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Since the seminal works of Dawkins (1916), and Triantafyllidis (1938) the settlement of
Gyélde (Hellenistic Goloida, medieval Kéllyda, modern day incesu, province of Manisa) has
been singled out as the location where a unique and isolated Asia Minor dialectal variety was
spoken, which prove of major importance for the understanding of the overall dialectological
picture of Asia Minor Greek, as it would provide the intermediate link between the well-attested
varieties of Inner Asia Minor (Pontic and Cappadocian) on the one hand and the Bithynian and
coastal varieties on the other. The investigation of this variety, however, was (and is) hampered
by the lack of sufficient data, since the only available source so far, namely Buresch (1892),
provides only 15 lexical items, not all of them fully or correctly identified.

The purpose of this contribution is to investigate this now vanished variety as
exhaustively as possible. More specifically, this paper offers:

-a full linguistic and etymological analysis of the surviving vocabulary, in order to identify
phonological, morphological and lexical properties which could serve as indications of dialectal
isoglosses and ensuing dialectal classification

- a comparative lexical examination of the vocabulary, on the basis of recent dialectal
lexicography (mainly the ILIK and the archive of the ILNE) which serve as an indication of
dialectal filiation

- a search for additional linguistic material on the basis of archival sources (Centre of
Asia Minor Studies, Research Centre of Modern Greek dialects, Ottoman tax registers,
travellers’ accounts etc.)

- an evaluation of the collected data in order to establish the history, provenance and
classification of the Gydlde variety and its position and value within Modern Greek dialectology

and the history of the Greek language.
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An interesting theoretical and methodological issue for morphological processing research
regards the role of etymology in the processing of semantically opaque complex words.
Many studies do not distinguish between etymological (e.g. whisker—whisk) and non-
etymological (e.g. corner-corn) opaque pairs, focusing on their common surface
morphological structure from a strictly synchronic perspective (Rastle & Davis, 2003, 2008).
On the other hand, a growing number of studies postulate such dissociation, assuming that
the members of etymological pairs are more strongly connected in the mental lexicon
compared to the members of non-etymological pairs (Baayen et al., 2011; Milin et al., 2017).
We experimentally investigated this issue in the domain of derivational morphology, with
typical adult native speakers of Modern Greek. Fourteen etymological (e.g. capkalw—odapka
‘to gibe’—flesh’) and 14 non-etymological (e.g. apmalw—aptra ‘to grab’—‘harp’) opaque pairs
were rated for semantic relatedness on a seven-point Likert-type scale (Xu & Taft, 2015) and
served as critical prime-target pairs in two reaction time lexical decision tasks with visual
masked priming (Forster, 1998) and immediate cross-modal priming (Marslen-Wilson et al.,
1994). Data analyses showed that mean semantic relatedness was significantly greater
(p=.007) for etymological (1.99) than for non-etymological (1.61) pairs; masked priming was
statistically significant (p<.001) and equivalent (p=.141) between etymological (33 ms) and
non-etymological (19 ms) pairs; cross-modal priming was statistically negligible (p=.767) and
equivalent (p=.947) between etymological (-3 ms) and non-etymological (3 ms) pairs.
Namely, even though etymological and non-etymological pairs appear to be differentiated in
terms of metalinguistic ratings, they essentially behave the same in morphological priming
(Longtin et al., 2003). Results indicate that etymology is not a determinant in the processing
of semantically opaque complex words in Modern Greek. Therefore, we suggest that
distinguishing between etymological and non-etymological opaque pairs is rather not
necessary for the design of a morphological processing experiment, as long as we control for

semantic transparency.


mailto:nntagkas@lit.auth.gr

The role of etymology in the processing of semantically opaque complex words: Evidence from Modern Greek
Nikolaos Ntagkas

References

Baayen, R. H., Milin, P., Filipovi¢ Burdevi¢, D., Hendrix, P., & Marelli, M. (2011). An
amorphous model for morphological processing in visual comprehension based on
naive discriminative learning. Psychological Review, 118(3), 438—-481.
https://psycnet.apa.org/doi/10.1037/a0023851

Forster, K. I. (1998). The pros and cons of masked priming. Journal of Psycholinguistic
Research, 27(2), 203—233. https://doi.org/10.1023/A:1023202116609

Longtin, C. M., Segui, J., & Hallé, P. A. (2003). Morphological priming without morphological
relationship. Language and Cognitive Processes, 18(3), 313-334.
https://doi.org/10.1080/01690960244000036

Marslen-Wilson, W. D., Tyler, L. K., Waksler, R., & Older, L. (1994). Morphology and
meaning in the English mental lexicon. Psychological Review, 101(1), 3-33.
https://psycnet.apa.org/doi/10.1037/0033-295X.101.1.3

Milin, P., Feldman, L. B., Ramscar, M., Hendrix, P., & Baayen, R. H. (2017). Discrimination in
lexical decision. PLoS ONE, 12(2), Article e0171935.
https://doi.org/10.1371/journal.pone.0171935

Rastle, K., & Davis, M. H. (2003). Reading morphologically complex words: Some thoughts
from masked priming. In S. Kinoshita & S. J. Lupker (Eds.), Masked priming: The state
of the art (pp. 279-305). Psychology Press.

Rastle, K., & Davis, M. H. (2008). Morphological decomposition based on the analysis of
orthography. Language and Cognitive Processes, 23(7-8), 942-971.
https://doi.org/10.1080/01690960802069730

Xu, J., & Taft, M. (2015). The effects of semantic transparency and base frequency on the
recognition of English complex words. Journal of Experimental Psychology: Learning,
Memory, and Cognition, 41(3), 904-910.
https://psycnet.apa.org/doi/10.1037/xIm0000052



https://psycnet.apa.org/doi/10.1037/xlm0000052
https://doi.org/10.1080/01690960802069730
https://doi.org/10.1371/journal.pone.0171935
https://psycnet.apa.org/doi/10.1037/0033-295X.101.1.3
https://doi.org/10.1080/01690960244000036
https://doi.org/10.1023/A:1023202116609
https://psycnet.apa.org/doi/10.1037/a0023851

Remarks on the current status of the Greek dialect of Al-Hamidiyeh in Syria
Angeliki Sigourou, George Kotzoglou

Remarks on the current status
of the Greek dialect of Al-Hamidiyeh in Syria
Angeliki Sigourou & George Kotzoglou

University of the Aegean

This paper offers a first glimpse onto the current status of the variety used by the Greek-
speaking, Muslim population of the coastal area of Al-Hamidiyeh, in southern Syria, based on
field research that has was conducted in the area in August 2024.

Until today, linguistic studies on the dialect spoken in Al-Hamidiyeh are extremely limited.
According to these studies (Tsokalidou 1999, 2000, see also Behnstedt 1997), the variety
spoken in Al-Hamidiyeh is a Greek, Cretan dialect, used among the Greek-speaking
inhabitants of the region, only in oral discourse. The Greek-speaking community is of great
interest as it constitutes an ethnic and linguistic minority and, at the same time, its members, as
individuals, share the official identity, language and religion of Syria. Interestingly, as discussed
by Tsokalidou (1999, 2000), the Greek-speaking population of Al-Hamidiyeh has maintained its
linguistic and cultural identity for many generations, even though it is not supported by formal
education in Greek schools.

The current study, part of an ongoing research project, presents the first results of recent
fieldwork carried out in the area in August 2024, monitoring both grammatical and
sociolinguistic aspects of the present status of the variety. Its aiming is twofold: (i) we analyse
the grammatical characteristics of the dialect in all levels of linguistic representation
(phonology, morphology, syntax, and the lexicon), tracing both the inherited elements of
Cretan, and the impact of language contact with the dominant variety of the area, i.e. Syrian
Arabic. (ii) we discuss the apparent co-existence -within the community- of groups of speakers
with different levels of proficiency in (Cretan) Greek (or even with different levels of code-
switching between Greek and Arabic) according to various socio-linguistic factors.

The emerging picture, albeit a preliminary one, is of great importance, especially given the fact
that the number of the native speakers of the variety has been significantly reduced in the
recent decades.
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Abstract

Textbooks, as the cornerstone of language education, play a pivotal role in shaping students'
worldview. Their portrayal of diversity and inclusion can have a profound impact on how
learners perceive different groups of people, understand their own identities, and develop

empathy towards others.

The present research paper includes a thorough analysis of EFL textbooks used in public
primary schools (Grades 3 to 6) in six countries all over the world, including Greece, Cyprus,
Turkey, Egypt, Viethnam, and the U.A.E.. The textbooks are evaluated in terms of their ability to

foster a pedagogy of inclusion and acceptance.

More specifically, texts, language tasks, and grammar activities as well as visual elements from
24 textbooks are examined using a mixed method approach encompassing both qualitative
and quantitative analysis. The latter includes a corpus analysis resulting in interesting findings
on the nature of inclusion elements incorporated in the textbooks, varying from topics related to
celebrations, food, clothing, as well as notions of belonging and ability. The research offers
insights into the extent to which educational institutions in these countries have achieved
inclusivity and diversity and provides recommendations for creating more equitable and

culturally responsive learning environments.
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Topic: Changes in the morphological and/or phonological structure of nominal inflection is a
common phenomenon in the Modern Greek dialects. A typical instance is the o > e change in
the endings of the nominal forms of the o-inflection, which occurs in the (Peloponnese and
Propontis) Tsakonian and in the dialect of Skyros. The aim of the paper is to prove that the
change is of the same kind in both dialects and that it is realized via a morphophonological
fronting operation which spreads analogically to the system of inflection depending on the
internal organization of each dialect and causes changes in its structure.
Data: According to (old and recent) reports on both dialects (Tsakonian: Deffner 1881, Pernot
1934, Kwotdkng 1951 — Skyros: Kretschmer 1905, ®afng 1909, Avdpiwtng 1952, Katoouda
2021) the masculine/feminine and neuter (nouns, adjectives, pronouns, and participles) of the
o-inflection exhibit new forms with an /e/ vowel in the ending of the nominative, accusative and
(partially) the genitive singular (1). Contrastively, the change does not affect the forms ending in
a (bi)labial and a palatal consonant (2) and a set of widely used nouns of the everyday speech
(3).
(1) nouns: TOePé, Bave, aumeAs (Tsakonian)
TeT'VES, yabpég (Skyros)
adjectives: mpéae, Oitoe, aroe (Tsakonian)
aAopBeg, avayvwares (Skyros)
pronouns: ouyie, orrolg, 6o¢ (Tsakonian)
aurtég, idieg (Skyros)
participles:  déviore, opoUueve (Tsakonian)
HaYEPEUEVES, KaUEVES, Bauuéves (SKyros)
(2) (bi)labial: KpOTT0, XAB0, KOTGOPS (Tsakonian)
AwAaudc, kopuog (Skyros)
palatal: AloUko, couko ayd, yo, 1adyo, Toixo (Tsakonian)
Alakég, pakdc, J'yoc, Bpdxog, (Skyros)
(3) émaivog, idpog, yadapog (Skyros)
Discussion: In Tsakonian (Kwotdkng 1951), the change is described as phonological with a
special focus on the nominative/accusative singular of the o-inflection nominal forms. A special
reference is also made (Pernot 1934) on the genitive as due to the analogical influence of the
imparisyllabic loanword nouns in -es (cf. ka@ég, kapédec). In Skyros, all relevant accounts

consider the change as morphological because of its restriction to the sub-system of the o-
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inflection. Its spreading to the singular cases is explained as due either to analogy with the
vocative singular of the participle (®&png 1909, AvdpiwTtng 1952), or possibly to analogy with
the imparisyllabic loanword nouns in -es (i.e. {agpég, kepeaTég, AaAES), (Kretschmer 1905). Both
approaches are considered problematic (KatooUda 2021). In our approach the change is
viewed as a case of the morphology — phonology interface. The morphological structure
consisted of the nominal base and the endings with o-vocalism is modified by phonology which
turns the /o/ vowel into /e/ in the nominal bases ending in a front, high vowel or in a coronal
consonant. Despite its systematic character, this change cannot be defined as purely
phonological because it is conditioned by morphology in two ways at least. First by its
restriction to the nominal forms in -0 and second by its asymmetric distribution via analogy both
inside the same as well as across different paradigms. This role of analogy is closely related to
the internal organization of inflection in each dialect. Specifically, in Tsakonian, the 0 > e
change occurs regularly in all nominal forms of the o-inflection in the singular (except of the
genitive). This is because of the simplification of inflection in both numbers via syncretisms and
the systematic and unexceptional phonological development of the nominal endings of the o-
inflection (i.e. -os > -or > -0). Constrastively, in Skyros, the inflectional system exhibits greater
variation in the inflectional endings which possibly prevented the spreading of the phonological
change to all relevant forms. This is the reason for the fragmentary analogical changes which
selectively affected the nominative (and occasionally the accusative) singular of the adjectives,
pronouns and participles and the partial reformation of the genitive singular. All analogies are
built up on the model of the other singular cases (i.e. the nominative) and/or they were
influenced by the imparisyllabic -es nouns (cf. Tsakonian: ka@é¢ — kapédeg, Skyros: {agpéc —
Jaepédeg). This second possibility is supported by the fact that (i) this class of imparisyllabic
nouns is attested in both dialects, (ii) although it consists of loanwords, it is totally absorbed by
the inflectional system of Modern Greek via the highly productive and acoustically similar
Greek nouns in -eas > -es (i.e. yovéag > yovég, BaaiAéag > BaoiAéc) (Holton et al. 2019), (iii) its
nominal bases (with few exceptions) end in a liquid or nasal, and therefore they simulate the
bases subject to the change, and (iv) especially for Skyros, the change affected first the
personal and place names, something which happened in many other Modern Greek dialects
and later influenced some words of purely Greek origin (cf. apéc < apdc, Karoouda 2021).
What is more, in some instances, the imparisyllabic nouns triggered the creation of new
imparisyllabic plurals for the parisyllabic nouns (cf. appéc — appédec not agpoi, Katoouda
2021). In historical terms, the morphophonological change should have started in the late
medieval period (11"/12"c.) whereas the analogical formations possibly appeared during the
early Modern Greek period (i.e. 15"c.) In contrast to Tsakonian in which the change was
accomplished, in Skyros it stopped halfway under the influence of Standard Modern Greek,

which blocked its analogical spreading, leaving the exceptional forms under (3) unaffected.
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New internal diversities and changes in policy and institutional conditions in Greek language
education within the Greek diaspora necessitate significant changes in the pedagogical
approaches to teaching Greek as a Heritage Language (HL) (Kousis et al., 2022; Mattheoudakis &
Maligkoudi, 2024). CLIL (Content and Language Integrated Learning) encompasses a range of
pedagogical approaches that integrate the learning and teaching of language and content,
addressing the language needs of multilingual learners. CLIL integrates the learning and teaching
of both content and an additional (L2/heritage) language, where the additional language is used
as the medium of instruction for teaching non-language subjects (see, e.g., Coyle, et al., 2010;
Llinares, 2015). An emergent body of work is starting to explore the integration of language and
content (e.g., history, geography, music, theatre, environmental education) in Greek heritage
language classes (Lytra et al, 2023; Simpsi, 2014; Voskou, 2021). To date, however, there has not
been a systematic investigation of the implementation of different approaches to CLIL across
diverse heritage language educational structures and settings (but see Charalampidi et al., 2017
for a notable exception). Addressing this gap, our study aims to explore for the first time this under-
researched topical area. Specifically, it investigates (a) the forms different approaches to CLIL
may take in diverse Greek language educational settings, (b) Greek heritage educators’
perceptions, understandings and interpretations of CLIL approaches, (c) the learning objectives,
curricula, teaching methods and materials employed and (d) the opportunities and tensions
teachers encounter when they implement different CLIL approaches. Our study focuses on the
different heritage language programs that are implemented in the educational settings examined
(e.g., Greek state-funded schools, Greek supplementary schools) and the local, national and
transnational educational policies related to bilingual education and the promotion of heritage
languages. A mixed methods research approach, combining questionnaires and focus group
interviews with educators who have reported implementing different forms of CLIL, is adopted.
Preliminary findings indicate that balancing teaching between content and language depends on
the local/national language policies adapted by the different educational settings. Findings also
point to a wide variety of uses, understandings and interpretations of what approaches to CLIL
might look like and the need for increasing the visibility of these approaches among heritage

language teachers in the diaspora.
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Loanwords offer valuable insights into historical and cultural interactions between languages.
In the case of Greek, the influence of neighboring languages like Turkish and ltalian is
significant, particularly in regional dialects such as Cretan, which experienced extensive
linguistic contact during the Venetian (1204-1669) and Ottoman (1669-1898) rule. Many of the
loanwords are still used frequently in the Greek language and the Modern Greek dialects,

despite the fact that their number is slowly decreasing or diminishing (Swat, 2016).

Our study investigates loanwords across four Greek dialects—Cretan, Pontic, Northern Greek,
and Cypriot Greek—using the GRDD corpus (Chatzikyriakidis et al., 2023), consisting of raw
text data from these specific dialects. By focusing on the Cretan dialect, which has been
strongly influenced by both Italian and Turkish due to its history, we aim to assess whether it
contains more such loanwords than other Greek dialects. This comparative approach allows us
to hypothesize about which dialects have retained the most, or least, loanwords from Turkish

and ltalian.

Nath et al. (2022) presented a method to automatically detect loanwords across various
language pairs, accounting for differences in script, pronunciation and phonetic transformation
by the borrowing language. They incorporated edit distance, semantic similarity measures, and
phonetic alignment. We employ the same approach and apply it to the corpora of four Greek
dialects, with a focus on the Cretan one. Specifically, we evaluate a set of 126 loanwords
identified from the work of Swat (2016) and we test their frequency and distribution across the
four dialect corpora. Additionally, we measure their semantic and phonetic distance to explore

linguistic variation and influence across the dialects.
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Language contact is ubiquitous in the evolution of languages. It raises a number of crucial
research questions, among which, the type of change, lexical and/or structural, brought by
contact, and the extent of interference of linguistic and extra-linguistic factors (see, among others,
Hickey 2010, Lucas 2015, Gardani 2020). The most prominent linguistic factors underlined in the
literature are the typological profile of the languages in contact, the degree of their compatibility,
and the properties of the borrowed material. The extra-linguistic factors can be summarized in the
social status of the donor and the recipient languages, the intensity of contact, the socio-economic
dominance, imperfect learning, the speakers’ attitude, and the level of bilingualism (see, among
others, Thomason 2001, Field 2002, Matras 2009). Other important factors that may influence the
languages involved are their genetic relationship and geographic proximity (Aikhenvald 2007).

In this work, | present a language-contact situation that has affected the lexicon and the word
structure of a Greek dialectal variety spoken on the Aegean island of Lesbos, which was
influenced by two genetically and typologically different languages, the Indo-European semi-
fusional Italo-Romance and the non-Indo-European agglutinative Turkish, in a period extending
from Late Medieval to Modern Greek.

| propose to show that this contact situation produces not only divergent but also similar effects
on the lexicon and the morphological structure of the recipient. With the help of data drawn from
primary and secondary written sources, | account for the factors, principles and constraints
regulating the degree and type of integration of the borrowed material. To this end, | examine
features (e.g., gender), categories (nouns and verbs) and processes (derivation and inflection)
that have been subiject to contact-induced change. More patrticularly, | deal with the morphological
(non)compatibility of the contact systems, the morphological integration of borrowed items (mostly
shown on the selection of a native or foreign integrator and the assignment of Greek inflection),
the rivalry between native and non-native items and features (e.g., the use of the Romance suffix
-ar(e) and that of the native -iz(o) for the adoption of verbs of foreign origin), and the allogenous
exaptation (Gardani 2016) of certain elements (e.g., the change of function from inflection to
derivation of a borrowed affix). | conclude that the various integration strategies and the adopted
patterns are not distributed according to the type of donor or recipient languages, since the same
strategy or pattern can be found in dialects which have entered in contact with different languages,
and different strategies or patterns can alternate within the same dialect influenced by the same

donor.
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Ideological shifts in the Histories of the Greek Language Question: A computer-

assisted analysis

This paper develops a computational-statistical methodology, implemented within the Python
programming environment, to analyze three key Histories of the Greek Language Question:
Konstantine Sathas’ inaugural loropia rou {nriuarog tng veoeAAnvikng yAwaoong (1870), A. E.
Megas’ loTopia rou yAwaooikou {nthiuarog: Aiwves yAwooikwv oulntioswy, 1750-1926
(1927), a clearly puristic pro-katharevousa historicization of the Greek Language Question,

and Yanis Kordatos’ explicitly demoticist loropia rou yAwooikou uag nriuarog (1943).

Our methodology includes digitizing and tokenizing these texts, compiling concordances,
and identifying the most frequent words and collocations. Additionally, we generated concept
maps, topics through topic modeling (LDA), and created custom-trained Word Embeddings
(Word2Vec, 300 dimensions, with 2-word and 5-word windows) for each History. The most

common bigrams and co-occurrences of specific terms are identified and analyzed.

Through topic modeling, concept mapping, and the calculations of distances between the

embeddings of glottonyms and style labels, we support the following claims:

1. Sathas' early History adopts a diaglossic understanding of linguistic variation,
recognizing a continuum of coexisting varieties, ranging from Ancient Greek to regional
vernaculars.

2. By the time of Megas, a diglossic model had emerged, categorizing each and every
variant as either high (katharevousa) or low (demotic).

3. Kordatos' history also assumes a diglossic framework, but crucially differs in its
evaluation of the two varieties and their proponents.

4. Each re-evaluation of the Greek Language Question involves important shifts in the
configurations of such terms as ‘spoken’, ‘written’, ‘Greek’, ‘Ancient Greek’, ‘old Greek’,
‘katharevousa’, ‘Modern Greek’, ‘new Greek’, ‘romaic’, ‘common’, ‘vernacular’,
‘everyday’, ‘simple’, ‘demotic’, ‘language’, ‘dialect’, ‘idiom’, ‘style’...

What stands out in the narration of the Greek language-ideological debates is not so much

the different stances of the protagonists or of the historians, but rather their shared

presuppositions — the common conceptual framework through which language variation is
understood and evaluated. By demonstrating this common framework, our computer-
assisted analysis can help mitigate the entrenched perspectives that both current and past

researchers hold regarding language-ideological issues.
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Our aim in the present study is to highlight the sublexical constituents of Greek origin that have
entered the Turkish vocabulary mainly through internationalisms. We argue that the
identification of these constituents can enhance morphological awareness and contribute to
the more effective and/or faster vocabulary development by students of Greek with Turkish as
L1.

Numerous studies for various languages, including Greek, have documented the
relationship between, on the one hand, morphological awareness and, on the other hand, the
comprehension of written language and the development of vocabulary in L2 through
strategies, such as paying attention to the structure of the word, breaking the word into
recognizable parts, etc. (Nation 2000; Stahl & Nagy 2006; Anastassiadis-Symeonidis &
Mitsiaki 2010; Roussoulioti & Melissaropoulou 2019 among many others). Building on this
body of research, we propose that a key factor in L2 vocabulary development is morphological
awareness both in L1 and L2. More specifically, we claim that the metalinguistic knowledge
about the meaning of sublexical constituents of foreign origin in L1 words can act as an
accelerator in L2 vocabulary acquisition.

If we focus on Turkish learned loanwords borrowed mainly from French (e.g.
antidemokratik ‘antidemocratic’, anormal ‘abnormal’, filoloji ‘philology’), we find a high number
of sublexical constituents of Greek origin that are found both at the right and the left edge of the
word (e.g. -ik, -loji, -nomi, anti-, a(n)-, poly-). Having previously recorded the prefixes/prefixoids
of Greek origin that are attested in Turkish words (Kaili & Markopoulos 2024; see also recent
corpus studies such as Sari1 2014; Arican et al. 2022), in this phase of our research we include
in our scope suffixes and suffixoids, in order to provide a comprehensive documentation of all
Greek “morphological traces” in the Turkish vocabulary. Based on the hypothesis that the
identification of these sublexical components —especially the semantically transparent and
frequently encountered ones— can facilitate vocabulary acquisition by Greek students with
Turkish as L1, we propose certain teaching strategies and exercises that allow an easier and

faster recognition of Greek words and thus reduce the cognitive load for students.
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Abstract

The study of learnedisms in contemporary Modern Greek has come into the spotlight in
recent years. Most studies have focussed on learnedisms from the viewpoint of terminology,
teaching, corpus analysis, but also with regard to their use in particular genres of written
speech, such as journalism, etc. (cf. Avaotaoiadn-Zupewvidn & PAidtoupag 2019). In this
paper, | am going to discuss an understudied aspect of this broader subject, which also
relates to time-long prescriptivism: the focus is placed on the metalinguistic discourse of
learnedisms, namely on the way they are presented in bestselling ‘language guides’ meant
for a wider readership, normally in the context of promoting ‘proper Greek among native
speakers (e.g. MNMamalageipn 1988-97, AvayvwaoTtotmmoUuAou & Mtroucouvn-Ikéooupa 2013,
Mewpyiou 2016; Xapng 2022 from a different viewpoint). The goal is twofold: on the one
hand, | will attempt to map this niche field by highlighting the main sub-categories of
promoted learnedisms, both in terms of linguistic fields and categories (phonology,
morphology, etc.; spelling in a rather ancillary fashion) and in the sense of pointing to their
diverse origins / registers (ancient Greek, medieval Greek, katharevousa, etc.); similarities to
and differences from English language guides will also be highlighted, though in a selective
manner. On the other hand, | will focus on some representative cases from the Greek
language guide books, with an aim to examine the validity of their suggestions, including
some possible theoretical pitfalls and/or non-absolute truthfulness (e.g. accent patterns in
nouns/adjectives, accent position in learnedisms like @iAoBeapov (neut.), augmented past
tense forms of compound verbs of the type cuvrjye vs. cuvaye or TPOcBece vs. TTPoCEBeoE
(3sg, past), compound verb imperatives like eTtiAeée (2sg), purported semantic differences
between quasi-similar adverbs like apéowg vs. dueoa, etc.). Last but not least, the analysis
will also make use of e-corpora (EOEI, ZNEK, Sketch Engine, etc.) in an attempt to
demonstrate through select cases whether (and to what extent) the under discussion
learnedisms actually occur in written speech, and in fact, in what form and in which genres /

types of texts.

Key words: katharevousa, language guide, language mistake, learnedism, metalinguistic

discourse
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Until recently, the only surviving dialect of Cappadocian was believed to be Misiotika, spoken by
refugees from Misti and their descendants. It turns out that there are also speakers of Axenitika,
spoken by refugees from Axo and their descendants. The two dialects are closely related, but
differ significantly in their phonology, Misiotika being characterized by mid-vowel raising and
velar palatalization, e.g. xou [ce] — [tei]. Two different varieties of Axenitika will be discussed.
The first is the highly endangered variety spoken by a few elderly speakers from Axos (Pella) in
Central Macedonia, whose sociolinguistic profile varies from passive to semi-speaker, with only a
handful of fluent speakers left. On the basis of recordings made during fieldwork in Axos in 2022
and 2023, I present an analysis of the present state of the dialect in comparison with earlier
descriptions (Dawkins 1916; Mavpoyaivpiong & Kesicoyhov 1960; MavpoyaivBiong 1990),
with particular attention to morphological and syntactic variation and change. The second variety
is the idiolect of Apostolos Pavlidis from Sokaras (Iraklio), the terminal speaker of Axenitika in
Crete. Whereas both varieties are ‘hellenized’ to greater or lesser degree, depending on the
fluency of the speaker, the Cretan variety is also, to quote Pavlidis in his own words, ‘cretanized’
(kpntikomomOnke), especially in its vocabulary. The cretanization is also evident in the
phonology, where the velar palatalization characteristic of the southern dialects has resulted in the
realization of ko [ce] as [tee], making the Cretan variety of Axenitika more similar to Misiotika in
this respect than the original one.
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With regards to writing and teacher preparation programs there is limited research on preservice
preparation (e.g., Goldhaber, 2019). Policies often address reading but neglect writing, while
foci on reading have direct implications for the teaching of writing -or its lack of-in classrooms
(Brenner & McQuirk, 2019). This is evident in the United States where the Common Core State
Standards first addressed writing. Questions about writing instruction and its presence in
teacher-preparation programs are raised across the globe (Graham & Rijlaarsdam, 2016) with
teachers raising concerns about their college-experience and limited preparation to teach writing
(e.g., See Graham et al., 2023; Traga Philippakos et al., 2022). Indeed, there is a pattern on
teachers’ responses across years and counties (Graham et al., 2023) as teachers consistently
share they are ill-prepared to teach writing. Myers et al., (2016) found that writing instruction
methods courses in a teacher preparation program were a rarity, and writing methods did not
exist on their own. Across a series of metanalysis, strategy instruction is found to be effective for
all learners and to support their writing growth as they compose papers of higher quality (e.g.,
Graham et al., 2016). This present work designed and implemented an evidence-based writing
approach in preservice teachers’ internship in Greece. Writing instruction was not central in
Greek educational system until 2021 (N. 5768/B/ 10-12-2021). Emphasis in the education
programs is on linguistics and on grammar, and less on writing process and composition that
addresses different purposes and genres, while reading is also emphasized in methods’
courses. The purpose of this study was to design and evaluate processes for preservice
teachers’ preparation to teach writing utilizing a genre-based instructional approach (e.g., see
Traga Philippakos & MacArthur, 2021; 2022) with the goal of examining the feasibility of this
instructional approach and mentoring/coaching model in a teacher-preparation program. The
study employed two cycles of Design Based Research (DBR; Gravemeijer & Cobb, 2006) with
one university-level coach, three and two preservice teachers on each cycle, respectively, while
instruction was whole group for sixth and ninth graders, across each cycle. The results showed
that students’ writing quality and inclusion of elements of argumentation improved within each
cycle. Further, preservice-teachers were positive on the instructional approach and on the
model utilized to support their implementation that involved observation of their coordinator, of
their peers, and immediate briefings with reflection. Implications and considerations for practice

are discussed.
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Exploring Differential Subject Marking in Pontic Greek

The presentation examines putative cases of differential subject marking (DSM) in the endangered
variety of Pontic Greek spoken by the Pontic Greek community of Georgia (PNTce). PNTce differentiates
its subjects on the basis of definiteness specification: in the presence of the definite article the noun head
of the DP appears in the accusative case (1a), while in the presence of the indefinite article or bare DP, it
appears in the nominative case (1b).

The phenomenon is characteristic of Pontic (PNT) in general and is attested in all Pontic varieties.
However, the existence of DSM in PNT is a controversial issue, as DSM does not appear outside DPs
and has been claimed not to affect the case properties of the whole DP. As neither Modern Greek nor
mainland Greek dialects exhibit DSM, it has been also claimed in the literature that Pontic DSM is a
contact-induced phenomenon from Turkish. Mostly it is associated with Turkish differential object
marking (DOM), also present in other Asia Minor Greek (AMG) dialects (see Kornfilt 1997; 2008; 2020 on
the Turkish phenomenon and references therein). The existing explanation in the literature is that DSM
in PNT is morphological in nature and derives from postsyntactic impoverishment rules at Morphological
Structure which results in differentiating exponence of case on the surface level (Spyropoulos 2020).

The issue in PNTge has not been addressed so far. The research is based on the data obtained as a
result of the original fieldwork, available to the research community via the TLA and the grammatical
description provided by Berikashvili (2017). In this presentation, | discuss the peculiarities of DSM in
PNTege, including (a) the retreat of definiteness specification in DSM, accelerated by contact with
languages that lack overt definiteness marking, namely Russian and Georgian and (b) the extension of
DSM examples to other inflectional classes. | also demonstrate that PNTge provides a strong argument
against the impoverishment explanation of the Pontic DSM, as it is not restricted to one Inflectional Class
(IC1: masculine DPs ending in -0s) and SG number, unlike other Pontic varieties. These masculine
nominatives are regarded to be more specific forms; thus, they can impoverish further so as to derive a
differential less specific form. However, in PNTgg, the phenomenon is found not only in masculines but
also in feminines, as it extends to IC3: feminine DPs ending in -, -a, -e, -u (2). In contrast, feminine DPs
show that the nominative case is expressed by a less specific, morphologically unmarked form, which
cannot be further impoverish. This observation suggests that a less specified exponent is not tied directly

to the abstract case assignment.
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Examples:
(1) a. o Bion ipen
DEF:M.SG.NOM uncle:M.SG.ACC  say:PFV.PST:3.SG

‘the uncle said...’

b. (inas) Bios ipen
INDEF:M./F.SG.NOM uncle:M.SG.NOM  say:PFV.PST:3.SG

‘(an) uncle said...’

(2) a. érBen [ yarin
come:PFV.PST:3.SG  DEF:F.SG.NOM woman:F.SG.ACC

‘the woman came...’

b. érBen (inas) yari
come:PFV.PST:3.SG INDEF:M./F.SG.NOM woman:F.SG.NOM

‘(@) woman came...’
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The affordances of modern digital culture and the participatory frameworks it enables have
given rise to new forms of communication such as internet memes, i.e. “digital items sharing
common characteristics of content, form, and/or stance [...] circulated, imitated, and/or
transformed via the Internet by many users” (Shifman 2014: 7-8). Memes, then, can be
“remixed, parodied, mashed up and altered” with a view to “reflect[ing] the concerns of the
culture” in which users participate (Attardo 2020: 162). The result is a thematically related
“‘meme cycle”, akin to joke cycles. Adopting a Construction Grammar (CxG) approach
(Goldberg 2006), we aim to showcase that despite the attested heterogeneity within meme
cycles (Tsakona 2024) the derivation of new sub-cycles follows a motivated pathway, which is
grounded in the anchor meme’s constructional template and its ability to enact viewpoint
dynamics (Dancygier & Vandelanotte 2017). To this end, we will zoom in on a particular
internet meme in Modern Greek, «ag €oteAve(g)»/as éstelne(s) ‘s/he should have texted’,
which appears in both monomodal and multimodal instances, with the latter exhibiting formal

variability and discursive versatility, as suggested in Examples (1)-(3):

(1). 2) (3)
While (1) and (2) pertain to the domain of dating (with which the meme is prototypically

associated, meaning that since he did not text me, he must bear the consequences), they differ
in terms of the semiotic resources used. In contrast, (3) qualifies as a prime example of
“memetic drift” (Attardo 2023) as it extends the meme’s usage to the realm of politics,
expressing again a regretful stance over an act that should have happened but did not, with the
agent and the particular act remaining unspecified and open to the meme viewer's
interpretation. On the basis of a dataset comprising 2164 tokens from X (former Twitter), as
well as Facebook posts, YouTube videos, song lyrics and advertisements, we aim to address
the following questions: (a) What motivates the emergence of new sub-cycles and what limits
memetic drift?; (b) What coheres a meme cycle? How can we account for both the similarities
and the differences within a meme cycle?; and (c) How can we distinguish between the
different sub-cycles in a principled, systematic way? In this light, we tentatively suggest that
meme cycles may be recast as ‘meme spirals’, a term that can address at once the

embeddedness, dynamicity and on-going productivity of the meme’s constructional template.
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This presentation focuses on linguistic instances of metaphor and metonymy in a first-person
depression narrative in Greek (cf. Barcelona 1986; McMullen et al. 2002; Demjén 2011; Coll-
Florit et al. 2021). The data considered is a detailed account on the experience of a
depressive episode from a patient suffering from chronic depression. The aim is to examine
illness narratives (Kleinman 1988) from a cognitive linguistic perspective, focusing on the role
of figurative language. The analysis follows an interdisciplinary path, drawing from
Conceptual Metaphor Theory (Lakoff & Johnson 1980, 1999; Dancygier & Sweetser 2014)
and the dynamic view (Cameron et al. 2009) for metaphor, as well as narrative health
psychology (Bury 1982; Frank 1995) for iliness narratives. For the identification of metaphors
and metonymies, the analysis uses the lexical method MIPVU (Steen et al. 2010), while
integrating a dynamic perspective by considering the role of context (Semino 2008;
Denroche 2018). Preliminary results indicate how metaphor is used to express emotional
intensity, either to highlight the effects of depression to the person’s sense of self and
everyday life, or to emphasize the importance of illness narratives in alleviating pain for the
sufferer (Clark 2008). This study could provide new insights to research on depression and
the role of metaphor in emotional discourse, while also furthering the discussion on the role

of online communities in experiencing iliness.
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In Conceptual Metaphor Theory (Lakoff & Johnson, 1980), the difference in abstraction
between the target domain (the abstract domain) and the source domain (the concrete
domain) is central to the definition and function of conceptual metaphor. Metaphor becomes
necessary when we need to talk about and conceptualize an abstract domain in terms of a
more concrete one (Kdvecses, 1990, 2010). Within this paradigm, emotions are thought to
be abstract concepts and thus they are treated as the target domains in the process of
metaphor: people make use of concrete (source) domains (e.g., A HIDDEN OBJECT) in
order to speak about, think about, and express their emotions such as romantic love (for
example, He sought for love in the wrong places — Kbévecses, 1986). As a result, much of
research on emotion concepts focuses on identifying the source domains used in the
conceptualization of emotions (Kdvecses, 1986, 2000; Athanasiadou & Tabakowska, 1998;
Fussell, 2002).

Although some scholars have documented cases where a domain serves as both a
target and a source domain (see discussions on non-reversibility — Barcelona, 2002;
Kbévecses, 2010; Dancyngier & Sweetser, 2014), emotions are rarely referred as source
domains. For instance, Averill (1990) highlights expressions like The storm unleashed its
fury, where "fury" instantiates the source domain (A STORM IS ANGER), while KOvecses
(2010) notes that such reversals, like A STORM IS ANGER, tend to be genre-specific,
occurring mainly in literary language. In Modern Greek, Theodoropoulou (2008) mentions
similar expressions involving sadness (e.g., Koitale tov BAiuuévo oupavo “He gazed at the
sorrowful sky”), and Xioufis (2022) documents a significant number of expressions where
romantic love serves as the source domain (e.g., H mitoa civai épwrag "Pizza is love," H
uayeipikn eivar épwrag "Cooking is love").

Building on these findings, the present study seeks to identify which “basic” emotion
concepts (anger, sadness, happiness, fear, romantic love — Shaver et al., 1996) can function
as source domains in metaphorical expressions within the Greek language. The data is
drawn from various sources, including dictionaries, social media, literature, and corpora,
utilizing a range of methodological tools. This variety allows for a comprehensive
examination of the phenomenon, offering insights into its scope. Additionally, the analysis
aims to explain the phenomenon, linking the function of figurative language primarily to

expressiveness rather than conceptualization (Foolen, 2012; Theodoropoulou, 2012).
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The ‘CAUSE and EFFECT plus Metaphor’ pattern: Evidence from the Greek

language of fear and romantic love

In this presentation we argue for the existence of a figurative conceptual pattern of
interaction between metonymy and metaphor, that has not been addressed in the
relevant studies (e.g., Goosens 2002; Geeraerts 2002; Radden 2002; Theodoropoulou
2012) adopting the Conceptual Metaphor (and Metonymy) Theory (e.g., Lakoff &
Johnson 1980; Kévecses & Radden 1998). Specifically, we propose the ‘CAUSE and
EFFECT plus Metaphor’ pattern, which is instantiated by linguistic expressions such as
O épwrtag aAAddel Tov TpdTTO TTOU BAETTEIG TOV KOO ‘Romantic love changes the way
you perceive the world’, O @o6fog TTavra @Epvel TTavike Kal atreAmioia ‘Fear always
brings panic and despair’. These types of utterances are typically considered linguistic
instantiations of THE EMOTION IS SUPERIOR metaphor (Kévecses 2000) or are
referred to in the literature as examples of personification (Dancygier & Sweetser
2014).

It is argued in this paper that this pattern is an instance of metaphor-metonymy
interaction (Goosens 2002; Geeraerts 2002; Radden 2002; Theodoropoulou 2012),
where a metaphor is embedded within a metonymy. More specifically, the entire
expression explicitly profiles the CAUSE and EFFECT metonymic relation (Ruiz de
Mendoza 2003), while the metaphor, as personification of the emotion, highlights the
CAUSE. This pattern contrasts with ‘pure’ emotion metonymies, where the EFFECT
STANDS FOR CAUSE (the emotion); for example, mmapéAuca ‘I was paralyzed’
(INABILITY TO MOVE FOR FEAR), aywvia k&Be oTiyuny ‘anxiety at every moment’
(ANXIETY FOR ROMANTIC LOVE). We argue that this specific pattern is further
distinguished from metaphor within metonymy (Goossens 2002; Theodoropoulou
2012) based on several dimensions, such as emotional immediacy/distance, the type
of effect, and others, Finally, we discuss its possible position within the metaphor-

metonymy continuum (e.g., Radden 2002; Dirven 2003).

The ‘CAUSE and EFFECT plus Metaphor’ pattern was identified within a broader
research project aimed at comparing the figurative language of fear and romantic love
(Theodoropoulou & Xioufis 2021). The data is derived from a corpus compiled from the
responses of participants (25 men and 25 women, aged from 19 to 40) to two

questionnaires about these two emotions. The MIPVU procedure (Steen et al. 2010)
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was used for the identification of metaphors, while Biernacka’'s (2013) method was

applied for identifying metonymies.
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Developmental language disorder (DLD), but not dyslexia, is comorbid with spatial deficits:

evidence from 7 to 8 years old Greek children.

Research has shown that DLD and dyslexia are comorbid with cognitive and metacognitive
deficits, such as executive function and information processing deficits, pragmatic processing
deficits, impaired implicit learning and problem-solving deficits (Al-Yagon, 2003; Andrés-
roqueta & Katsos, 2017; Avtzon, 2012; Baird et al., 2009; Davies et al., 2016; Erostarbe-Pérez
et al., 2022; Heiman, 2006; Johnson et al., 2010; Krishnan et al., 2016; Passolungui & Siegel,
2001; Pavlidou et al., 2010; Peng & Fuchs, 2016; Santegoeds et al., 2022; Traff & Ostergren,
2021; Van Daal et al., 2009; Bouyioukag, 2015; ZakeAAapiou, n.d.). However, spatial cognition
in these clinical cases has not been researched extendedly, apart from the spatial navigation
impairments which are evident in DLD and dyslexia (Botting, 2007; Tobia & Marzocchi, 2014;
Vieira et al., 2013).

The present research assesses the verbal and non-verbal spatial skills of two groups of Greek
children (age=7-8 years), one diagnosed with dyslexia (N=17) and the other with DLD (N=22)
and compares their performance with typically-developing (TD), age-matched peers (N=122,
age=7-8), as well as with TD children (N=22, age=6-7) matched for verbal and non-verbal
skills. The verbal and non-verbal spatial skills of children are assessed by the mean errors they
conduct at The Spatial Tasks. The Spatial Tasks is a standardised psychometric test consisting
of 120 questions (Tselika, n.d.; Tselika, Varlokosta, Sakellariou, et al., n.d; Tselika, Varlokosta,
Vlassopoulos, et al., n.d), composed of the image schemata IN, ON, NEXT TO and UNDER, as

reflected by the Greek preposition se o¢.

The results show that children with dyslexia perform similarly with TD age-matched peers at
The Spatial Tasks, therefore, they do not exhibit spatial deficits. On the contrary, DLD children
produce significantly more errors than TD age-matched peers, in all image schemata IN, ON,
NEXT TO and UNDER. Additionally, DLD children appear to have a distorted conception of
space, as the order of usage of image schemata, in terms of mean errors, does not follow the
typical order of TD children and of children with dyslexia (IN<ON<NEXT TO<UNDER), but an
atypical order ON<IN<UNDER<NEXT TO. Their spatial difficulties are persistent even when
DLD children are matched with TD children of the same verbal and non-verbal abilities

(language comprehension, pragmatic skills, IQ and working memory).
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In this talk we present an innovative educational software, D READ-NARRATE, which
is designed to support the linguistic, reading and narrative skills of children attending Greek
state primary schools, especially bilingual L2 Greek students. The aim of the talk is to present
the software design, as well as preliminary findings from its test application in Greek
classrooms.

Research has shown that poor narrative skills hinder reading ability (Oakhill & Cain,
2007; Babayigit, Roulstone & Wren, 2021), which impacts on academic performance, while
interventions targeting narrative skills significantly improve reading abilities (Calhoon et al.,
2007) and academic performance in bilingual children (Proctor et al., 2020). However, most
learning applications are addressed to English-speaking populations, are not specifically
designed for classroom use and do not focus on reading and narrative skills.

In the D_READ-NARRATE project we have developed a software that exploits parts of

iRead, a previously designed software (https://iread-project.eu/), by adapting and expanding its

educational content, design and infrastructure, in order to meet the educational needs of Greek
multilingual classrooms, since its activities target both intermediate proficiency L2 Greek
bilinguals and monolingual children of 8-12 years of age. To this end we designed two
components: a) the Smart Games, which involve game-like activities of varying and ascending
difficulty that target language skills, i.e., phonology, orthography, morphology, syntax and

morphosyntax, depending on the language profile of the student, and b) the Reader/Narrator,

which involves web-based lessons that engage students in reading and story-building tasks
that assist the development of vocabulary, reading comprehension and analysis, as well as
narrative skills. Additionally, supportive applications were designed to assist the
teaching/learning process both for teachers and learners, namely: Teacher Tools (student
assessment, digital classrooms, creation of assignments), Language Assessment Component
(bilingual language skills assessment before and after the use of the application) and Student
Profiles (student autonomy and personalized learning experience).

During the school year 2024-205, the software will be used in state primary schools with
reception classes, as well as schools with high numbers of bilingual students (e.g., schools of
Intercultural Education). Additionally, the tool will be evaluated as regards its impact on the
development of students’ a) language, reading and narrative skills, b) motivation, confidence,
and attitude towards using Greek in the classroom, and c) their overall school performance.

Preliminary findings will be presented in the talk.
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Through contact with Salentino, Griko has structurally integrated a periphrastic perfect, with
BE/HAVE + past participle passive (PPP). This construction has lost the adjectival/resultative
nature of the Greek BE/HAVE + PPP periphrases exemplified in (1), acquiring a temporal
reading on the model of Romance (Squillaci 2017). This work proposes an account of
participial agreement (PPA) in Griko, analysing the role of both contact and internal change.
Data from six towns have been studied, including prose, poetry and speech from the 16"
century up to nowadays. The findings show that most Griko varieties have departed from
Salentino, both in transitives (v*Prt-PPA) and in unaccusatives (vPrt-PPA). As examples (2),
(3) and (4) show, Salentino has PPA with the (reflexive) unaccusative argument —
independently of auxiliary selection (AS) — and with the clitic transitive object. Moreover, it
may allow PPA with the in-situ internal argument (IA) of transitives. Griko instead clearly
shows a first unaccusative-based distinction, namely v*Prt-PPA is not diachronically attested,
while vPrt-PPA is the locus of change and variation: it was the default in all older sources, as
shown in (5), but it gradually disappeared in four out of six varieties.

Crucially, the two varieties keeping vPrt-PPA are also the only ones to keep the Romance
unaccusative-split in AS; the other varieties innovated their AS patterns along with PPA loss.
Consequently, contact cannot be the direct trigger of PPA loss in most Griko varieties.

Hence, the reason of change is to be found internally, in the loss of Agree features on vOPrt:
this is probably due to the instability of ugp-features in the absence of cues for their semantic
import (see van Gelderen 2019 for similar contact outcomes). As for the historical lack of
v*Prt-PPA, we hypothesize that ug-features here were lost earlier due to the complexity of
transitives: in the resultative construction, PPA encoded a predicative relationship between
PPP and IA, which is lost in the new perfect tense. The fact that the perfect arose in Griko via
contact, and not via gradual grammaticalization as in Romance, may have disfavoured the
incorporation of uNumber/uGender features in the purely temporal construction.

Such internal changes in a contact-induced construction support the idea that the syntactic
make-up of a language can determine the direction of change independently of contact with
a sociolinguistically dominant code and language erosion (see Adger 2017).

However, a wider areal phenomenon involving both languages at varying degrees may be
ongoing, i.e. the loss of encoding of argument structure distinctions on v’Aux and/or vPrt:
this is mirrored in the link between PPA and unaccusative-split in Griko, but also in the fact
that Salentino as well has partially lost its unaccusative-split in AS, showing e.g. HAVE-
unaccusatives in the perfect and free auxiliary choice in the pluperfect (Andriani 2017).

This proposal accounts for the divergent outcomes of the same change in two languages in

contact, unifying at the same time AS and PPA under a deeper areal perspective.
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(1)

Exw Ta pavikia onkwuéva

have.IND.PRS.1SG the sleeves rolled-up.PTCP.PST.N.PL

“My sleeves are rolled up.” (not: “I have rolled up my sleeves”) (Squillaci 2017)

(2)

M’aggiu lavata

me have.IND.PRS.1SG wash.PTCP.PST.F.SG

‘I have washed myself.” (Manzini & Savoia 2005)
3)

Simu rrivati

be.IND.PRS.1PL come.PTCP.PST.M.PL

“We have come.” (Bergamo 2020)

(4)

leri t aggiu vista

yesterday you.CL have.IND.PRS.1SG see.PTCP.PST.F.SG

‘I have seen you yesterday.” (Presicce 2023)

(5)

Pesti ti en diavimmenos o cero
tell-her that be.IND.PRS.3SG  pass.PTCP.PST.M.SG the time
“Tell her that time has passed.” (Morosi 1870)
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Speechreading ability in Greek children and adults

Stackhouse & Wells (1997) argue that the speech processing system includes three major
components (speech perception, mental lexicon, speech production) and forms the
foundation for literacy development. Speechreading is one specific aspect of speech
perception that has been investigated in children and adults with hearing impairment or
dyslexia and also in typically developing children (Kyle et al., 2023; Kyritsi & Nicolaidis, 2024;
Mohammed, et al., 2006). Evidence suggests that people with hearing impairment are better
speechreaders than hearing people, who are better speechreaders than individuals with a
history of language and literacy difficulties. Cross-linguistic research on speechreading is
important because languages differ in terms of their linguistic characteristics (e.g. word
length, syllable structure, sentence structure). Therefore, cross-linguistic research can inform
theoretical accounts and also contribute to the implementation of educational practices that
can promote spoken language development and, by extension, literacy development.

This study aims to investigate speechreading ability in Greek primary-school children
and in young adults with typical language skills. Data was acquired from 10 children at each
grade level in primary school (total: 60 children) and 10 young adults (18-24 years old). A
speechreading test was administered (Kyritsi & Nicolaidis, 2024) that assesses
speechreading ability for words (disyllabic, trisyllabic) and sentences. There are two
conditions in each task. In the first condition, participants watch silent video clips of a female
speaker saying a word or sentence and they are asked to reproduce what was said on the
clip. In the second condition, following the video presentation of the target word or sentence,
participants see an array of four pictures and they are asked to indicate the picture that
matches the video.

The results show that older children are generally better speechreaders than younger
children and that young adults are better speechreaders than children. At the same time, in
each age group speechreading accuracy varies. Analysis of erroneous responses on the
word tasks suggests that these are often driven by consonants that are indistinguishable by
sight (e.g. /'kota/ > /'xorta/). Further, incorrect responses on the trisyllabic word task suggest
that the presence of the stress in the middle syllable may make this syllable more salient,
thus leading to incorrect judgements (e.g. /kre'mastra/ > /'matja/). It is concluded that
speechreading ability develops over time. During the developmental period, errors in
speechreading ability are influenced by several factors (e.g. consonant type, stress).
Individual variation in performance also exists. The implications of these findings for

classroom practices will be discussed.
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Productivity of morphological processes, i.e. whether and the degree in which a morphological
process is used for the creation of new forms which are not listed in the lexicon (Bauer, 2005),
has been a central topic in derivational morphology in recent years (Fernandez-Dominguez,
2013; Plag, 2021)., albeit understudied in Modern Greek, at least quantitatively (Efthymiou et
al., 2012). Productivity is related to other variables, such as type frequency and number of
conditions, i.e. structural, semantic, etc., on the application of a morphological process (Plag,
2021). It should not, however, be equated to them, as type frequency may be an indication of
past productivity, and a morphological process may be highly productive in a specific domain
despite the existence of various conditions on its application (Bauer, 2001). Several corpus-
based measures have been proposed for measuring productivity (Baayen 1992,1993; Baayen
& Renouf, 1996; Hay & Baayen, 2002). At the same time, the degree to which native speakers
use certain morphological processes to coin new words to convey new meanings when asked
should also be considered as a measure of productivity (Stekauer et. al., 2005).

In this study we investigate the productivity of morphological processes used to form
nouns denoting agents in Modern Greek, by using both corpora and experimental data. More
specifically, we use Baayen’s formula (1992; 1993) to measure the productivity of 6 derivational
suffixes (i.e., -tis, -as, -dzis, -aris, -istis, -istas) and also certain suffixoids (-pdlis and -pi6s), i.e.
forms in-between compounding and suffixation (Booij, 2010), in the Greek Web 2019 corpus
(elTen19) (Suchomel, 2020) via Sketch Engine (Kilgarriff et al., 2014). We investigate the
productivity of these suffixes and suffixoids both in the whole corpus, which comprises of 2.3
billion words, and in smaller subcorpora with different topics (i.e. news vs. sports and arts).
Experimental data were also collected by means of an oral elicitation task, in which participants
were shown a series of 80 pictures, each of which depicts a person doing an unspecified act or
in interaction with an unspecified object, accompanied by a sentence which contains a
pseudoword. They were then asked to produce a derived form by using that pseudoword as the
base and applying the appropriate morphological process. 44 native speakers of Greek, aged
18-21, participated in the study.

Results indicate that -tis and -istis are the most frequently used suffixes in both corpus
and experimental data. However, there is also evidence that suffix -istas is quite productive in
the semantic field of arts and sports, although it does not display high frequency for agents
overall. Furthermore, both experimental and corpus data provide evidence that suffixoids are

especially productive in Modern Greek. Differences between corpus and experimental data are
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also discussed, pointing to the fact that different measures of productivity highlight different

aspects of productivity (cf. Baayen, 2009; Plag, 2021).
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The paper investigates first pronominal anaphora to a non-nominally introduced abstract entity
(an event, a state, a situation, a fact, a proposition, etc.), known as non-nominal antecedent
anaphora (Kolhatkar et al., 2018), discourse deixis (Webber, 1988), among other terminologies, in
comparison to pronominal reference to individual discourse referents introduced nominally in
Modern Greek (MG).

Subsequent reference to a non-nominally introduced abstract entity in discourse in MG can be
made more or less via the same pronominal expressions used for individual discourse referents
introduced via a nominal:

a. via a null subject, which corresponds to the most salient, or topical referent (e.g. Gundel et al.
1993, Miltsakaki, 2001 for MG) — ex. (1). Although with a more restricted use, the null subject can
occur with particular syntactic types of predicates, with the null subject predication occurring at a
close distance to its non-nominal antecedent (Strikova, conference paper).

b. via the neuter singular accusative clitic fo as a direct object to transitive verbs — ex. (2). The
clitic to as a weak pronominal form signals topic continuation (as does the null subject).

c. via the neuter singular form afto of the demonstrative pronoun, used for referents with a
medium degree of salience/prominence, i.e. known from the preceding discourse, but not topical
(e.g. Gundel et al. 1993). The demonstrative can also mark emphasis or contrast.

o as a subject (in the nominative case), in which case it can be replaced by the null subject in
some contexts (see a. above) — ex. (3),

o as a direct object (in the accusative case) to a transitive verb (when weakly stressed
replaceable by the clitic to) — ex. (4), or

o introduced by a preposition (obligatorily used).

Moreover, the first anaphora to a non-nominally introduced abstract object can be subject to
information-structural factors, as it can be topicalized by means of clitic doubling — ex. (5), ex. (6).

These linguistics facts possibly indicate that the choice of a particular pronominal as a first
anaphor in the case of non-nominal anaphora does not depend on the degree of salience of the
entity in the mind of the addressee (as judged by the speaker), as held in a number of theories of
reference and anaphora in discourse mainly with regard to individual referents. Rather, as this type
of anaphora is resolved mainly via the linguistic context (close distance to the antecedent, lack of

other candidate referents), the choice of a particular pronominal depends on its discourse-
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structuring functions (topic continuation, topicalization) or pragmatic factors such as contrast or
emphasis.
Examples:

(1) [Zepévoupue atrod eATTida]s kal pros gival €TIKivOUVO.

(2) Aev Toug €idaue va [uaocave TaixAals, kal €av To4 ékavav, OV TIG £PTUVAV OTOV OPOLO.

(3) ...mpétrel va eCac@alioel Ot [Ta pEAN TNG KuBépvnong Tov utrooTnpifouv]:. Autd, cival
atmapaitnTo yia Tnv emBiwon Tng EAAGDSOG. ..

(4) Atté 10 Méyapo Magipou Aéve OTI [o1 ekAoyEg Ba yivouv atrd Tov ATTpiAio Kal JeTd]q. AUTO, €iTTE
Kal 0 KUBEPVNTIKOG EKTTPOCWTTOC

(5) [H yvwon TTou ammoKTAME atro TIG OTTOUdEG (...) uTTopEi Baupdoia va aflotroinbei oTn dIKN Yag
eTaipeials. ZTnv EAAGOaG Oev £xoupe pabel va 104 Bewpouue auTd, wg TTIAOYH.

(6) Mou €ival TTOAU onuavTiko [va TTepvoUlv KaAG]s Kal auTé, To4 TTPOCoTTa0wW KABOAN Tn dIGpKEIa TNG

OKNVIKAG Mou TTapouciag (...)
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Abstract

Translanguaging as the process of meaning-making through the use of various languages
(Garcia & Wei, 2015) is being extensively researched in multicultural school contexts,
especially with respect to second, foreign, or heritage language learners. However,
considerably less research has been conducted on the translanguaging practices that young
migrant learners employ. The challenge is bigger for migrant children who attend primary
school in Cyprus, a socially diglossic country (Christodoulou & loannidou, 2020). These
learners have various L1s and are expected to learn the language of schooling (Standard
Greek, L2), but at the same time they are exposed to Cypriot Greek (CG). For native speakers,
there is an implicit value system that associates the CG variety with a lower status (Tsiplakou et
al., 2022); however, for migrant and refugee L2 learners, this variety may be the only form of
everyday communication they are exposed to.

Our study draws on the translanguaging practices used by plurilingual learners when writing
in Greek (L2). It is part of ongoing research aiming to build an annotated learner corpus of texts
written by 1395 migrant L2 learners of multiple ethnic backgrounds who attend primary school
in Cyprus. The learners were asked to write on topics of interest (i.e., introducing themselves,
describing a pet, etc.) as part of their diagnostic and formative assessment. The texts were
digitised and analysed both for translanguagings and the linguistic aspects they affect. A
mixed-methods approach was employed, involving both qualitative analysis of salient patterns
and quantitative analysis of their frequency by grade.

The results reveal that translanguaging practices are favoured even in writing. Almost one in
three children engages translanguaging in L2 writing by activating different varieties: L1s, an
additional language (e.g., English), and CG. Translanguaging practices are most evident with
regard to CG and more frequent in younger children. In linguistic terms, translanguaging
affects various aspects of language use, such as graphophonemics, morphology, syntax, and
lexis (Table 1), leading to written productions that support the learners’ creative potential.
These practices underline the fact that translanguaging can give place to “weaker” varieties
along dominant ones (Tsokalidou & Skourtou, 2020). They are also more evident in the early
acquisition stages. This may be because 1st and 2nd graders are less “shy about using their
entire language repertoire to make meaning” (Garcia & Wei, 2015: 231) or they are less
affected by the teachers’ ideology that supports monolingual writing as a sign of language
development (Velasco & Garcia, 2014). The study lays the path for strategic pedagogies that

legitimise the learners’ plurilingual talents.
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Table 1: Linguistic aspects of translanguaging

Linguistic aspects Examples

(1) MAUTEASONI (CG), mavreAdvi (SG) “trousers”
Graphophonemics: Yovrapi (CG), Aiovrépr (SG) “lion”

(2) Morphology géumrvnoa (CG), éumrvnoa (SG) “I woke up”
exrumnoev (CG), xrumnoe (SG), “he hit”

(3) Syntax euvévuou (CG), uou éueive (SG) “it was left”,
apéokel NS (CG), 1n¢ apéaeil (SG)’she likes it”

(4) Lexis uamma (CG), urdAa (SG) “ball”
H raavra givar Bapern (CG) “the bag is heavy”

o ayopi gour amrayer “the boy eats (food) spaghetti”
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Throughout the history of Greek, the connective kai ‘and’ is indisputably the most typical
conjunctive coordinator, routinely used for formally establishing paratactic relations between
conjoined structures. Other than coordinating uses of kai encountered in various diachronic
phases of Greek are also well known and have been discussed in the literature (e.g. van Emde
Boas, Rijksbaron, Bakker & Huitink 2019 about the ‘adverbial kai of Classical Greek or Canakis
1995 and Kotzoglou 2018 about its function as a complementizer or subordinator in Modern
Greek). Apart from these uses, however, Medieval and Early Modern Greek kai is found to be used
as part of complex connectives giving, thus, rise to a set of compound adverbial subordinating

devices with various functions (see the examples below).

The paper aims to discuss the rise and subsequent development of these subordinating
connectives with a view to shedding light to the actual diachronic process by which a prototypically
coordination marker evolved to an element that seems to have had a principal role in the
restructuring of Greek adverbial subordinators from Medieval Greek onwards. In previous
research (Giannaris 2019; Giannaris & Karantzola 2021), attention has been drawn to the role of
constructional networks in introducing novel concessive markers in Early Modern Greek. Keeping
up with recent work about the role of networks, generality/schematicity, productivity and
compositionality adopted by the diachronic Construction Grammar approaches to
grammaticalization (e.g. Gyselink 2020), in this contribution | intend to show that kai, at least after
the Hellenistic-Roman period of Greek, pervasively extended to new and different contexts,
functioning diachronically as an increasingly schematic element that contributed to successive
restructurings of the inventory of subordination markers through the creation of a ‘constructional
family’ (cf. Sommerer 2020). Further, | will discuss the role of kai in relation to the hierarchy of
clausal downgrading (cf. Hetterle 2015) with the aim to understand the range of syntactic and
semantic features that pertain to its subordinating role. As far as the mechanics of change, | will
especially bring into the discussion the role of immediate context as the basic unit of language
change (cf. Diewald 2002, 2006), when grammatical words are involved and the importance of

analogical thinking as a force of constructional network change.
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Examples:

(1) & 6¢ kai (conditional)

(2) av’ évar kai (concessive conditional)

(3) aviowcg kai (conditional/concessive conditional)
(4) aykaAd kai (concessive conditional, concessive)
(5) émreidn kai (causal)

(6) pwovavaura kai (temporal)
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This paper reports on an ongoing project, falling within the general framework of the PhylProGramm ERC Advanced
Grant Project (ERC ADG 2022, Project 101096554), aiming at providing a detailed phylogeny of the Greek branch of

the Indo-European family based on a large lexical dataset and using Bayesian Inference.

Even though Indo-European has been studied using phylogenetic methods since the beginning of their use in
historical linguistics (see e.g. Ringe et al. 2002, Gray & Atkinson 2003, Rexova et al. 2003, Nakleh et al. 2005, Chang
et al. 2015, Heggarty et al. 2023), the Greek clade is represented in most of these works by a handful of varieties.
Among them, Heggarty et al. (2023) stands out including ten Greek varieties from ancient to modern and gives the
most detailed view of Greek lexical phylogeny to date, based on 170 concepts. To our knowledge, there have been no
phylogenetic studies focusing on Greek varieties using modern phylogenetic methods (see, however, Skelton (2015)
for a parsimony approach). Indeed, it is rather rare to study closely related varieties using phylogenetic methods,

despite recent promising examples (Auderset et al. 2023, Takahashi et al. 2023).

In our project, we will analyze a large lexical dataset of ~30 Greek varieties, spanning all different historical periods of
Greek varieties, as well as wide geographical representation of both ancient and modern ones. Our concept list
contains ~ 400 concepts of basic vocabulary and is based mainly on the list used by Ringe et al. (2002), which is in turn
based on the Swadesh 200 list. Our dataset contains variants and synonymous terms. Lexical forms will be organized
in cognate sets, while loanwords will be treated as independent evolutionary events. We will analyze the resulting
cognate sets with BEAST 2 (Bouckaert et al. 2019) to produce a dated phylogeny.

Our results are anticipated to deepen our knowledge of the phylogeny of the Greek branch of Indo-European and
provide a fuller picture of the (non-) immediate relatedness of the different diatopic and diachronic varieties of Greek.
The resulting phylogeny is expected to verify or counter argue established dialectological assumptions on the direct
ancestor of different dialectal varieties of Greek (e.g., of Tsakonian Greek which is thought to date back to a Doric

Koine). Moreover, this work aspires to serve as a standard of comparison for the evaluation of morphosyntactic
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features regarding their signal, i.e. to provide substantial insights into the questions of which features are a)

conservative, b) prone to transfers c) showing parallel developments reflecting language universals.
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ABSTRACT

The present paper deals with the effectiveness of utilising the Digital Lexicon of Neologism of
Kazantzakis (LeNEKAZ) in the teaching of the Greek language to enhance students’ learning
experiences. A common lexicon serves as both a dictionary and a key resource for
understanding linguistic nuances and cultural references. Integrating specialised lexicons of
poetic neologisms into the curriculum, rather than relying on a traditional dictionary, equips
students with tools for vocabulary acquisition, retention, and creativity.

The LeNEKAZ is the first —open access— digital dictionary for modern Greek authors; it was
created based on the Kazantzakian epic Odys[sJey and includes thousand words — mostly
compounds and multi-compounds words. The macrostructure of LeNEKAZ contains
approximately 3,800 (poetic) neologisms, as lemmas, and are morphological formations, which
were not found in basic dictionaries of modern Greek. The microstructure includes a detailed
description of the lexicographic information of the lemma, as the part of speech (noun, verb,
adjective, proverb), the interpretation, the morphological analysis, the context etc. Finally, it
should be noted that in Greek we have only two general dictionaries in digital form.

The paper focuses on teaching the phenomenon of composition and the creation of new
compound words, highlighting the strategies of guessing/inferencing and constructing the
meaning. Kazantzakis’ compound words, which are lemmatised as neologisms in the
LeNEKAZ, enable us to think, create and carry out a multitude of language activities that can be
applied at different levels of teaching Greek (both as L1 and/or as L2). These activities,
implemented in small student groups, include: Compound Word Creation (to understand how
compound words are formed), Lexicon Search (to explore the lexicon for examples of
compound words) Compound Word Matching (to recognise and understand common Greek
compound words), Word Breakdown Exercise (to analyse the components of compound
words), Compound Word Story Creation (to encourage creativity while practicing compound
words). These exercises show that, with the right tools, language teaching can be both creative
and full of imagination and knowledge.

Although this study primarily focuses on the phenomenon of composition and the
creation of new compound words, it also outlines various strategies for implementing the
lexicon LeNEKAZ. These strategies include contextual learning, interactive activities, and
thematic vocabulary lists. Thus, the main aims of this research are to: (i) discuss the impact of
these strategies on student engagement and comprehension and (ii) underscore the
importance of lexical resources in fostering a deeper understanding of the Greek language,

thereby enriching the educational experience for learners at all levels.
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The standard of the ideal native speaker (Chomsky, 1975) has long been central to
theories of second language acquisition (Krashen 1985, Swain 1985). As a result,
these theories focused on identifying practices and methodologies that promote the
development of advanced language competence. Consequently, the primary aim was
to find the most effective ways for learners to understand vocabulary, grammar, syntax,
and other linguistic features of their second language, often overlooking certain
aspects of communication (Cook 2000). In this context, humor was often considered by
researchers and teachers as merely a way to entertain students or provide relief from
serious language instruction, rather than as an integral part of language learning (Bell
2005, Tsakona 2020). However, in recent decades, applied linguistics and
sociolinguistics have begun to question the ideal of the native speaker in L2 teaching,
shifting attention to overlooked areas of communication, such as humorous interaction
(Bell & Pomerantz, 2016; Gasteratou 2020, Gasteratou & Tsakona, 2023, Rucynski &
Prichard, 2020 Shively, 2013; Tsakona, 2020). Thus, humor began to gain recognition
in second language classrooms both as a tool and a subject of instruction, as teachers
and researchers sought to leverage its basic functions to improve and enhance
language learning. These functions included creating a friendly environment within the
classroom and among peers, reducing learners' anxiety (Shively, 2018), as well as
serving as a means for constructing identities (Archakis & Tsakona 2012) and criticizing
dominant sociolinguistic norms (Bell & Pomerantz 2016).

In this context, this study will focus on a main function of humor that is to challenge
dominant sociolinguistic norms (Bell & Pomerantz 2016: 96) and examine the ways in
which adult learners of Greek language exploit the humorous framework to position
themselves towards the standard of the ideal native speaker. Specifically, we examine
49 written humorous narratives in which learners recount instances of
miscommunication with locals, where humor emerges from ineffective or failed
communicative interactions. For the analysis of the narratives, we apply the concepts
of the script opposition, and the humorous target derived from the General Theory of
Verbal Humor of Salvatore Attardo (GTVH, Attardo 2001). The analysis shows that L2
learners use humor to reflect on their miscommunications with native speakers,
leading to both humorous misunderstandings and tense encounters. By humorously

targeting themselves, learners seem to challenge native speaker norms, critically

58


mailto:spyridoulagast@gmail.com

Challenging Native Speaker Norms: Analyzing Humorous Narratives in Greek L2 Classrooms
Spyridoula Gasteratou

engaging with their communicative failures in Greek society and ultimately asserting
their right to speech (Bourdieu 1977).
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Inter-segmental temporal coordination in Cypriot Greek (CyGr) has been investigated so far
in terms of the singleton-vs-geminate contrast in relation to adjacent vowels in V1CV2
sequences. Arvaniti (1999), Tserdanelis and Arvaniti (2001), and Armosti (2011) examined
the effect of the singleton-vs-geminate contrast on the immediately preceding vowel (V1) and
found no consistent durational differences between pre-singleton and pre-geminate vowels.
C. Christodoulou (2007) and Armosti (2011) investigated the duration of V2 (i.e. of the vowel
immediately following the target consonant) in the case of plosives and affricates and found

consistent shortening of V2 in post-geminate position compared to in post-singleton.

The present study expands the investigation of temporal coordination of segments in CyGr
by examining not only singletons and geminates but also sequences of up to four
consonants. The aim was to investigate compensatory vowel shortening due to consonant
accumulation similarly to the V2 shortening observed in Standard Modern Greek (SMG)
(Botinis et al., 1999) and in other languages, such as English (e.g., Katz, 2012); moreover,
the study aimed to investigate possible clustering effects, i.e. compression of consonants
when in consonant sequences, something that has been observed in SMG (Botinis et al.,
1999; Fourakis et al., 2005) and English (e.g. Haggart, 1973; Klatt, 1974; Umeda, 1977,
Crystal & House, 1988). To that end, a production experiment was designed targeting
singleton and geminate consonants of various manners and places of articulation as well as
allowable consonant sequences in 114 pseudowords of the form ['fiC_,a] (where “C
denotes zero consonants up to four consonants). The durations of all segments in the

pseudowords were measured, with the analysis focusing on the [V1C_,V2] sequence.

While data collection is still ongoing, preliminary results confirmed that V1 was generally
unaffected by what followed. Regarding V2, there was a tendency for it to be shorter after
geminates and consonant sequences than after a single singleton consonant: in general, the
bigger the number of consonants in the sequence, the shorter V2 became. The accumulation
of consonants showed compression effects only in 3- and 4-consonant sequences. In 2-
consonant sequences, contrary to what has been observed in SMG, no compression was
found in CyGr; on the contrary, a tendency for the participating consonants to lengthen was
observed, something that provides empirical support to M. Christodoulou’s (1967)
impressionistic observation that CyGr consonants in CC sequences are longer than single

consonants.
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This paper presents a methodological approach that integrates crosslinguistic data with language-
specific historical data. It focuses on graph structures, specifically comparing semantic maps and
colexification networks, and demonstrates how diachronic data, such as diachronic colexifications
(i.e., meaning extensions within a single language), can be incorporated into both types of graphs.
The case study draws on the history of Greek and explores the semantic fields of PERCEPTION and
COGNITION, using Vanhove’s (2008) study on crosslinguistic semantic associations in these
domains as a starting point. Vanhove examines associations between vision, hearing, and mental
perception across 25 languages, involving 46 lexical items coexpressing at least two of the
following meanings: SEE, HEAR, HEED, UNDERSTAND, KNOW, LEARN, THINK, OBEY, REMEMBER.
Linguistic typology has a long-standing tradition of using diagrams to represent such data. The
most prevalent representation, the semantic map, was introduced in the early 1980s (Anderson,
1982) and developed further in the following decades (e.g., Haspelmath, 1997; van der Auwera &
Plungian, 1998; Croft, 2001). More recently, colexification networks have also gained prominence
(e.g., Jackson et al., 2019). This paper will examine the key differences between these two graph
structures, particularly in how they incorporate diachronic data. Despite these differences, both
share several similarities, such as nodes representing concepts and edges representing
colexification patterns, and both can integrate information like frequency of attestation. Examples
of weighted (incorporating this information) and unweighted graph structures (without frequency
data) are presented in Figures 1-4, all based on Vanhove’s dataset. For the diachronic analysis of
Greek, which covers three stages - Homeric Greek, Classical Greek, and Hellenistic Greek - we
will adapt a protocol developed by AUTHORS, involving three steps:

1) Onomasiological step: Begin with the concept and identify the different lexemes with which
the concept can be named (see Geeraerts, 1997) using dictionaries and resources
providing information about the relevant lexemes such as Montanari (2015) and Buck
(1949). Examples include the verbs: horad, dérkomai, letisso, akoud, klio.

2) Semasiological step: Chart the different meanings of these lexemes across different

stages, focusing on those present in Vanhove’s synchronic network.
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3) Track semantic developments: Determine whether lexemes undergo meaning shifts
between stages and integrate these semantic extensions into the networks.
This study illustrates how diachronic colexifications can be systematically integrated into graph-

based representations, providing valuable insights for both typologists and historical linguists.
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FIGURE 3. Unweighted semantic map FIGURE 4. Weighted semantic map
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Greek has two markers of sentential negation, den and min. The received wisdom is that
they are in complementary distribution, each heading the single NegP of the clause,
depending on mood: den occurs in indicative and min in subjunctive contexts (Veloudis &
Philippaki-Warburton 1984; Rivero 1994; Philippaki-Warburton 1998; Tsimpli & Roussou
1996, i.a.). Quite unexpectedly, however, a number of cases exist where dhen and min co-
occur, as in (1)-(4). Manta (2020) and Lekakou (2023) show that these doubly negative
contexts do not constitute a homogeneous class, syntactically or semantically. However, the
mere fact that den and min may co-occur undermines the generalization about their mood-
related distribution. Do we need two NegPs to accommodate (1)-(4)? What of the distribution
of the negators in the“canonical”, non-doubling case? | will argue that a single NegP can be
upheld, even in the face of the doubling data, each of which requires a separate treatment.

The simplest case involves complements to verba timendi such in (1): min introduces
the embedded clause, spelling out C (Roussou 2016; see also Makri 2013; Chatzopoulou
2018; Tsiakmakis & Espinal 2022); den contributes sentential negation. A similar treatment, |
argue, explains (2): min is a C-head and den contributes sentential negation. That min heads
an unembedded clause should not come as a surprise. After all, pu — an incontestable
complementizer — can do the same, as in (7) (cf. Makri 2017, and Nicholas 2005). In (3)
what looks like negative doubling is in fact no such thing. We are arguably dealing with a bi-
clausal structure wherein each clause features its own negator (as argued e.g. by
Oikonomou 2017). Example (4) instantiates the only genuine case of negative doubling
(Alexiou 2004): (4) is truth-conditionally equivalent to (5). Thus, what is expletive here is, in
fact, den. | will show that expletive den is licensed in a way similar to polarity subjunctives
(Stowell 1993; Quer 1998): it requires matrix negation or a question operator. Let us thus
postulate for expletive den the head of a projection PolP, immediately below the NegP
headed by min. Although semantically inert, expletive doubling is not devoid of pragmatic
meaning (thus patterning with semantic expletives in the sense of Tsiakmakis & Espinal
2022): as Barouni (2023) and E. Tsiakmakis (p.c.) note, (4) cannot occur out of the blue, but
requires that the propositional content of the clause containing double negation is
pragmatically available (cf. Schwenter 2006 for similarly licensed Romance negative
doubling). This observation allows us to explain a property that Alexiou (2004) noted with
respect to (6): in the presence of expletive den, the question can only be interpreted as
rhetorical. On the assumption that rhetorical questions are semantically questions with
special pragmatics, namely that their answer is part of the common ground (Caponigro &

Sprouse 2007), the rhetorical interpretation of (6) follows.
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(1) Fovame mi den erthi.
fear-1SG NEG NEG come-3SG
‘| fear s/he may not come.’
(2) Siya mi den erthi.
slowly NEG NEG come-3SG
‘| seriously doubt she will not come.’/ ‘Like hell she won’t come.’
(3) Min tixon/tixi ke den erthis!
NEG possibly/happens and NEG come-2SG
‘Don’t you dare not come!” = ‘Make sure you come’
(4) de yinete na miden erthi.
NEG happens SUBJ NEG NEG come-3SG
‘It's not possible that s/he won’t come.’
(5) de yinete na min erthi.
NEG happens SUBJ NEG come-3SG
‘It's not possible that s/he won’t come.’
(6) yinete na mi den erthi?
happens SUBJ NEG NEG come-3SG
‘Is it possible that she won’t come?’
(7) Siya pu 08e tha erthi.
slowly COMP NEG come-3SG

‘Like hell she won’t come.’
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In this talk | will explore the syntax and semantics of metalinguistic negation (MN) in Modern
Greek, a less studied phenomenon in this language, despite the large interest on negation (cf.
Veloudis 1983; 2023, Baltazani 2006, Giannakidou&Stavrou 2009 for MN). Following Horn
(1985, 1989), negation can be used either to deny the truth of a proposition (logical negation)
as in (1B) or to deny the (felicitous) assertability of an utterance, as in (1B’) (cf. Dummett 1973;
Wilson 1975) (metalinguistic negation); in (1B’) the speaker objects to a previous utterance.
(1) A: Tilefonisan i Eleni ke o Aris

called the Eleni and the Aris ‘Eleni and Aris called’

B: Ohi, den tilefonisan (proposition denial)
No, NM called
‘No, they didn’t call’
B’: Ohi, den tilefonisan. Estilan mail. (denial of the previous utterance/ MN).

called NM called. Sent mail
‘No, they didn’t call. They sent an email’

In this talk | will focus on the cases of certain non-negative morphologically expressions that
appear to introduce negation, similarly to the expression like hell in English, seen in (2).

(2) A:You still love me.

B: Like hell | still love you. (Horn 1989: 402)

I will argue that these expressions do not express ordinary, descriptive negation, but
metalinguistic one, what Horn refers to as ‘formulaic external negations’ (Horn 989:402). More
precisely, despite not being negative on its nature, a non-negative adverb, siga, (literally: softly,
slowly) when occurring at the beginning of a proposition can induce a negative meaning. As
seen in (3), due to siga a negative interpretation in induced (Barouni 2023, Lekakou 2023).
Extending on (3), | will argue that siga is not the only idiomatic expression that induces a
metalinguistic negative interpretation. Similarly, the adverb kala (literally:well) may induce a
negative interpretation in this specific structure (4). Applying the criteria for distinguishing
logical vs. metalinguistic negation | will show, among others, that these elements do not license
negative polarity items (NPIs), as seen in (5), while, at the same time, they license positive
polarity items (6), similarly to their English counterparts in (7). Moreover, | will explore whether
this structure can be analyzed as discourse markers, similarly to Rioplatense Spanish which
are also always left-peripheral (see Martins 2020) and whether Rizzi’'s (2004) left periphery
which assumes a pragmatically-motivated structure above CP can provide a syntactic account

for this phenomenon.
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(3) Siga pu tilefonise (4) Kala pu tilefonise
PRT that called PRT that called
‘No way, (s)he called’ ‘No way, (s)he called’

(5) */?? Siga pu ton agapai pia
PRT that him loves anymore

‘No way, (s)he loves him anymore’

(6) Siga pu ton agapai akoma
PRT that him loves still

‘No way, (s)he still loves him

(7) Like hell | {still love you / *love you anymore} (Horn:1989)
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Variability attested in second language acquisition (L2A) in terms of a dissociation between
syntactic properties and overt morphophonology has been addressed by different feature-
based theoretical accounts. The Interpretability Hypothesis (IH, Tsimpli and Dimitrakopoulou,
2007) makes a crucial distinction with respect to learnability differences between interpretable
features (i.e., features with a semantic content) and purely formal, uninterpretable features,
assumed to be subject to maturational constraints. IH predicts persistent problems with the L2
acquisition of uninterpretable features but easier access and ultimate attainment of structures
and properties involving interpretable features.

However, the difficulty in the acquisition of interpretable features such as grammatical
aspect attested in a number of studies (Rothman and Iverson, 2009; Diaubalick and Guijarro-
Fuentes, 2019, a.o.) have been used as evidence pointing to the vulnerability of semantic
(interpretable) features and against the IH. Specifically, accounts that focus on the morphology-
syntax inteface view the acquisition task as a dynamic reanalysis of morphophonological items
along the lines of feature reassembly, predicting difficulties in organising overt
morphophonological forms into bundles of abstract features that make up functional
categories. Thus, variability in developing grammars as well as ultimate attainment are
expected irrespective of the type of features (along the +/-interpretable divide) involved. Other
studies have focused on the interplay between lexical aspect and pragmatics in L2 aspectual
marking (Bardovi-Harlig, 2000 and Slabakova and Montrul, 2007, respectively).

The present paper will review previous studies of the L2 acquisition of aspectual
distinctions and explore the reasons behind the attested difficulties in the morphosyntax and
interpretation properties of aspect aiming for a refined account of intepretability. It will be
argued that differences in learnability when interpretable features are involved stem from local
(phrasal) and/or sentence-level or discourse-level integration constraints that go beyond the
interpretability status of aspect itself. For instance, at the local level aspectual morphology
shows crosslinguistic variation in the way events are viewed with Greek distinguishing between
perfective and imperfective but not between habitual and progressive. At the sentence level,
the choice of aspectual mrophology interacts with manner-of-motion verbs to encode location
or direction (e.g. Tsimpli and Papadopoulou, 2009) while the interplay between the semantics
of adverbial connectives and verbal aspect lead to a distinct interpretation of the event in the
adverbial clause in relation to the matrix one (Tsimpli et al. 2010). We will argue that feature
interpretability does predict learnability effects in the comparison between +/-interpretable

features while delays in ultimate attainment can be accounted for by reference to the interaction
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of Aspect (and interpretable features more generally) with the syntax-semantics and syntax-

discourse interfaces (Tsimpli and Sorace, 2006).
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The Arcadian Greek syllable prefers to have an onset rather than be onsetless (e.g. [kato'mirjo] <
/katomirio/ ‘million’; ['Ao] < /lio/ ‘untie’; ['tro] < /troo/ ‘eat’; [kri'jeno] < /krieno/ ‘be cold’, whereby hiatus
is resolved with the help of palatalization, palatalization and fusion, deletion and epenthesis
respectively) and bans obstruents from its codas word-medially, via epenthesis or deletion (e.g. [vabi
'mos] vs. SMG [vabmos] ‘degree, grade’, [ar'8imos] vs. SMG [ariBmads] ‘number’, ['alama] vs. SMG
['alayma] ‘change’ etc.), or even sonorants word-finally, via epenthesis (e.g. e.g. /exun/ - ['exune]
‘they have’; /pedion/ - [pe'djone] ‘children.GEN.PL.’; /ylikon/ = [yAi'kone] ‘sweet. MASC.ACC.SG.’,

etc.).

On the other hand, as a consequence of the loss of syllabicity of high vowels in an unstressed
position (Coutsougera 2022), interesting consonantal sequences and a variety of codas both word-
finally and word-internally are yielded: e.g. ['fiA.pas] < /filipas/ ‘Philip.NOM.’ (cf. SMG [fi.li.pos]);
['pop!] < /popi/ ‘Popi’, short for ‘Penelope or Calliope’. Additionally, branching word-final codas, are
also yielded when unstressed [i] and [u] get deleted word-finally, triggering secondary palatalization
or labialization (respectively) in the preceding consonant: e.g. [8i'mitr] </ dimitri/ ‘Dimitri. GEN./ACC.’,
['kastr"] < /kastru/ ‘castle.GEN.” Branching codas are outputs of underlying /(C)CCi/ or /(C)CCu/
strings. Moreover, the loss of high vowel syllabicity and secondary palatalization or labialization
eventually may cause resyllabification, which yields codas of falling or rising sonority word-finally: e.g.
['mart] < /marti/ ‘March.GEN./ACC.; [6i' mitri] </ &imitri/ ‘Dimitri. GEN./ACC.’. The above are obviously

more complex codas than the ones described in the previous paragraph.

In the present study, in an attempt to reconcile the two, underlying syllabic margins will be analysed
separately from derived non-underlying ones, and will be considered surface outputs or reflexes of

underlying structure at a phonetic level.
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This paper explores the phonetic and phonological nature of Greek stress, as well as issues
related to the periphery of Greek accentuation, such as the formation of nicknames and
acronyms, and the structure of poetic rhymes.

Greek has a dynamic stress with stressed syllables having longer duration and/or
higher amplitude than unstressed ones (Arvaniti 2000, 2007). Stress falls on one of the last
three syllables of the word (Ralli & Touratzidis 1991; Drachman & Malikouti-Drachman 1999;
Revithiadou 1999, 2007; Apoussidou 2003; Burzio & Tantalou 2007; Tsompanidou 2023).
When an enclitic is added to a word stressed on the (ante)penultimate, another stress (enclitic
stress) is added two syllables to the right. While it is agreed that the two types of stress are not
equally prominent, there is disagreement regarding the relative degree of their prominence
(Malikouti-Drachman & Drachman 1980; Nespor & Vogel; 1986,1989; Botinis 1989; Arvaniti
1992). Here we present perceptual and acoustic data comparing prominence in sequences
with and without enclitic stress (e.g., [i fila'ces tu] ‘his prisons’ vs. i fila'ces tu] ‘his prison
guards’) and prominence within sequences with enclitic stress (e.g., [i fila'ces tu]).

With respect to the phonological structure of Greek stress assignment, the standard
view suggests that stress placement is unpredictable. However, recent experimental research
has challenged this idea of unpredictability, revealing underlying regularities driven by lexical
frequency and inflection type (Apostolouda 2018; Revithiadou & Lengeris 2016; see also
Revithiadou et al. in prep.). We present a state-of-the-art analysis of Greek stress and offer a
brief overview of experimental findings on stress preferences among adult and young
speakers of Greek (also Revithiadou et al. in prep.; Tsompanidou 2023).

Moving away from the core stress system, we focus on more peripheral
configurations, which offer additional interesting insights, especially in terms of preferred
metrical patterns and foot structure. Foot structure in Greek is generally considered trochaic
(e.g., Drachman & Malikouti-Drachman 1999), although this is usually assumed, rather than
explicitly argued for. Taking stock of findings regarding the prosodic patterns encountered in
truncated nicknames (Malikouti-Drachman 1999; Topintzi 2003; Apostolopoulou 2023) and
acronyms (Vazou & Xydopoulos 2007; Drachman & Malikouti-Drachman 2012; Topintzi &
Kainada 2012; Revithiadou et al. 2015), as well as novel observations stemming from the
exploration of poetic rhyme (de Sisto, Martinez-Paricio & Topintzi in prep.), we examine Greek

foot structure in the light of internally layered feet (Martinez-Paricio & Kager 2015).
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Decoding the role of prosodic edges in the production and perception of prominence:
Data from Greek and cross-linguistic comparisons.

According to the autosegmental-metrical (AM) theory (see Ladd 2008 for a review) and
prosodic typology (e.g., Jun 2014), there are two basic ways in which phrasal tonal events can
be associated with positions in the prosodic structure in head-prominence languages, like
Greek. They can either associate as pitch accents, docking onto a stressed syllable (i.e., the
head of a constituent) or as edge tones, being associated with initial or final boundaries of
smaller or larger constituents. At the same time, AM presupposes specific functional properties
for pitch accents and edge tones (e.g., Grice 2022): pitch accents cue prominence, serving the
highlighting function, while edge tones are attributed to the mere function of phonological
phrasing. In this talk, we will show that prominence and prosodic edges are not as independent
from each other as traditionally considered in either speech production or perception.

On the production side, we will present research indicating that word- and/or phrase-level
prominence triggers the phonetic effects, both temporal and tonal, of prosodic edges in Greek
(Katsika et al. 2014, Katsika, 2016, Katsika & Tsai, 2021). Analyses use kinematic and FO data
from a wide range of intonational contours, examining the relationship of phrase-final
lengthening and boundary tone coordination with lexical stress, pitch accent and focus type.
We will further support these findings by extending this type of analysis to languages with
different types of word- and phrase-level prominence, i.e., Japanese, a lexical pitch accent
language, and Korean, a language with no word prosody (Japanese: Tsai & Katsika 2020;
Chien et al. 2023; Korean: Jang & Katsika 2022, 2023, 2024).

Zooming in on the side of perception, we will first present cross-linguistic evidence on the
prominence-cueing potential of edge-tones. We will show that, contra to what is predicted by
standard-intonational theory, edge-related rises in German function as prominence-cueing
devices, as indicated by their attention orienting potential (e.g., Grice et al. 2024, Lialiou et al.
2024a, Lialiou et al. 2024b). We will also report on research on Maltese and Maltese English
(Maltg) early H peaks, showing that words in Maltese and MaltE can be perceived as having
two types of prominence, that is, prominence on their stressed syllable and on their initial
unstressed syllable (i.e., left edge) as well (e.g., Grice et al. 2019, Lialiou et al. 2021, Lialiou et
al. 2023). We will then turn to Greek phrase accents in polar questions (H-), focusing on their
acoustic properties and their perceptual consequences on the words bearing them, and we will
show that these tones are somewhere between fully-fledged pitch accents and edge tones,
like the early H peaks in Maltese and MaltE.

All the findings presented in this talk suggest that prosodic theory and typology could benefit
from treating association and functional properties of tones as independent dimensions,

allowing thus for more flexibility in accounting for diverse phenomena in intonation.
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Intonational and syntactic properties of contrastive focus in Greek: Evidence from production

Languages vary in how they package information. Early studies made coarse grain
distinctions, such as 'broad' vs. 'narrow’ (Ladd 1980) or 'information’ vs. 'contrastive' focus (e.g.
Guéron 1980; Kiss 1998). More recently (e.g. Repp 2016; Bianchi et al. 2016; Cruschina 2021)
finer distinctions are made among contrastive focus types, i.e. merely contrastive, corrective,
confirmative and mirative. These have been reported to differ not only in their syntactic and
pragmatic properties but also in prosody. In ltalian, for instance, prosodic differences have
been attested among these focus types, especially in pitch accent type (Bianchi et al. 2016).

The syntactic and prosodic differences of these focus types are less well understood in
Greek. On the syntactic side, it has been claimed that the focused element can appear either
in situ or in a left peripheral position (Georgiafentis & Tsokoglou 2023). Prosodic studies have
suggested that both the syntactic position (high/low) and the type of contrast (contrastive/non-
contrastive, or corrective/non-corrective) can influence the prosodic realization (Gryllia 2008;
Georgakopoulos & Skopeteas 2010; Stavropoulou & Baltazani 2021), without detailed
investigations into subtypes of contrastive focus. A consistent finding across these studies is
that the L+H* pitch accent is systematically used in non-final utterance positions.

Our findings in a previous informal production experiment, with a small sample of speakers,
showed more variation than previously reported, even within the same type across speakers
(Fig.1). That experiment explored how different focus types are realized prosodically in Greek
and informed the design of a subsequent perception experiment on listener preferences for
high vs. low syntactic positions for each focus type (Authors submitted). Listeners in the
perception experiment showed a strong preference for a high syntactic position for corrective
focus, but for a low one for merely contrastive focus, while they showed nearly equal
preferences for high and low positions for confirmative and mirative focus.

Given these findings, we aim to disentangle the effects of syntactic position from pragmatic
interpretation by examining only the high position. We conduct a larger scale production study
on the realization of the tunes according to focus type (1-4) in high syntactic position. We
analyse pitch accent choice and intonational contour in 240 utterances (10 speakers (5F, 5M)
X 6 scenarios X 4 focus types). We expect that the results of the present study will shed light on
the variability observed in prosodic patterns of each focus type and reveal which of these

patterns are deemed suitable for each focus type through speaker judgements.

1. Mere: Q: Eitrare o€ 6Aoug yia 1o TépTI; A: To MavwAn Ba mdpel n EAévn. O1 GAAoI To E€pouv.
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2. Confirmative: Q: =époupe 11010V Ba TTApEel N EAévn; A: Nai, To MavwAn Ba tréper n EAévn.

3. Corrective: Q: Ma itreg n EAévn Ba répel 1o Z1€avo. A: Oxi, To MavwAn Ba mapel n EAévn.

4. Mirative: Q: Oa gipaoTte povo yuvaikeg o1o TTapTi. A: KaAd! To MavwAn 8a 1rdpel n EAévn.
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Yeah right! Eleni will call Manolis

Yes. Eleni will take Manolis

Figure 1. Utterances in mirative and confirmative contexts; 2 similar examples on the left, 2 different
ones on the right (adopted from Authors, submitted). Target sentence: [to ma'noli 8a "pari i €'leni]
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Gender and individual variation in spontaneous speech intonation

According to recent research individual characteristics, such as empathy, affect intonation
processing (e.g., Orrico et al., in press), but it is unclear whether this also applies to production.
Here we examined the intonation of the Greek particle oxi as a response to positive questions
to understand whether tune choice is related to individual speaker characteristics and gender.
Our analysis is based on data from 18 native speakers of Greek (9F), 18-33 years old
(mean = 23; S.D. = 3.8), all functional monolinguals. The participants were recorded in groups
of four playing the board game “Guess What + Who,” in which one player wears a headband
with a picture card on it and asks the other players questions (which they can only answer with
yes or no) in order to figure out what entity is depicted on the headband card. The resulting
corpus consisted of 1614 oxi responses divided relatively evenly among speakers (Table 1).
The oxi fO curves were analysed using Functional Principle Component Analysis (FPCA), a
data-driven approach that returns the major modes in which the FO curves differ (Gubian et al.,
2015), followed by hierarchical cluster analysis (Kaland, 2023), which groups together similar
curves, modelled as time series of 20 equidistant FO points.
Figure 1 shows the first two principal components (PCs) of FPCA which account for
84.6% of the variance in the tunes. Both PCs indicate that differences relate to whether the
tunes are rises or falls (cf. Figure 2). To assess whether individual characteristics of the
participants affected their choice of tune, we next ran linear mixed effects models using as
predictors the participants’ Autism Quotient (AQ; Baron-Cohen et al., 2001), Empathy Quotient
(Baron-Cohen & Wheelwright, 2004), and musicality as measured by mini-PROMS (Zentner &
Strauss, 2017), with the coefficients of the first two principal components as dependent
variables. We anticipated that speakers scoring higher on empathy would vary more in their
choice of tune so as to provide cues to other players, with the reverse being the case for high
AQ participants, while those scoring higher on musicality would also vary their tunes, being
more sensitive to tune differences in perception (Orrico et al., in press). Additionally, we
anticipated that—given previous results on uptalk (e.g. Arvaniti & Atkins, 2016)—women would
ILL;T’A".Z X;?iil‘i.;.i‘??;’&ﬁﬁg, n’cygrgs@amoour;%uThe results suggest that there was no connection between PCs and the
three predictors. Finally, we conducted clustering by gender, eliminating outliers in the process.
As Figure 2 shows, both male and female participants used overwhelmingly falling tunes, but
men used more rises than women.
In conclusion, in this communicative situation at least, Greek speakers used either falls
(H* L-L%) or rises (L* H-H%) with women largely preferring the former. As choices did not
correlate with individual cognitive characteristics, our results suggest that the cognitive traits
we tested affect perception (cf. Orrico et al., in press) but not production, while gender

differences in production may be more important than other speaker characteristics.
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Table 1 Number of oxi tokens (#) per female (F) and male (M) speaker (SP)
SP # SP # SP # SP # SP # SP #
SP.F0O3 107 SP.FO7 79 SP.F10 55 SP.M01 85 SP.M13 85 SP.M16 56
SP.FO5 146 SP.FO8 121 SP.F11 120 SP.M02 57 SP.M14 77 SP.M17 93
SP.FO6 108 SP.FO9 83 SP.F20 67 SP.M04 98 SP.M15 97 SP.M22 79

FPCA

Normalised FO
S oo a~hboo-~
o o o comomo

0 100 200 300 400
Normalised time (ms)

Figure 1. FPCA output as applied to the entire data set of FO curves. Color-coded curves
illustrate the effect of each PC on the mean curve (solid black line). The vertical line indicates
the offset of the accented vowel of oxi.
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Figure 2. Clustering results (with three clusters), showing mean contours (black lines) and
standard error (gray bands), separately for female (left) and male speakers (right).
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Current research in migrant education emphasizes the importance of incorporating learners'
cultural background in language teaching, particularly for forced migrants who often show
emotional vulnerability due to a range of traumatic experiences and stressors associated with their
displacement (Garcia & Wei, 2014). Another way of connecting language learning and teaching
to the learners’ culture is through recognizing the languages the migrant learners speak. This
approach fits within theories on bilingual education initiated in the eighties, and more recently
within theories of translanguaging (Cummins , 2019; Garcia, 2011), i.e. the use, by multilingual
individuals, of their entire linguistic repertoire to communicate, often blending elements from
different languages in a flexible way. Pedagogical translanguaging (PTL) involves instructional
strategies that purposefully incorporate two or more of the learners’ languages as part of the
teaching process (Cenoz & Gorter, 2017). Recent research provides positive insights into the use
of PTL practices in migrant learners, both in terms of language learning (Hopp et al., 2021; Leonet
et al., 2020) and in terms of emotional well-being (Busse et al., 2020; Franck & Papadopoulou,
2024). However, research is still scarce, particularly in migrant classrooms. The present study
aims to assess the effectiveness, feasibility, and emotional impact of PTL in migrant learners who
learn Greek as a second language as well as in monolingual Greek children. Methodology: (a)
Teachers’ training: Teachers participated in a 300-hour training seminar focused on teaching
Greek as L2 to migrant students, including instruction on PTL practices and techniques; (b)
Pedagogical material: We developed a series of language teaching interventions incorporating a
variety of PTL practices such as translation, cognate awareness, language comparisons etc., (c)
Implementation & Evaluation: Each implementation lasted approximately 2 teaching hours. The
language learning outcomes were assessed by means of short pre- and post-tests, while learners’
and teachers’ attitudes and emotions were evaluated using questionnaires and focus groups.
Results: Preliminary results indicate that teachers, despite their initial skepticism regarding PTL,
gave overall high evaluations of the feasibility of PTL and learners experienced positive emotions.
PTL also seems to enhance language learning and particularly improve learners’ metalinguistic
awareness. Conclusions: The preliminary results suggest that PTL is a feasible language
teaching approach and is overall beneficial for migrant learners. What is more, PTL also improves
monolingual learners’ metalinguistic awareness and contributes to the establishment of an

inclusiveness and acceptance climate within the classroom
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Despite the growing body of research on second language learning and teaching in migrant
education, there is still limited cumulative evidence on the effectiveness, feasibility and emotional
impact of specific methods for teaching vocabulary and grammar. In particular, Processing
Instruction has been extensively explored in adults but much less so in migrant children and
adolescents, little is known about the effectiveness of Running Dictation compared to other
teaching methods (Olioumtsevits et al., 2023), and Dictogloss has been scarcely investigated in
comparison to other input- and/or output-based methods (Qin, 2008). Regarding vocabulary
teaching, limited comparisons have been made between Flashcards and Pantomime, while
Contextual Cues have received even less attention in the context of migrant education
(Olioumtsevits et al., 2022). Importantly, most research focuses on students’ learning gains, while
less is known about the attitudes and emotional impact of these methods as experienced by
migrant students and their teachers (Franck & Papadopoulou, 2024). Aim: The present study aims
to assess the effectiveness, feasibility, and emotional impact of the aforementioned vocabulary
and grammar teaching methods. Research Question: Are these teaching methods effective,
feasible, and appealing within a migrant education context? Methodology: (a) Teachers’training:
Teachers participated in a 300-hour training seminar focused on teaching Greek as L2 to migrant
students, including instruction on the aforementioned vocabulary and grammar teaching methods
(150 hours approximately); (b) Implementation: Each implementation (vocabulary and grammar)
lasted approximately 2 teaching hours, followed by an evaluation process where students’ and
teachers’ attitudes and feelings, and students’ language learning outcomes were evaluated using
questionnaires and focus groups. Results: Preliminary results indicate that both teachers and
migrant students rated the feasibility of the teaching protocols highly and generally experienced
positive emotions, although the extent of positive emotions varied across the different teaching
methods. In terms of students’ language learning outcomes, not all methods equally contributed
to improving their language skills. Conclusions: Thus, the preliminary results suggest that the
vocabulary and grammar teaching methods applied were overall beneficial for migrant students.
Both students and teachers reported positive emotions and attitudes towards the methods,
although the language learning outcomes varied depending on the teaching method. These
differences may also be influenced by factors such as the students’ age, proficiency level, the

specific protocol used, and the target grammatical or vocabulary domain targeted in each case.
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In this presentation, we focus on the Greek context, particularly regarding the
superdiversity of the contemporary linguistic landscape and the presence of refugee
students in Greek schools. This dynamic environment presents unique challenges and
opportunities in language education. We explore the concept of plurilingualism within the
context of teaching Greek as a second language along with the integration of multimodal
tools, including digital resources, to support both language development and social-
emotional learning. Special emphasis is placed on translanguaging, a concept that
embraces and utilizes the entirety of students' linguistic and cultural repertoires in the
learning process (Garcia & Wei, 2014).

Additionally, we will discuss specific teaching methods, such as the plurilingual
approaches advocated by Candelier (2008), alongside experiential activities that are
essential for students' well-being. These methods not only validate but also integrate the
diverse linguistic and cultural identities of refugee students, promoting a strong sense of
belonging and self-worth. As Candelier highlights, plurilingual approaches foster the
recognition and utilization of students' multiple identities, thereby enriching their
educational experience.

Furthermore, these methodologies are related with the enhancement of communication
skills, as well as transferable skills and competencies necessary for a democratic
culture. This includes social-emotional life skills such as critical thinking, emotional
recognition and management, collaboration, empathy, decision-making, conflict
resolution, flexibility, and resilience— all integrated within a unified learning ecosystem
(Simopoulos & Gatsi, 2022).

The materials presented, developed by practitioners in the field and during teacher
training programs, aim to support the development of inclusive and effective learning
environments that address the linguistic challenges faced by refugee students while
fostering intercultural sensitivity. By acknowledging the multiple identities of these
students and incorporating multimodal and experiential learning strategies, we seek to
promote both academic success and emotional well-being. Research indicates that
positive learning environments enhance motivation and effort, ultimately leading to more
effective learning outcomes (Frack & Papadopoulou, 2024) and supporting individual and
collective well-being.
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A language autobiography is a first-person narrative that includes personal reflections on one’s
language journey. It allows individuals to explore how various languages and dialects have shaped
their identity and communication skills, encouraging self-reflection on their personal history and
their linguistic, cultural, and other forms of capital (Perregaux, 2002: 83; Cuq, 2003: 36-37; Molinié,
2006: 9, among others). The European Language Portfolio (2000-2014), conceived and developed by
the Council of Europe alongside the Common European Framework of Reference for Languages,
serves as a valuable tool in promoting this idea. Language autobiographies typically take the form of
oral or written narratives, sometimes accompanied by reflective drawings (e.g., Kalamakidou, 2020;
Kimiskidou, 2020; Moussouri et al., 2019; Tzatzou, 2020, among others) or digital form (e.g. Vabiola
project: https://vabiola.org/en/our-project/).

Teachers’ perceptions of languages and cultures have been shown to influence the implementation
of appropriate didactic approaches, while reflective writing, in the form of a language autobiography,
can encourage teachers to rethink their practices and enhance their professional skills in the frame
of heterogeneous student communities (Vacher, 2010; Cross, 2006; see also the IRIS Erasmus
project: https://irisplurilingua.unimi.it/).

In this talk, we present three case studies from different educational settings in Greece, examining
how language autobiographies can effectively promote plurilingualism and pluriculturalism in
education. We describe the process of creating language autobiographies with (a) pre-service
language teachers (university students), (b) in-service language teachers (trainees), and (c)
secondary school students. We then discuss the key themes that emerged in their autobiographies
(such as language environments and attitudes toward their linguistic capital) across the different
groups. Finally, we highlight participants' evaluations of their experience during the creation of their
language autobiographies.

The data are analyzed with a focus on cultivating language awareness, which, in turn, helps teachers
and students foster plurilingualism and pluriculturalism in the classroom. Thus, language
autobiography is proved a transformative tool for promoting inclusivity both when integrated in pre-
and in-service teachers’ training and migrant education in the Greek context.

Keywords: Language Autobiography (LA), plurilingual education, pluricultural education, pre-
service language teachers, in-service teachers’ training, secondary education, migrant education.
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This paper outlines a European survey conducted as part of the Erasmus+ KA220 project
PEP “Promoting Plurilingual Education” (2023-2026), and it will focus on the data from the
Greek context. The importance of promoting plurilingualism is strongly supported by
European educational policies such as through the Common European Framework of
Reference for Languages and its Companion Volume (Council of Europe, 2001; 2020), as
well as through various guides for plurilingual and intercultural education (Beacco et al,
2016; Beacco & Byram, 2007). The Project PEP, with a consortium of seven European
Universities, aims at the promotion of plurilingualism in education by researching and
analysing teachers’ perspectives and declared plurilingual practices, in secondary schools
and universities, as well as at disseminating good practices and further developing the
professional skills of language teachers regarding plurilingual education. To this end, a
large-scale European survey was conducted aiming at researching and analysing language
(in- and pre-service) teachers’ and teacher trainers’ beliefs and practices regarding
plurilingualism in education. The survey was developed based on the theoretical framework
of plurilingualism as articulated by scholars and reflected in policy documents. Following a
process of internal and external pre-testing, the survey was disseminated in Europe through
the project partnership and a range of mailing lists and professional social media platforms.

A total of 800 responses were collected and subjected to statistical analysis using SPSS.

In this paper, we present the research findings from the Greek context, drawing from 63
completed questionnaires from language teachers in secondary and higher education. We
focus on their understandings of plurilingualism in education, and on how they are translated
into their own language/plurilingual teaching practices. The findings are discussed in relation
to language teaching among migrant background learners, looking into the data in order to
shed insights on the ways plurilingualism is understood and dealt with in the education of
migrant/refugee students. Implications are discussed related to teachers’ further professional
development and training regarding plurilingual approaches in language teaching in
linguistically/culturally diverse classrooms aiming at addressing students’ language and

socio-emotional needs, and promoting linguistic equality, justice and inclusion in education.
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When ‘to have’ goes beyond possession.

Metaphorical multi-word expressions with £€xeiv in Homer and Classical Drama

The paper focuses on multi-word expressions containing the verb &xeiv ‘to have’ in the Homeric
poems and Classical Drama, including the Tragedies of Aeschylus, Sophocles, and Euripides,
as well as the Comedies of Aristophanes. As is well known, the verb £xelv occurs in various
types of multi-word expressions in Ancient Greek, among which the most studied are light verb
constructions such as moonyv £xeiv (= ToB¢eiv) and xoAov £xelv (= xohoTaOai), where the verb ‘to
have’ combines with a predicative noun in the accusative (cf. Tronci 2009; Benedetti and Bruno
2012 for further details). This paper explores another type of construction, in which the verb ‘to
have’ co-occurs with nouns denoting body parts. From a constructional perspective, the verb
combines with a human subject and a direct object denoting concrete or abstract entities, with
the noun denoting the body part functioning as a locative complement. The noun denoting the
body part is governed by various prepositions, e.g. £xeiv év oTBeoiv ‘to have in their breasts’,
Exelv ueTa xepaiv ‘to have in his/her/their hands’, but it can also occur in the dative (locative)
case, e.g., Exelv @peai ‘to have at heart’. In addition to these constructions, the types &xeiv €’
apioTepd and £xelv €v 0eId ‘to have on his/her/their left/right’ will also be examined.

The goals of this study are, first, to provide a corpus-based collection of the
constructions under investigation and, second, to analyse the possible metaphorical meanings
emerging from these combinations. Data will be collected using the electronic resources of the
Thesaurus Linguae Graecae, focusing on the Homeric poems and hymns, as well as the
Tragedies of Aeschylus, Sophocles, Euripides, and the Comedies of Aristophanes. The
corpus-based analysis will also allow for diachronic and stylistic considerations: which types
occur in epic and dramatic texts, which types appear in Homeric texts but disappear later, and
which types are typical of dramatic texts.

As a general framework, Lexicon-Grammar studies (e.g., Gross 1975, 1981, 1995) will
be useful for the distributional analysis, particularly for investigating how nouns denoting body
parts and nouns functioning as direct objects are distributed, which combinations are the most
frequent, which are less common, and which metaphorical meanings emerge from the various
combinations. The potential metaphorical meanings arising from the locative use of body-part
nouns have not yet been analysed in detail (for a cognitivist approach, cf. Cairns 2016). This

analysis will also provide new insights into the topics of diachronic change, register, and genre.
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The Verbal Idiom (VID) frame 816 dia X[GEN] €ip1 eimi in the tragedians and beyond

Phrases such as pay attention are verbal multi-word expressions, there are multiple signifiers
but only one signified (Mel'’Cuk 2023). Verbal multi-word expressions can be compositional,
transparent, and analysable (Sheinfux et al. 2019) or they can be the opposite. Verbal Idioms
(VIDs) as defined by the PARSEME 1.3 universal guidelines are lexically, morphologically,
morphosyntactically, and syntactically inflexible and contain at least two lexicalised (i.e. fixed)
elements. This makes semi-compositional, transparent, and analysable frames such as the
d14 dia X[GEN] iyl eimi frame a VID. &i& dia in combination + noun in the genitive means
‘through’ in classical times, but the frame does not mean ‘to go through X', i.e. ‘to have / be
in X, but ‘to become / start doing X'.

The contribution addresses three research questions: (1) What comparable frames
(consisting of a fixed preposition-verb combination) exist in classical literary Greek? (2) How
are these frames distributed diatopically, diastratically, and diachronically? (3) Why is a VID in
one corpus a Light-Verb Construction (LVC) in another corpus? For instance, €ig Toco0To /
10070 & TOOOUTOG EPpYOopal / agikvéoual / kaBioTnui / Trpoadyw / Ayéouai ‘to arrive at (such) X’
appears commonly in literary classical Attic historiography, oratory, and philosophical prose
and while two components are lexically fixed, there is significant morphological,
morphosyntactic, and syntactic variability (cf. Fleischhauer & Hartmann 2021). €iu1 in the di&
dia X[GEN] €ipi eimi frame can be replaced by €pyopai in epic (Homeric Hymn on Mercury, |.
421, pre-5" c. BC), Attic tragedy (Aeschylus, Prometheus, |. 121, 6"/5" ¢. BC), and lonic
historiography (Herodotus, Histories, 6.9.19, 5" c. BC). The variants with athematic &ipi and
thematic épyxoual seem to fall out of use over time although Diodorus Siculus (1% c. BC) still
shows instances of both. Conversely, €ic TocolTo / TooolT0G £pXOMal appears from Aesop’s
fables (6™ c. BC) to Procopius’ historiographical works (6™ c. AD) and beyond.

Data is drawn by means of the lemma-based proximity-search tool from the Thesaurus

Linguae Graecae for literary texts from archaic (ca. 8" c. BC) to early Byzantine times (7" c.

AD). Structures are assessed using the PARSEME 1.3 universal guidelines for verbal multi-
word expressions with the addition that VID structures are rated transparent or not. The
distribution across genre, register, and (personal) style over time is tested for statistical
significance by means of chi-squared tests in order to discover indexical values of the
constructions in question (cf. Bentein 2019; Fendel 2025). The contribution highlights the
internal diversity of the group of structures labelled VID in the PARSEME 1.3 guidelines and
suggest avenues to modify and update these as well as the implementation of VID structures

in authoritative dictionaries and grammar books.
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The stylistic markedness of Ancient Greek Cognate objects in Aeschylus’
Oresteia

For both modern languages and Ancient Greek (AG) much discussion on cognate object
constructions (COCs) has been devoted to establishing their syntactic role as either arguments
(Massam 1990; Hale & Keyser 1993; MacFarland 1995; Matsumoto 1996; Mirto 2007; 2011;
Horrocks & Stavrou 2010) or adjuncts (Jones 1988; Moltmann 1990; for AG, see Bary & De
Swart 2005; Bruno 2011). Less attention has been given to the distribution of such structures
among literary genres, and, especially, to their stronger link with either prose or verse. With
reference to modern languages, Jones (1988) states that the choice of a COC with a modified
CO (‘Bill sighed a weary sigh’), rather than an intransitive verb adverbially modified (‘Bill sighed
wearily’) is only justified stylistically (see also Mirto 2007; 2011 for English and ltalian).
Horrocks & Stavrou 2010 propose this same principle for AG. In a study on the occurrence of
figurae etymologicae with AG perfect stems, Clary (2007) observes that the combination of the
reduplicated stem of the perfect with a formally linked object produces an alliteration, i.e. figura
etymologica can turn into a useful sonic rhetorical device. Some studies have been conducted
in modern languages, in order to substantiate such claims about stylistics (see e.g. Eitelmann
& Mondorf 2018 for English), but lack for AG.

The present paper will test the data on the COCs of Attic Prose collected by the annotation

conducted in the PARSEME AG corpus (http://www.ancientgreekmwe.com) against new data

from Aeschylus’ Oresteia. The choice of Aeschylus’ Oresteia is justified by the relative
contemporaneity with our corpus and by the fact that, according to Clary (2007), Aeschylus
constitutes a turning point for the freer use of figurae etymologicae in comparison to Homeric
Epic. This paper would thus give some first answers to the following research questions:

1. Does the occurrence of COCs in Classical Greek prose and verse differ in frequency,
proving the aforementioned claim of genre-related stylistic markedness?

2. Do COs occurring in verse show a tendence to differ from those occurring in prose in
their semantic link to the verb, with special reference to their possibility of nominalising
the overall product of the verbal action (Xen. An. IV 3, 27: wdag Tivag GdovTeg ‘singing
certain songs’ or naming a hyponym of such product (Isocr. 9, 16: 0o Be@v [...]
Uuévaiov aobijval ‘The wedding-song was sung by gods’).

3. Do COs occurring in verse tend to being formally linked to their verb, as the use as a
device for producing an alliteration proposed by Clary (2007) seems to suggest?

4. Given that AG COs can be encoded either in the accusative and in the dative (Bruno
2011; Gianollo & Lavidas 2013), do COs occurring in verse show a preference for a

specific morphosyntactic marking?
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What goes out of style: Verbal multi-word expressions in the Batrachomyomachia
and its rewriting
Lucia Madrigal Acero

What goes out of style: Verbal multi-word expressions in the

Batrachomyomachia and its rewriting

The Batrachomyomachia is a poem shrouded in ambiguity, both in its origin and its
tone. This text adopts an epic style in its linguistic and poetic form, yet is distinctly
humorous in its content. Linguistic commentaries of the Batrachomiomachia have
traditionally focused on evidence aimed at approximating the date of its composition
and highlighting its Homeric characteristics (Ludwich 1896; Hosty 2020). To move
beyong these conventional approaches, this study uses the poem and its modern
prose rewriting by Theodoros of Gaza as a case study to explore the contrast between
the epic poem and its prose counterpart, also called paraphrasis or metaphrasis (Alwis
et al. 2021; Constantinou and Hagel 2021; Hagel 2021). My analysis centers on verbal
multi-word  expressions as defined in the PARSEME 1.3 guidelines

(https://parsemefr.lis-lab.fr/parseme-st-quidelines/1.3/), which have received little

attention in the study of verse literature.

This paper aims to investigate how these verbal multi-word expressions contribute to
the style of the original poem in contrast to its prose rewriting. More specifically, it

addresses the following research questions:

a. In what ways does Theodoros of Gaza’s prose version diverge from the original
poem, and what new insights does it offer that the poem alone cannot provide?

b. How do verbal multi-word expressions shape the language of each text, and
what are their distinctive features?

c. How do chronology, stylistic choices and literary form influence the use of

verbal multi-word expressions in each version of the text?
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Verbal multi-word expressions in the rewriting process of the Greek Psalter and socio-
linguistic characterisation: from interlingual to intralingual translation in Postclassical
Greek

The rewriting of the Greek Psalter in Late Antiquity and Byzantium is currently the subject of
intense research (Ricceri 2020, Albrecht y Kratz 2024). Two critical editions have been
published in recent years, one on the Psalter of Apollinaris of Laodicea, a fourth-century author
(Faulkner 2020), and the other on the Psalter of Manuel Philes, a thirteenth-century author
(Mondini 2024). The original Septuagint Psalter, translated from the original Hebrew into a
variety of Koine Greek and replete with semitisms (low register) is rewritten by both authors at
a higher level of speech. We will apply a historical sociolinguistic methodology to this corpus of
Post-classical Greek poetry. It thus contains extremely interesting linguistic data for the study
of the type of constructions that are the subject of this workshop, since the corpus of biblical
translations in its various versions is a model of evidence for grammatical change (Lavidas
2021), but also offers very interesting answers to the various processes of sociolinguistic
variation typical of a situation of diglossia: levels of speech, standardization, stylistic and
register substitutions, etc. (Bentein 2017). In terms of interlingual translation, George (2010)
presents examples of the effects of the Hebrew syntax in the Septuagint on the increased use
of periphrastic constructions (Giannaris 2023) and syntactic complexity (Larsson & Kaatari
2020).

In the context of what is commonly referred to as 'intralingual translation', many of the
versions of the Psalter have been considered authentic metaphrases (AG petagpdocig) of the
original Septuagint model. Linguistic studies of this type of rewriting (Hinterberger 2014; Resh
2015; Signes 2021; 2023) allow us to define these types of forms as features of 'intralingual
translation’, which bring into play various mechanisms of lexical substitution and syntactic or
pragmatic variation. Particularly in the latter case, multi-word expressions, especially in the
highly metaphorical language of the Psalms, function as potential markers of changes in levels
of speech (Vives & Madrigal 2022) or register (Biber & Conrad 2009; Fendel 2023).

Our approach to these constructions through the prism of translation mechanisms
follows several works by the main researchers of the Spanish DiColLaT-DiCoGra project
(https://dicogra.iatext.ulpgc.es/dicogra/), Bafos & Jiménez (2017a; 2017b; 2022; 2024), who
have typified the analysis of some typical verbal support constructions as interlingual
translation linguistic features. We will also incorporate the guidelines of the PARSEME group
(https://parsemefr.lis-lab.fr/parseme-st-guidelines/1.3/index.php?page=home) in the
description of the data.

In concrete terms, our analysis will apply the hypothesis of grammatical multiglossia

(Ferguson 1959; Krock 1989; 2001; Lavidas 2021) to the selected corpus, focusing on the
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support-verb constructions introduced by the most frequent light verbs: TroioGuai, didwl, Exw,
TiOnuI, AauBdavw, etc. At a second level of analysis, another type of multi-word verbal
expression will also be studied, identifying the functioning of this 'syntactic diglossia', as
reflected in the parallel development of the grammatical features of intralingual translated

texts.
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Eivar onuavTikd Tekunpiwpévn N UTToOXWPNon/cuppikvwon TwV VEOEAANVIKWV
OIaAéKTWYV UTTEP TNG TTPOTUTING/ETTiIoNUNG TToIKIAiag (Koiviy Néa EAANVIKN), yia Adyoug
TTOU QTTOPPEOUV ATTO TOV OMOYEVOTIOINTIKO YAWOOIKO TTPOYPAMMATIONO, atmmd Tnv
apvNTIKA OTACN TWV OUIANTWY, YE ATTOTEAECHA TO XauUNAS KUPOG KAl TOV OTIYUATIONO
TWV YEWYPAPIKWY TIOIKINIWY, aAAG Kal atrd TNV TTAPAPOPPWTIK YAWOOIKA Kal
ONUEIWTIKI avattapdoTaon Twv OIGAEKTOQWVWY OTA PHECA PACIKAG KOUATOUPAG. 2TOV
AvTITTOdA TTAPATNPEITAI AUENON TOU eVOIOPEPOVTOG VI TN OIACWON TWV JIAAEKTWY,
TTapd 10 KaAupuévo yontpo NG Koivrig Néag EAANVIKAG. TuRua autig tng diadikaoiag
atroTeAei Ta TEAeuTaia Xpovia n augnTikh TAGoN TNG TTAPOUCIiag Twv SIAAEKTWY OTa
MEOO KOIVWVIKAG BIKTUWONG PE TNV AVATITUEN TTOAAWYV 1I0TOCEAIdWY DIOAEKTOAOYIKOU
EVOIA@EPOVTOG ME TOTTIKO i Kal TTAVEAAADIKO YapakTthpa, OTTws n NromoAaAid, o
2aUIWTNG KATT.

2KOTTOG TNG TTapoUCag Epyaaciag gival, a@ou TTapouCIACEl Kal dIATPEEEI TOV XAPAKTH PO
QUTWV TWV 1I0TOooEAIdWY KOIVWVIKAG BIKTUwonG oTto Facebook, va emikevipwBei otn
oehida Opakiwrs pe 40.000 akdAouBoug Kkal €viovn dpacTnEIOTNTA, KATAYPAPOVTaG,
KOATNYOPIOTTOIWVTAG KAl avAAUOVTAG TO OIAAEKTIKO UAIKO OAAG Kal T OUCTNUATIKOTNTO
ME TNV OTTOiO avaTTapioTavTal 0€ AuTO Ol VEOEAANVIKEG BPAKIWTIKEG OIGAEKTOI KATA TNV
TEAEUTAIA TTEVTAETIA.

MapadAAnAa, Ba diEpeUVAOEI TIGC AUTO-OEIOAOYIKEG KAl ETEPO-AEIONOYIKEG OTACEIG TTOU
ul0BeTOUV 01 XproTeg TOOO0 atrévavTl oTn ogAida KabauTt 600 Kal oTn XPNoINOTNTA
TNG. MNa Tnv Kataypa®r Twv dedopévwy €xel dievepynBei €pguva Pe TNV agloTroinon
EVOG £pWTNUATOAOYIOU TTOU BIAVEPNBNKE OTOUG XPNOTESG TNG, TTPOCDBIOPICHEVO UE Bdon
KOIVWVIOYAWOOIKA KPITAPIa (QUAO, nAikia, uépewon). Ta atroTeAEoPATA TG €PEUVAG
empBeBaiwvouv TN BETIKA 0TAON TwV XPNOTWV ATTéEvavTl oTn ogAida, Bewpuwvtag Tnv
ONUAvTIKA yia TNV TTPOBOAR TNG Opdkng Kal TwV OIOAEKTWY TNG, AAAd, TauTdxpova, TO
KaAuppévo yontpo TnG Koivg N€ag EAAnvIKAG, dlavoiyovTag €101 Tn oulntnon yia Tig
TTPOUTTOBECEIS TNG XPNOINOTATAG TETOIWV EIOIKWYV 1I0TOOEAIdWY O ouvOUAOUO HE TIG
UTTO €EETOOT KOIVWVIOYAWOOIKEG KAl IOEOAOYIKES TTAPAUETPOUG.
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MeTopop& Kol XIoUpop o pigidio: dedopéeva armd TNV EAANVIKE TTROYHUOTIKOTNTX
Mapaokeury Owpou, Baaoix Todpn

MeTagopd Kal XIoUuop o€ Hididia:
Oedopéva atrd TNV EAANVIKA TTPAYUATIKOTATA

Mapaokeur @wpuou & Baoia Tadun
MavemoTAuio KpATNg

Ta pigidla cuvioToUv €va Wn@Iiako KeEIPeVIKO €idog Kal €mOIWKOUV HE €vav Traiyviwdn,
O1a0KedAOTIKO TPOTTO VO ACKIOOUV KPITIKI) O€ TTOIKIAO KOIVWVIKOTTONITIKG ¢nTAMaTa (Denisova
2019, Wiggins 2019). Baociovial oTnv avAueitn TTOIKIAWY ONUEIWTIKWY Kal YAWOOIKWV
TOpwWY, METAEU TWV OTToIWV €ival n HPETAPOPA KAl TO XIOUMOP. ZTNV QAVAKOIiVWwOon auTh
avaAUoupe Tn oUvOEDN TOU XIOUMOP ME TN METAPOPA OE MIMidIa Ta oTToia TTpoépyxovTal atmd 7
OIaPOPETIKEG DIABIKTUAKES XIOUMOPIOTIKEG TTNYES (TT.X. Mapyapitec MavroAeg, O roixoc gixe 1
OIkh Tou uoTepia). E1dIkOTEPA, avOAUOUUE TNV ETTIOPACT TOU PUNXAVIOUOU TNG HETAQOPAS oTNV
KATAOKEUN TOU XIOUKOPIOTIKOU VOAUATOG.

MNa Tnv avahuon Tou XxloUpop avTAoUpe amd Tn Bewpia 1™m¢ aocuuBarérnrac
(incongruity theory) kai TTpooeyyifoupde TO XIOUPOP WG TNV avavTioTolxia avaueoa oTo T
avapévouue Kal oTo T TEAIKG aupBaivel o€ éva keipevo A o€ pia kataoTaon (Attardo 1994: 47-
49). 2TIg Bewpieg TTOU €PUNVEUOUV TO XIOUPOP WG aoupBaTtdTnTa eVTAOOETAl KAl N [evikh
Ocwpia Tou MNwaoaikou Xiouuop (010 €€rg MOMX, BA. Attardo 2001: 222-270).

2TnVv avakoivwon autr n £éueacn pag Ba gival otov poAo 1Tou dladpaparTifel o Aoyikog
HNXavioudg, wg pia atrd TIg TTapapéTpoug Tou B€tel n FOMX, yia 1N diloudépPwaon Tou
XIOUMOPIOTIKOU Kelpévou. O AoyiKOC PnXaviouog avagépeTal atnv Tralyviwdn AoyiKA TTou
PEPEI TO XIOUUOPIOTIKO KEiPevo. ZTa uttd avdAuon HIdidia o Aoyikdg pnxaviopog eival n
uerapopd (metaphor). MNpooeyyioupe TN PETAPOPE WG HIG yvwolakh (cognitive) diepyacia
Kard tnv otroia TTpocAaufdvoupe éva evvolakd TTEdIO-OTOXO HPE TOUug Opoug evog GAAou
evvolakou Tediou-Trnyn. O1 evvoiakés uerapopéc (conceptual metaphors) trpaypaTwvovTal
Kal yivovTal avTIANTITEG OTIG UETAPOPIKES ekppacoceis (linguistic metaphors, BA. Lakoff 1993,
Kdvecses 2010, BeAoudng 2005). H evvoiakr) autr) avTioToiXion yiveral avTIAnNTITH o€
yAwooiké emmimedo pe 10 Ae€INGYIO TTOU daveileTal To 17Edi0-0TOX0S OTTd TO T1TEdiO-TTNYN
(®wpou 2023).

H avdAuon Twv dedopévwyv pag Ocixvel 0TI N YeTagopd €mMOPA OTNV KATAOKEUR TOU
XloUuhop e oT1aBepd kai emmavaAaupBavoueva poriBa (patterns) péow tng d4unong MIOg
METAQPOPIKAG TTPOCANYNG Kal Epunveiag Kai TG akéAoubng amodounong Tng. EidikdTepa, evw
TO APXIKO TTEPIKEIMEVO KATAOKEUALEI TO VONUO TTAPOTTEUTIOVTAG OTO EVVOIOKO TTEDIO-OTOXO
(METOaQOPIKN TTPOCANWN), TO TTEPIKEINEVO TTOU AKOAOUBEi avaTpéTTEl QUTA TNV KOTAOKEUNR
VONMOATOG QEPVOVTAG OTO TTPOCKNVIO TO €vvolakd Tedio-Trnyn (UN METaQopIK TTPOcANWN) A
avtioTpo®a. AlTTOTWVOUNE, AoitTdy, 6TI N peTagopd diadpauartiel KaBoploTikd poAo OTn
dlaudpPwaon TNG YVWOIOKAG avTiBeong, n otroia atmoTeAei pia akdua Baciki TTapdueTpo yia
TNV TTapaywyr] Tou Xloupop. EpyaAsia yia Tnv KATOOKEUN TOU XIOUUOPIOTIKOU VORUATOG HECW
TOU PNXaviopoU TNG PETaPOPAS atroTeAoUV TO iDI0 TO TTEPIKEINEVO, TTOAUONUEG AEEEIG, AEEIKEG
OUVAYEIS Kal ol XpNoeig Toug. MNa Tapddeiyua, oto UIYidio Mn pag maipvere 1a uuaAaq, av dgv
ExeTe TOU va T1a TATE N PETAPOPIKA TTPOCANYN TNG AEENG pUaAd, OTO TTPWTO PEPOG TOU
Mipidiou (metaphorical construction), avartpémeral pe T PN PETAQOPIK XPAON TNG OTO
deuTepo Pépog (metaphorical deconstruction). Mapatnpouue d¢ OTI péoa atrd Tov TPOTTO TTOU
Aeiroupyei 0 AOyIKOG UNXOVIOUOG TNG METAPOPAS, T MIMIdIa OTOXOTTOIOUV TIGC OUCKOAIEG TwV
KOIVWVIKWY OXE£0EWV Kal avadeikviouv To BApog TTou aioBavertal éva ATopo atmd Toug
KOIVWVIKOUG TTEPIOPIOUOUG OTOUG OTTOIOUG TTPETTEI VA UTTAKOUOEI KAl ATTO TIG TTPOCOOKIEG TWV
GAAWV WE TIG OTTOIEG TTPETTEI VO CUVTOVIOTEI.
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AIEPEUVWVTAG TN METAPOPIKA IKAVOTNTA EVAAIKWY PUOIKWV
oMIANTWYV TNG EAANVIKAG

XpRoTog XpIioToS0UAdKNG
Mapaokeun Owpuou
Eiprivn ZTuAiavouddkn

Q¢ petagoplkn 1KavotnTa (metaphorical competence), opifetal n IkavoTATA AVTIANWNGS Kal
dnuIoUpYiaG PETAPOPIKWY OXECEWV aVANECO O€ JIAPOPETIKEG £vvoleg, dnAadh, n yvwon-
KaTavonon Kal n apaywyr petagopwyv (Danesi, 1993; Littlemore, 2008; Littlemore & Low,
2006). H petagopikr 1kavotnTa CUVOELETOI OTEVA UE Tn METAPOPIKN €TTiyvwon (metaphor
awareness). O 0pog¢ autdg agopd TNV IKAVOTNTA TWV OMIANTWV/TPIWY VA avayvwpeifouv Tn
ONPacIoAOYIK KIvNTPodATNON TwV PETAPOPIKWY ekppacewv (Deignan et al., 1997; Boers,
2000; Beréndi et al., 2008; Skoufaki, 2008; MacArthur, 2010). AuTtr} n oxéon yiveTal akoua
MO €UPAVAG OTav ava@epouacTe o€ Ae€IAdyio TToUu xapakTnpietal a1rd TToAucnuia,
OedOPEVOU OTI O PETAPOPIKOG AOYOG GUVOEETAI E TO QPAIVOUEVO TNG TTOAUCNUIAG, KaBwg ol
TTOAUONUEG AEEEIG EUTTEPIEXOUV KUPIOAEKTIKEG KOl PETAPOPIKES onuacies (Owpuou, 2023). H
dlgpelivnon TNG Katavonong piag TToAUonung AEENG atmd QuOIkoUg OMIANTEG PTTOPET va pigel
QWG OTNV aAANAETTIOPACN avAPECa OTN PETAPOPIKA IKAVOTNTA, TNV HETAPOPIKH ETTiyVwWan Kal

TNV TTOAUCNUia 0T YAWwoaoa.

H mapouca cioffynon Olepeuvd Tov TPOTIO WE TOV OTTOI0 E€VAAIKOI/EG QUOIKOI/EG
OMIANTEG/TPIEG TNG EAANVIKAG TTpayuatelovTal KAl KATtavoouv Tn oUVOEon TwWV CNPACIWY,
KUPIOAEKTIKAG KOl PHETAPOPIKWY, £VOG TTOAUCTUOU AegruaTtog. MNa Toug oKoTToUg TNG £PEUVAG
oXedIAOTNKE Kal Xopnynonke pia ypatmTh dpaoTtnpidétnta avoiXtou Tuttou o€ 70 evrijAIkoug
QUOIKOUG OUIANTEG TNG EAANVIKAG, o1 otToiol goitoucav oTo Maildaywyiké TuAua AnPoTIKAG
Ekmaideuong Tou MavemoTtnuiou KpAtng. O1 ocupuetéxovteg/ouoeg KARBNKav va oxoAidoouv
YAwooikd dedopéva TNG UNTPIKAG Toug YAWooag. Mo cuykekpiyéva KARBnKav va evioTtioouv
o€ TTapadeiyuara TV TTPOTUTTIKI) onuagia TNG AEENG Kail va Tnv opicouyv, va eVTOTTIOOUV Kal va
opigouv TIC dUO TTAPAYOUEVES UETAPOPIKES ONUACIES, va aviXveEUOOUV TIG TTIBAVEG OPOIOTNTEG
Twv OU0 QUTWV CNUACIWV KE TNV TIPOTUTTIKA Kal va €ENyrfjoouv TTWG auTr TTUPOdOTEI TNV
TTapaywyr Toug.

H avdAuon Twv dedopévwy deixvel OTI 01 TTEPICOOTEPOI CUPUETEXOVTEG EVTOTTIOAV TNV
TIPOTUTTIKA onuacia TG AéEng. Ooov agopd Tov EVIOTTIOUO TWV TTAPAYOUEVWY HETAPOPIKWV
onNpaciwv aAAG Kal TN GUOXETION TOUG JE TNV TTPOTUTTIKA, N avdAuaon Twv dedouévwy OEeix Vel
XOaunAég emdooeIg eyeipovrag TTPORANPATIONS yia Tov BaBud avdmTuéng Tng METAPOPIKAG
ETMYyVWONG WG TTUXAG TNG METAPOPIKAG IKAVOTNTAG TWV QUOIKWY OWIANTWV/TPILV TNG
EANVIKNAG.

104



AIEPEUVWVTOG TN PETOPOPIKI IKAVOTNTH EVAAIKWV QUOIKWV OPIANTAOV TNG EAANVIKAG
Xprjotog XpioTodouAdkng, Mapaokeur) @wpou, Eiprivi ZTulicvoudakn

BiBAloypa@ikég ava@popég

Beréndi, M., Csabi, S. & Kdvecses, Z.(2008). Using conceptual metaphors and metonymies
in vocabulary teaching. In F. Boers & S. Lindstromberg (Eds.), Cognitive Linguistic
Approaches to Teaching Vocabulary and Phraseology. (pp. 65-99). Mouton De
Gruyter.

Boers, F. (2000). Metaphor awareness and vocabulary retention. Applied Linguistics 21(4).
553-571.

Danesi, M. (1993). Metaphorical competence in second language acquisition and second
language teaching: The neglected dimension. In J. E. Alatis (Eds.), Language,
Communication, and Social Meaning, Georgetown University Round Table on

Languages and Linguistics 1992 (pp. 489-500). Georgetown University Press.

Deignan, A., Gabrys, D., & Solska, A. (1997). Teaching English metaphors using cross-
linguistic awareness-raising activities. ELT journal, 51(4), 352-360.
https://doi.org/10.1093/elt/51.4.352

Owpou, . (2023). Acéiroyika Znmnuara e Néag EAAnvikng MNwooag: Ocwpia kai
Eqpapuoyéc. Medio.

Littlemore, J. (2008). The relationship between associative thinking, analogical reasoning,
image formation and metaphoric extension strategies. In M. S. Zanotto, L. Cameron,
& M. C. Cavalcanti (Eds.), Confronting metaphor in use: An applied linguistic

approach (pp. 199-222). John Benjamins Publishing Company.

Littlemore, J. & Low, G. (2006). Figurative thinking and foreign language learning. Palgrave

Macmillan.

MacArthur, F. (2010). Metaphorical competence in EFL: Where are we and where should we
be going? A view from the language classroom, Applied Cognitive Linguistics in
Second Language Learning and Teaching. AILA Review 23. 155-173.
https://doi.org/10.1075/aila.23.09mac

Skoufaki, S. (2008). Conceptual metaphoric meaning clues in two idiom presentation

methods. In F. Boers & S. Lindstromberg (Eds.), Cognitive Linguistic Approaches to
Teaching Vocabulary and Phraseology (pp. 101-132). Mouton De Gruyter.

105


https://doi.org/10.1075/aila.23.09mac
https://doi.org/10.1093/elt/51.4.352

H evioxuon Kol 0 YETPIGOUOG OTOV PEUCTO POTOICTHO: AVOAUOVTOG HOONTIKE KEIPEVX VI TOUG/TIG TTPOCPUYES/I00ES
NikoA&TTa Mavayakn

H evioxuon kai o PeTpIaoudG oTOV PEUOTO PATOIONO:

AvaAUovTag pabnTikd Keieva yia TOUG/TIG TIPOCQUYEG/I00EG

NikoAéTTa Mavaydkn

MavemoThpio Matpwy

Qg avTidpaon e PATOIOTIKA QaIVOUEVA, OTTWG O PPIKAAESTNTEG Twv vadi, o1 OIOKPICEIG €IG
Bdapog TWV Matpwy, n Tapafiaon TWV OIKAIWUATWY TWV
METAVAOTWV/TPIWV-TTPOCQUYWV/ICCWY Kal KABe €idoug didkpion kal katdyxpnon efouaiag,
avaduBbnke o avTipaTtolondg. 210 TTAQICIO autd, O avTIPATOIOTIKOG AOYOG OTOXeUEl OTNV
avtioTaon evavtia o€ kABe €idoug dIdkpion Kal kataxpnon e€ouaiag. Méow Tou avTIPATOIOTIKOU
Abyou, aokouvTal TTIECEIS WOTE VA TTEPIOPIOTOUV TA QAIVOUEVA PATOICHOU OE KOIVWVIKO KAl
BeouIkG €TTiTTEDO, ETTIXEIPEITAI N ATTOQUOIKOTTOINCN TWV QVICOTATWY KAl E€TMIOIKETAI N
amodounNon Twv OTEPEOTUTTWV MPECW TNG €EKTTAIdEUONG. AV KAl O avTIpaTOIOTIKOG AGYOG
O1adideTal OAO Kal TTEPICTOTEPO, POTOIOTIKEG TTPAKTIKEG £EaKOAOUBOUV va Aaufdvouv xwpa o€
TToIKiAa TTAEIOVOTIKG TTEPIBAAAOVTA, OTTWG, HETALU GAAWV, n ekTTaideuon (van Dijk 2021). ‘ETol,
OUXVQ TTapaTnEEital N ouvlTtapén Tou PATOIOTIKOU PE TOV AVTIPATOIOTIKO AOyO TTou dnuioupyeEi
éva véo augionuo €idog patoiouou, Tov peuatd paroioud (liquid racism, Weaver 2011). O
pPeUOTOG PATOIONOG TTPOWBEl CUYKOAUPMEVO TOV POTOIOPO, €ANICOETAlI Kal TTPOCAPUOCETAl
evioxuovTag pe d1dgopoug TPOTTOUG TN YAWOOIKN Kal TTOMITIOUIKT) opoloyévela (BA. ApXAkng
2020: 60-61).

AapBavovrag uttéwn Ta TTOPATTIAVW, OTNV TTApoUCca €I0AyNnon TOo &vOIAQEPOV HOU
€OTIAZETAI OTO CUYXPOVO EAANVIKO OXOAEIO KAl OTOXOG HOU €ival va PEAETAOW KATA TTOCO Ol
poBnTég/Tpieg E' kan ET’ 1G€NG avatrapdyouv Tov PEUCTO PATOICUO QVAPOPIKA WE TOUG/TIG
VEOEIOEPYXOUEVOUG/EG TIPOCPUYEG/I00ES. ALIOTTOIWVTOG EPYOAEia Twv KpiTIkwv 2roudwv Adyou
Kal ouykekpipéva tn Aoyoioropikn lMpooéyyion (Reisigl & Wodak 2016), emdiwkw va eEETA0W
ME TTOIO TPOTIO OI OTPATNYIKES EVIOXUONC KAl UETPIACUOU, METAEU GAAWV OTpaTNYIKWY Adyou,
OupdBAaAAouv oTn JIAPOPPWON APPICNHIWY TTOU QUOIKOTTOIOUV TOV PEUCTO PATCIGUO.

A6 Tnv avd@Auon diatrioTwoa OTI o1 JabnTéG/TPIEG avaTtapdyouv o€ peydAo Babud Tov
PEUCTO patoloud Otav TOTTOBETOUVTAIl UTTEP TWV TTPOCPUYWV/IOOWYV. Z€ aUTO TO TTAQICIO,
XpPNOoIJoTToloUV  OTPATNYIKEG €vioxuong, amd Tn uia, yia va Owoouv £ueacn oTtnv
TTPoBANUATIKOTIOINGN KA/} TN BUPATOTTIOINCN TWV TTPOCEUYWV/ICOWYV Kal, atrd TNV dAAn, yia
vVa UTTOYpPauuicouv Tnv €TTIBOAR Tou avTipaToIoTIKOU Adyou OXI WG TUVEIBNTAG €TTIAOYNG, GAAG
w¢g empPBePAnuéEvNG  ouvBnkng. EmmmmAéov, o1 pabnTég/Tpieg XPNOIYOTTIOIOUV OTPATNYIKEG
METPIOOMOU €iTe yia va OIKAIOAOYOOUV TIC PATOIOTIKEG TIPAKTIKEG €IS BApog Twv
TTPOCEUYWV/ICOWV EITE yIa va JETPIACOUV TIG KATA Ta GAAD QVTIPATOIOTIKEG BNAWOCEIG UTTEP TWV

TTPOCEUYWV/ICoWYV. Ta TTapaTTavw EUPAMATA PTTOPOUV va CUMHBAAOUV GTn ouveiIdnTOTToINON
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H evioxuon Kol 0 YETPIGOUOG OTOV PEUCTO POTOICTHO: AVOAUOVTOG HOONTIKE KEIPEVX VI TOUG/TIG TTPOCPUYES/I00ES
NikoAeTTa Movoydkn

TOU UTTOPPNTOU TPOTTOU PE TOV OTTOIO N €vioXuon Kal O PETPIAOUOG EEUTTNPETOUV TOV PEUCTO
patoiopd Kal va avadeifel TRV avaykaidtnTa avooToxaouou Travw o€ TETOIoU  €idoug

TTapadeiypara.
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