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lo Manolessou & Symeon Tsolakidis, Academy of Athens

Since the seminal works of Dawkins (1916), and Triantafyllidis (1938) the settlement of
Gyélde (Hellenistic Goloida, medieval Kéllyda, modern day incesu, province of Manisa) has
been singled out as the location where a unique and isolated Asia Minor dialectal variety was
spoken, which prove of major importance for the understanding of the overall dialectological
picture of Asia Minor Greek, as it would provide the intermediate link between the well-attested
varieties of Inner Asia Minor (Pontic and Cappadocian) on the one hand and the Bithynian and
coastal varieties on the other. The investigation of this variety, however, was (and is) hampered
by the lack of sufficient data, since the only available source so far, namely Buresch (1892),
provides only 15 lexical items, not all of them fully or correctly identified.

The purpose of this contribution is to investigate this now vanished variety as
exhaustively as possible. More specifically, this paper offers:

-a full linguistic and etymological analysis of the surviving vocabulary, in order to identify
phonological, morphological and lexical properties which could serve as indications of dialectal
isoglosses and ensuing dialectal classification

- a comparative lexical examination of the vocabulary, on the basis of recent dialectal
lexicography (mainly the ILIK and the archive of the ILNE) which serve as an indication of
dialectal filiation

- a search for additional linguistic material on the basis of archival sources (Centre of
Asia Minor Studies, Research Centre of Modern Greek dialects, Ottoman tax registers,
travellers’ accounts etc.)

- an evaluation of the collected data in order to establish the history, provenance and
classification of the Gydlde variety and its position and value within Modern Greek dialectology

and the history of the Greek language.
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Inter-segmental temporal coordination in Cypriot Greek (CyGr) has been investigated so far
in terms of the singleton-vs-geminate contrast in relation to adjacent vowels in V1CV2
sequences. Arvaniti (1999), Tserdanelis and Arvaniti (2001), and Armosti (2011) examined
the effect of the singleton-vs-geminate contrast on the immediately preceding vowel (V1) and
found no consistent durational differences between pre-singleton and pre-geminate vowels.
C. Christodoulou (2007) and Armosti (2011) investigated the duration of V2 (i.e. of the vowel
immediately following the target consonant) in the case of plosives and affricates and found

consistent shortening of V2 in post-geminate position compared to in post-singleton.

The present study expands the investigation of temporal coordination of segments in CyGr
by examining not only singletons and geminates but also sequences of up to four
consonants. The aim was to investigate compensatory vowel shortening due to consonant
accumulation similarly to the V2 shortening observed in Standard Modern Greek (SMG)
(Botinis et al., 1999) and in other languages, such as English (e.g., Katz, 2012); moreover,
the study aimed to investigate possible clustering effects, i.e. compression of consonants
when in consonant sequences, something that has been observed in SMG (Botinis et al.,
1999; Fourakis et al., 2005) and English (e.g. Haggart, 1973; Klatt, 1974; Umeda, 1977,
Crystal & House, 1988). To that end, a production experiment was designed targeting
singleton and geminate consonants of various manners and places of articulation as well as
allowable consonant sequences in 114 pseudowords of the form ['fiC_,a] (where “C
denotes zero consonants up to four consonants). The durations of all segments in the

pseudowords were measured, with the analysis focusing on the [V1C_,V2] sequence.

While data collection is still ongoing, preliminary results confirmed that V1 was generally
unaffected by what followed. Regarding V2, there was a tendency for it to be shorter after
geminates and consonant sequences than after a single singleton consonant: in general, the
bigger the number of consonants in the sequence, the shorter V2 became. The accumulation
of consonants showed compression effects only in 3- and 4-consonant sequences. In 2-
consonant sequences, contrary to what has been observed in SMG, no compression was
found in CyGr; on the contrary, a tendency for the participating consonants to lengthen was
observed, something that provides empirical support to M. Christodoulou’s (1967)
impressionistic observation that CyGr consonants in CC sequences are longer than single

consonants.
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This paper presents a methodological approach that integrates crosslinguistic data with language-
specific historical data. It focuses on graph structures, specifically comparing semantic maps and
colexification networks, and demonstrates how diachronic data, such as diachronic colexifications
(i.e., meaning extensions within a single language), can be incorporated into both types of graphs.
The case study draws on the history of Greek and explores the semantic fields of PERCEPTION and
COGNITION, using Vanhove’s (2008) study on crosslinguistic semantic associations in these
domains as a starting point. Vanhove examines associations between vision, hearing, and mental
perception across 25 languages, involving 46 lexical items coexpressing at least two of the
following meanings: SEE, HEAR, HEED, UNDERSTAND, KNOW, LEARN, THINK, OBEY, REMEMBER.
Linguistic typology has a long-standing tradition of using diagrams to represent such data. The
most prevalent representation, the semantic map, was introduced in the early 1980s (Anderson,
1982) and developed further in the following decades (e.g., Haspelmath, 1997; van der Auwera &
Plungian, 1998; Croft, 2001). More recently, colexification networks have also gained prominence
(e.g., Jackson et al., 2019). This paper will examine the key differences between these two graph
structures, particularly in how they incorporate diachronic data. Despite these differences, both
share several similarities, such as nodes representing concepts and edges representing
colexification patterns, and both can integrate information like frequency of attestation. Examples
of weighted (incorporating this information) and unweighted graph structures (without frequency
data) are presented in Figures 1-4, all based on Vanhove’s dataset. For the diachronic analysis of
Greek, which covers three stages - Homeric Greek, Classical Greek, and Hellenistic Greek - we
will adapt a protocol developed by AUTHORS, involving three steps:

1) Onomasiological step: Begin with the concept and identify the different lexemes with which
the concept can be named (see Geeraerts, 1997) using dictionaries and resources
providing information about the relevant lexemes such as Montanari (2015) and Buck
(1949). Examples include the verbs: horad, dérkomai, letisso, akoud, klio.

2) Semasiological step: Chart the different meanings of these lexemes across different

stages, focusing on those present in Vanhove’s synchronic network.
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3) Track semantic developments: Determine whether lexemes undergo meaning shifts
between stages and integrate these semantic extensions into the networks.
This study illustrates how diachronic colexifications can be systematically integrated into graph-

based representations, providing valuable insights for both typologists and historical linguists.
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FIGURE 1. Unweighted colexification network FIGURE 2. Weighted colexification network
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Greek has two markers of sentential negation, den and min. The received wisdom is that
they are in complementary distribution, each heading the single NegP of the clause,
depending on mood: den occurs in indicative and min in subjunctive contexts (Veloudis &
Philippaki-Warburton 1984; Rivero 1994; Philippaki-Warburton 1998; Tsimpli & Roussou
1996, i.a.). Quite unexpectedly, however, a number of cases exist where dhen and min co-
occur, as in (1)-(4). Manta (2020) and Lekakou (2023) show that these doubly negative
contexts do not constitute a homogeneous class, syntactically or semantically. However, the
mere fact that den and min may co-occur undermines the generalization about their mood-
related distribution. Do we need two NegPs to accommodate (1)-(4)? What of the distribution
of the negators in the“canonical”, non-doubling case? | will argue that a single NegP can be
upheld, even in the face of the doubling data, each of which requires a separate treatment.

The simplest case involves complements to verba timendi such in (1): min introduces
the embedded clause, spelling out C (Roussou 2016; see also Makri 2013; Chatzopoulou
2018; Tsiakmakis & Espinal 2022); den contributes sentential negation. A similar treatment, |
argue, explains (2): min is a C-head and den contributes sentential negation. That min heads
an unembedded clause should not come as a surprise. After all, pu — an incontestable
complementizer — can do the same, as in (7) (cf. Makri 2017, and Nicholas 2005). In (3)
what looks like negative doubling is in fact no such thing. We are arguably dealing with a bi-
clausal structure wherein each clause features its own negator (as argued e.g. by
Oikonomou 2017). Example (4) instantiates the only genuine case of negative doubling
(Alexiou 2004): (4) is truth-conditionally equivalent to (5). Thus, what is expletive here is, in
fact, den. | will show that expletive den is licensed in a way similar to polarity subjunctives
(Stowell 1993; Quer 1998): it requires matrix negation or a question operator. Let us thus
postulate for expletive den the head of a projection PolP, immediately below the NegP
headed by min. Although semantically inert, expletive doubling is not devoid of pragmatic
meaning (thus patterning with semantic expletives in the sense of Tsiakmakis & Espinal
2022): as Barouni (2023) and E. Tsiakmakis (p.c.) note, (4) cannot occur out of the blue, but
requires that the propositional content of the clause containing double negation is
pragmatically available (cf. Schwenter 2006 for similarly licensed Romance negative
doubling). This observation allows us to explain a property that Alexiou (2004) noted with
respect to (6): in the presence of expletive den, the question can only be interpreted as
rhetorical. On the assumption that rhetorical questions are semantically questions with
special pragmatics, namely that their answer is part of the common ground (Caponigro &

Sprouse 2007), the rhetorical interpretation of (6) follows.
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(1) Fovame mi den erthi.
fear-1SG NEG NEG come-3SG
‘| fear s/he may not come.’
(2) Siya mi den erthi.
slowly NEG NEG come-3SG
‘| seriously doubt she will not come.’/ ‘Like hell she won’t come.’
(3) Min tixon/tixi ke den erthis!
NEG possibly/happens and NEG come-2SG
‘Don’t you dare not come!” = ‘Make sure you come’
(4) de yinete na miden erthi.
NEG happens SUBJ NEG NEG come-3SG
‘It's not possible that s/he won’t come.’
(5) de yinete na min erthi.
NEG happens SUBJ NEG come-3SG
‘It's not possible that s/he won’t come.’
(6) yinete na mi den erthi?
happens SUBJ NEG NEG come-3SG
‘Is it possible that she won’t come?’
(7) Siya pu 08e tha erthi.
slowly COMP NEG come-3SG

‘Like hell she won’t come.’
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In this talk | will explore the syntax and semantics of metalinguistic negation (MN) in Modern
Greek, a less studied phenomenon in this language, despite the large interest on negation (cf.
Veloudis 1983; 2023, Baltazani 2006, Giannakidou&Stavrou 2009 for MN). Following Horn
(1985, 1989), negation can be used either to deny the truth of a proposition (logical negation)
as in (1B) or to deny the (felicitous) assertability of an utterance, as in (1B’) (cf. Dummett 1973;
Wilson 1975) (metalinguistic negation); in (1B’) the speaker objects to a previous utterance.
(1) A: Tilefonisan i Eleni ke o Aris

called the Eleni and the Aris ‘Eleni and Aris called’

B: Ohi, den tilefonisan (proposition denial)
No, NM called
‘No, they didn’t call’
B’: Ohi, den tilefonisan. Estilan mail. (denial of the previous utterance/ MN).

called NM called. Sent mail
‘No, they didn’t call. They sent an email’

In this talk | will focus on the cases of certain non-negative morphologically expressions that
appear to introduce negation, similarly to the expression like hell in English, seen in (2).

(2) A:You still love me.

B: Like hell | still love you. (Horn 1989: 402)

I will argue that these expressions do not express ordinary, descriptive negation, but
metalinguistic one, what Horn refers to as ‘formulaic external negations’ (Horn 989:402). More
precisely, despite not being negative on its nature, a non-negative adverb, siga, (literally: softly,
slowly) when occurring at the beginning of a proposition can induce a negative meaning. As
seen in (3), due to siga a negative interpretation in induced (Barouni 2023, Lekakou 2023).
Extending on (3), | will argue that siga is not the only idiomatic expression that induces a
metalinguistic negative interpretation. Similarly, the adverb kala (literally:well) may induce a
negative interpretation in this specific structure (4). Applying the criteria for distinguishing
logical vs. metalinguistic negation | will show, among others, that these elements do not license
negative polarity items (NPIs), as seen in (5), while, at the same time, they license positive
polarity items (6), similarly to their English counterparts in (7). Moreover, | will explore whether
this structure can be analyzed as discourse markers, similarly to Rioplatense Spanish which
are also always left-peripheral (see Martins 2020) and whether Rizzi’'s (2004) left periphery
which assumes a pragmatically-motivated structure above CP can provide a syntactic account

for this phenomenon.
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(3) Siga pu tilefonise (4) Kala pu tilefonise
PRT that called PRT that called
‘No way, (s)he called’ ‘No way, (s)he called’

(5) */?? Siga pu ton agapai pia
PRT that him loves anymore

‘No way, (s)he loves him anymore’

(6) Siga pu ton agapai akoma
PRT that him loves still

‘No way, (s)he still loves him

(7) Like hell | {still love you / *love you anymore} (Horn:1989)
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Variability attested in second language acquisition (L2A) in terms of a dissociation between
syntactic properties and overt morphophonology has been addressed by different feature-
based theoretical accounts. The Interpretability Hypothesis (IH, Tsimpli and Dimitrakopoulou,
2007) makes a crucial distinction with respect to learnability differences between interpretable
features (i.e., features with a semantic content) and purely formal, uninterpretable features,
assumed to be subject to maturational constraints. IH predicts persistent problems with the L2
acquisition of uninterpretable features but easier access and ultimate attainment of structures
and properties involving interpretable features.

However, the difficulty in the acquisition of interpretable features such as grammatical
aspect attested in a number of studies (Rothman and Iverson, 2009; Diaubalick and Guijarro-
Fuentes, 2019, a.o.) have been used as evidence pointing to the vulnerability of semantic
(interpretable) features and against the IH. Specifically, accounts that focus on the morphology-
syntax inteface view the acquisition task as a dynamic reanalysis of morphophonological items
along the lines of feature reassembly, predicting difficulties in organising overt
morphophonological forms into bundles of abstract features that make up functional
categories. Thus, variability in developing grammars as well as ultimate attainment are
expected irrespective of the type of features (along the +/-interpretable divide) involved. Other
studies have focused on the interplay between lexical aspect and pragmatics in L2 aspectual
marking (Bardovi-Harlig, 2000 and Slabakova and Montrul, 2007, respectively).

The present paper will review previous studies of the L2 acquisition of aspectual
distinctions and explore the reasons behind the attested difficulties in the morphosyntax and
interpretation properties of aspect aiming for a refined account of intepretability. It will be
argued that differences in learnability when interpretable features are involved stem from local
(phrasal) and/or sentence-level or discourse-level integration constraints that go beyond the
interpretability status of aspect itself. For instance, at the local level aspectual morphology
shows crosslinguistic variation in the way events are viewed with Greek distinguishing between
perfective and imperfective but not between habitual and progressive. At the sentence level,
the choice of aspectual mrophology interacts with manner-of-motion verbs to encode location
or direction (e.g. Tsimpli and Papadopoulou, 2009) while the interplay between the semantics
of adverbial connectives and verbal aspect lead to a distinct interpretation of the event in the
adverbial clause in relation to the matrix one (Tsimpli et al. 2010). We will argue that feature
interpretability does predict learnability effects in the comparison between +/-interpretable

features while delays in ultimate attainment can be accounted for by reference to the interaction
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of Aspect (and interpretable features more generally) with the syntax-semantics and syntax-

discourse interfaces (Tsimpli and Sorace, 2006).
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The Arcadian Greek syllable prefers to have an onset rather than be onsetless (e.g. [kato'mirjo] <
/katomirio/ ‘million’; ['Ao] < /lio/ ‘untie’; ['tro] < /troo/ ‘eat’; [kri'jeno] < /krieno/ ‘be cold’, whereby hiatus
is resolved with the help of palatalization, palatalization and fusion, deletion and epenthesis
respectively) and bans obstruents from its codas word-medially, via epenthesis or deletion (e.g. [vabi
'mos] vs. SMG [vabmos] ‘degree, grade’, [ar'8imos] vs. SMG [ariBmads] ‘number’, ['alama] vs. SMG
['alayma] ‘change’ etc.), or even sonorants word-finally, via epenthesis (e.g. e.g. /exun/ - ['exune]
‘they have’; /pedion/ - [pe'djone] ‘children.GEN.PL.’; /ylikon/ = [yAi'kone] ‘sweet. MASC.ACC.SG.’,

etc.).

On the other hand, as a consequence of the loss of syllabicity of high vowels in an unstressed
position (Coutsougera 2022), interesting consonantal sequences and a variety of codas both word-
finally and word-internally are yielded: e.g. ['fiA.pas] < /filipas/ ‘Philip.NOM.’ (cf. SMG [fi.li.pos]);
['pop!] < /popi/ ‘Popi’, short for ‘Penelope or Calliope’. Additionally, branching word-final codas, are
also yielded when unstressed [i] and [u] get deleted word-finally, triggering secondary palatalization
or labialization (respectively) in the preceding consonant: e.g. [8i'mitr] </ dimitri/ ‘Dimitri. GEN./ACC.’,
['kastr"] < /kastru/ ‘castle.GEN.” Branching codas are outputs of underlying /(C)CCi/ or /(C)CCu/
strings. Moreover, the loss of high vowel syllabicity and secondary palatalization or labialization
eventually may cause resyllabification, which yields codas of falling or rising sonority word-finally: e.g.
['mart] < /marti/ ‘March.GEN./ACC.; [6i' mitri] </ &imitri/ ‘Dimitri. GEN./ACC.’. The above are obviously

more complex codas than the ones described in the previous paragraph.

In the present study, in an attempt to reconcile the two, underlying syllabic margins will be analysed
separately from derived non-underlying ones, and will be considered surface outputs or reflexes of

underlying structure at a phonetic level.
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This paper aims to present my ongoing work on constructed languages, which differ from
natural languages in that they are linguistic codes deliberately created by individuals or teams.
In the past decade, linguistic research has renewed its interest in these topics, partly due to the
growing production and use of artificial languages: in addition to the approximately six
thousand existing natural languages, more than a thousand artificial ones have been recorded
to date.

The research so far outlines the history of invented languages, starting with the scarce ancient
and medieval examples at our disposal and continuing with the Renaissance so-called
philosophical languages, when language construction was guided largely by religious and
cognitive concerns. This first course of action was followed by a “communicative” period, when
modern linguistics began to develop, and language construction was being perceived as a
practical means to unite humanity and provide support for peace and security all over the
world. The research continues by exploring more recent history, with language systems being
developed either to test various aspects of the linguistic relativity hypothesis or even as
artworks.

Artistic language construction first developed in fantasy literature, became a building block of
popular culture, especially in contemporary science fiction. Nowadays, writers and conlangers
are being hired by producers to create languages for fictional worlds and cultures. At the same
time, followers gather in fandoms, i.e. online communities of practice where engagement
transcends geographical and national boundaries producing new communication norms.
Finally, the study explores the emerging interest in using language construction as a
pedagogical tool to provide deeper insights into language, reaching a wider audience of school

learners and university students.
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The phonetics and phonology of stress in Greek: insights from the core and the

periphery

This paper explores the phonetic and phonological nature of Greek stress, as well as issues
related to the periphery of Greek accentuation, such as the formation of nicknames and
acronyms, and the structure of poetic rhymes.

Greek has a dynamic stress with stressed syllables having longer duration and/or
higher amplitude than unstressed ones (Arvaniti 2000, 2007). Stress falls on one of the last
three syllables of the word (Ralli & Touratzidis 1991; Drachman & Malikouti-Drachman 1999;
Revithiadou 1999, 2007; Apoussidou 2003; Burzio & Tantalou 2007; Tsompanidou 2023).
When an enclitic is added to a word stressed on the (ante)penultimate, another stress (enclitic
stress) is added two syllables to the right. While it is agreed that the two types of stress are not
equally prominent, there is disagreement regarding the relative degree of their prominence
(Malikouti-Drachman & Drachman 1980; Nespor & Vogel; 1986,1989; Botinis 1989; Arvaniti
1992). Here we present perceptual and acoustic data comparing prominence in sequences
with and without enclitic stress (e.g., [i fila'ces tu] ‘his prisons’ vs. i fila'ces tu] ‘his prison
guards’) and prominence within sequences with enclitic stress (e.g., [i fila'ces tu]).

With respect to the phonological structure of Greek stress assignment, the standard
view suggests that stress placement is unpredictable. However, recent experimental research
has challenged this idea of unpredictability, revealing underlying regularities driven by lexical
frequency and inflection type (Apostolouda 2018; Revithiadou & Lengeris 2016; see also
Revithiadou et al. in prep.). We present a state-of-the-art analysis of Greek stress and offer a
brief overview of experimental findings on stress preferences among adult and young
speakers of Greek (also Revithiadou et al. in prep.; Tsompanidou 2023).

Moving away from the core stress system, we focus on more peripheral
configurations, which offer additional interesting insights, especially in terms of preferred
metrical patterns and foot structure. Foot structure in Greek is generally considered trochaic
(e.g., Drachman & Malikouti-Drachman 1999), although this is usually assumed, rather than
explicitly argued for. Taking stock of findings regarding the prosodic patterns encountered in
truncated nicknames (Malikouti-Drachman 1999; Topintzi 2003; Apostolopoulou 2023) and
acronyms (Vazou & Xydopoulos 2007; Drachman & Malikouti-Drachman 2012; Topintzi &
Kainada 2012; Revithiadou et al. 2015), as well as novel observations stemming from the
exploration of poetic rhyme (de Sisto, Martinez-Paricio & Topintzi in prep.), we examine Greek

foot structure in the light of internally layered feet (Martinez-Paricio & Kager 2015).
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Decoding the role of prosodic edges in the production and perception of prominence:
Data from Greek and cross-linguistic comparisons.

According to the autosegmental-metrical (AM) theory (see Ladd 2008 for a review) and
prosodic typology (e.g., Jun 2014), there are two basic ways in which phrasal tonal events can
be associated with positions in the prosodic structure in head-prominence languages, like
Greek. They can either associate as pitch accents, docking onto a stressed syllable (i.e., the
head of a constituent) or as edge tones, being associated with initial or final boundaries of
smaller or larger constituents. At the same time, AM presupposes specific functional properties
for pitch accents and edge tones (e.g., Grice 2022): pitch accents cue prominence, serving the
highlighting function, while edge tones are attributed to the mere function of phonological
phrasing. In this talk, we will show that prominence and prosodic edges are not as independent
from each other as traditionally considered in either speech production or perception.

On the production side, we will present research indicating that word- and/or phrase-level
prominence triggers the phonetic effects, both temporal and tonal, of prosodic edges in Greek
(Katsika et al. 2014, Katsika, 2016, Katsika & Tsai, 2021). Analyses use kinematic and FO data
from a wide range of intonational contours, examining the relationship of phrase-final
lengthening and boundary tone coordination with lexical stress, pitch accent and focus type.
We will further support these findings by extending this type of analysis to languages with
different types of word- and phrase-level prominence, i.e., Japanese, a lexical pitch accent
language, and Korean, a language with no word prosody (Japanese: Tsai & Katsika 2020;
Chien et al. 2023; Korean: Jang & Katsika 2022, 2023, 2024).

Zooming in on the side of perception, we will first present cross-linguistic evidence on the
prominence-cueing potential of edge-tones. We will show that, contra to what is predicted by
standard-intonational theory, edge-related rises in German function as prominence-cueing
devices, as indicated by their attention orienting potential (e.g., Grice et al. 2024, Lialiou et al.
2024a, Lialiou et al. 2024b). We will also report on research on Maltese and Maltese English
(Maltg) early H peaks, showing that words in Maltese and MaltE can be perceived as having
two types of prominence, that is, prominence on their stressed syllable and on their initial
unstressed syllable (i.e., left edge) as well (e.g., Grice et al. 2019, Lialiou et al. 2021, Lialiou et
al. 2023). We will then turn to Greek phrase accents in polar questions (H-), focusing on their
acoustic properties and their perceptual consequences on the words bearing them, and we will
show that these tones are somewhere between fully-fledged pitch accents and edge tones,
like the early H peaks in Maltese and MaltE.

All the findings presented in this talk suggest that prosodic theory and typology could benefit
from treating association and functional properties of tones as independent dimensions,

allowing thus for more flexibility in accounting for diverse phenomena in intonation.
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Intonational and syntactic properties of contrastive focus in Greek: Evidence from production

Languages vary in how they package information. Early studies made coarse grain
distinctions, such as 'broad' vs. 'narrow’ (Ladd 1980) or 'information’ vs. 'contrastive' focus (e.g.
Guéron 1980; Kiss 1998). More recently (e.g. Repp 2016; Bianchi et al. 2016; Cruschina 2021)
finer distinctions are made among contrastive focus types, i.e. merely contrastive, corrective,
confirmative and mirative. These have been reported to differ not only in their syntactic and
pragmatic properties but also in prosody. In ltalian, for instance, prosodic differences have
been attested among these focus types, especially in pitch accent type (Bianchi et al. 2016).

The syntactic and prosodic differences of these focus types are less well understood in
Greek. On the syntactic side, it has been claimed that the focused element can appear either
in situ or in a left peripheral position (Georgiafentis & Tsokoglou 2023). Prosodic studies have
suggested that both the syntactic position (high/low) and the type of contrast (contrastive/non-
contrastive, or corrective/non-corrective) can influence the prosodic realization (Gryllia 2008;
Georgakopoulos & Skopeteas 2010; Stavropoulou & Baltazani 2021), without detailed
investigations into subtypes of contrastive focus. A consistent finding across these studies is
that the L+H* pitch accent is systematically used in non-final utterance positions.

Our findings in a previous informal production experiment, with a small sample of speakers,
showed more variation than previously reported, even within the same type across speakers
(Fig.1). That experiment explored how different focus types are realized prosodically in Greek
and informed the design of a subsequent perception experiment on listener preferences for
high vs. low syntactic positions for each focus type (Authors submitted). Listeners in the
perception experiment showed a strong preference for a high syntactic position for corrective
focus, but for a low one for merely contrastive focus, while they showed nearly equal
preferences for high and low positions for confirmative and mirative focus.

Given these findings, we aim to disentangle the effects of syntactic position from pragmatic
interpretation by examining only the high position. We conduct a larger scale production study
on the realization of the tunes according to focus type (1-4) in high syntactic position. We
analyse pitch accent choice and intonational contour in 240 utterances (10 speakers (5F, 5M)
X 6 scenarios X 4 focus types). We expect that the results of the present study will shed light on
the variability observed in prosodic patterns of each focus type and reveal which of these

patterns are deemed suitable for each focus type through speaker judgements.

1. Mere: Q: Eitrare o€ 6Aoug yia 1o TépTI; A: To MavwAn Ba mdpel n EAévn. O1 GAAoI To E€pouv.



2. Confirmative: Q: =époupe 11010V Ba TTApEel N EAévn; A: Nai, To MavwAn Ba tréper n EAévn.
3. Corrective: Q: Ma itreg n EAévn Ba répel 1o Z1€avo. A: Oxi, To MavwAn Ba mapel n EAévn.
4. Mirative: Q: Oa gipaoTte povo yuvaikeg o1o TTapTi. A: KaAd! To MavwAn 8a 1rdpel n EAévn.
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Figure 1. Utterances in mirative and confirmative contexts; 2 similar examples on the left, 2 different
ones on the right (adopted from Authors, submitted). Target sentence: [to ma'noli 8a "pari i €'leni]
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Gender and individual variation in spontaneous speech intonation

According to recent research individual characteristics, such as empathy, affect intonation
processing (e.g., Orrico et al., in press), but it is unclear whether this also applies to production.
Here we examined the intonation of the Greek particle oxi as a response to positive questions
to understand whether tune choice is related to individual speaker characteristics and gender.
Our analysis is based on data from 18 native speakers of Greek (9F), 18-33 years old
(mean = 23; S.D. = 3.8), all functional monolinguals. The participants were recorded in groups
of four playing the board game “Guess What + Who,” in which one player wears a headband
with a picture card on it and asks the other players questions (which they can only answer with
yes or no) in order to figure out what entity is depicted on the headband card. The resulting
corpus consisted of 1614 oxi responses divided relatively evenly among speakers (Table 1).
The oxi fO curves were analysed using Functional Principle Component Analysis (FPCA), a
data-driven approach that returns the major modes in which the FO curves differ (Gubian et al.,
2015), followed by hierarchical cluster analysis (Kaland, 2023), which groups together similar
curves, modelled as time series of 20 equidistant FO points.
Figure 1 shows the first two principal components (PCs) of FPCA which account for
84.6% of the variance in the tunes. Both PCs indicate that differences relate to whether the
tunes are rises or falls (cf. Figure 2). To assess whether individual characteristics of the
participants affected their choice of tune, we next ran linear mixed effects models using as
predictors the participants’ Autism Quotient (AQ; Baron-Cohen et al., 2001), Empathy Quotient
(Baron-Cohen & Wheelwright, 2004), and musicality as measured by mini-PROMS (Zentner &
Strauss, 2017), with the coefficients of the first two principal components as dependent
variables. We anticipated that speakers scoring higher on empathy would vary more in their
choice of tune so as to provide cues to other players, with the reverse being the case for high
AQ participants, while those scoring higher on musicality would also vary their tunes, being
more sensitive to tune differences in perception (Orrico et al., in press). Additionally, we
anticipated that—given previous results on uptalk (e.g. Arvaniti & Atkins, 2016)—women would
ILL;T’A".Z X;?iil‘i.;.i‘??;’&ﬁﬁg, n’cygrgs@amoour;%uThe results suggest that there was no connection between PCs and the
three predictors. Finally, we conducted clustering by gender, eliminating outliers in the process.
As Figure 2 shows, both male and female participants used overwhelmingly falling tunes, but
men used more rises than women.
In conclusion, in this communicative situation at least, Greek speakers used either falls
(H* L-L%) or rises (L* H-H%) with women largely preferring the former. As choices did not
correlate with individual cognitive characteristics, our results suggest that the cognitive traits
we tested affect perception (cf. Orrico et al., in press) but not production, while gender

differences in production may be more important than other speaker characteristics.



Table 1 Number of oxi tokens (#) per female (F) and male (M) speaker (SP)
SP # SP # SP # SP # SP # SP #
SP.F0O3 107 SP.FO7 79 SP.F10 55 SP.M01 85 SP.M13 85 SP.M16 56
SP.FO5 146 SP.FO8 121 SP.F11 120 SP.M02 57 SP.M14 77 SP.M17 93
SP.FO6 108 SP.FO9 83 SP.F20 67 SP.M04 98 SP.M15 97 SP.M22 79

FPCA

Normalised FO
S oo a~hboo-~
o o o comomo

0 100 200 300 400
Normalised time (ms)

Figure 1. FPCA output as applied to the entire data set of FO curves. Color-coded curves
illustrate the effect of each PC on the mean curve (solid black line). The vertical line indicates
the offset of the accented vowel of oxi.
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Figure 2. Clustering results (with three clusters), showing mean contours (black lines) and
standard error (gray bands), separately for female (left) and male speakers (right).
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Current research in migrant education emphasizes the importance of incorporating learners'
cultural background in language teaching, particularly for forced migrants who often show
emotional vulnerability due to a range of traumatic experiences and stressors associated with their
displacement (Garcia & Wei, 2014). Another way of connecting language learning and teaching
to the learners’ culture is through recognizing the languages the migrant learners speak. This
approach fits within theories on bilingual education initiated in the eighties, and more recently
within theories of translanguaging (Cummins , 2019; Garcia, 2011), i.e. the use, by multilingual
individuals, of their entire linguistic repertoire to communicate, often blending elements from
different languages in a flexible way. Pedagogical translanguaging (PTL) involves instructional
strategies that purposefully incorporate two or more of the learners’ languages as part of the
teaching process (Cenoz & Gorter, 2017). Recent research provides positive insights into the use
of PTL practices in migrant learners, both in terms of language learning (Hopp et al., 2021; Leonet
et al., 2020) and in terms of emotional well-being (Busse et al., 2020; Franck & Papadopoulou,
2024). However, research is still scarce, particularly in migrant classrooms. The present study
aims to assess the effectiveness, feasibility, and emotional impact of PTL in migrant learners who
learn Greek as a second language as well as in monolingual Greek children. Methodology: (a)
Teachers’ training: Teachers participated in a 300-hour training seminar focused on teaching
Greek as L2 to migrant students, including instruction on PTL practices and techniques; (b)
Pedagogical material: We developed a series of language teaching interventions incorporating a
variety of PTL practices such as translation, cognate awareness, language comparisons etc., (c)
Implementation & Evaluation: Each implementation lasted approximately 2 teaching hours. The
language learning outcomes were assessed by means of short pre- and post-tests, while learners’
and teachers’ attitudes and emotions were evaluated using questionnaires and focus groups.
Results: Preliminary results indicate that teachers, despite their initial skepticism regarding PTL,
gave overall high evaluations of the feasibility of PTL and learners experienced positive emotions.
PTL also seems to enhance language learning and particularly improve learners’ metalinguistic
awareness. Conclusions: The preliminary results suggest that PTL is a feasible language
teaching approach and is overall beneficial for migrant learners. What is more, PTL also improves
monolingual learners’ metalinguistic awareness and contributes to the establishment of an

inclusiveness and acceptance climate within the classroom
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Despite the growing body of research on second language learning and teaching in migrant
education, there is still limited cumulative evidence on the effectiveness, feasibility and emotional
impact of specific methods for teaching vocabulary and grammar. In particular, Processing
Instruction has been extensively explored in adults but much less so in migrant children and
adolescents, little is known about the effectiveness of Running Dictation compared to other
teaching methods (Olioumtsevits et al., 2023), and Dictogloss has been scarcely investigated in
comparison to other input- and/or output-based methods (Qin, 2008). Regarding vocabulary
teaching, limited comparisons have been made between Flashcards and Pantomime, while
Contextual Cues have received even less attention in the context of migrant education
(Olioumtsevits et al., 2022). Importantly, most research focuses on students’ learning gains, while
less is known about the attitudes and emotional impact of these methods as experienced by
migrant students and their teachers (Franck & Papadopoulou, 2024). Aim: The present study aims
to assess the effectiveness, feasibility, and emotional impact of the aforementioned vocabulary
and grammar teaching methods. Research Question: Are these teaching methods effective,
feasible, and appealing within a migrant education context? Methodology: (a) Teachers’training:
Teachers participated in a 300-hour training seminar focused on teaching Greek as L2 to migrant
students, including instruction on the aforementioned vocabulary and grammar teaching methods
(150 hours approximately); (b) Implementation: Each implementation (vocabulary and grammar)
lasted approximately 2 teaching hours, followed by an evaluation process where students’ and
teachers’ attitudes and feelings, and students’ language learning outcomes were evaluated using
questionnaires and focus groups. Results: Preliminary results indicate that both teachers and
migrant students rated the feasibility of the teaching protocols highly and generally experienced
positive emotions, although the extent of positive emotions varied across the different teaching
methods. In terms of students’ language learning outcomes, not all methods equally contributed
to improving their language skills. Conclusions: Thus, the preliminary results suggest that the
vocabulary and grammar teaching methods applied were overall beneficial for migrant students.
Both students and teachers reported positive emotions and attitudes towards the methods,
although the language learning outcomes varied depending on the teaching method. These
differences may also be influenced by factors such as the students’ age, proficiency level, the

specific protocol used, and the target grammatical or vocabulary domain targeted in each case.



References

Frack, J., & Papadopoulou, D. (2024). Pedagogical Translanguaging in L2 Teaching for Adult
Migrants: Assessing Feasibility and Emotional Impact. Preprints.org, doi:
10.20944/preprints202409.0730.v1

Olioumtsevits, K., Papadopoulou, D., & Marinis, T. (2023). Second language grammar learning in
refugee children: Is group dictation an effective teaching technique?. Pedagogical
Linguistics, 4(1), pp. 50-76.

Olioumtsevits, K., Papadopoulou, D., & Marinis, T. (2022). Vocabulary teaching in refugee children
within the context of the Greek formal education. Languages, 8(1), 7.

Qin, J. (2008). The effect of processing instruction and dictogloss tasks on acquisition of the

English passive  voice. Language Teaching  Research, 12(1), 61-82.
https://doi.org/10.1177/1362168807084494

26



Plurilingualism and Teaching Greek as a Second Language: Challenges, Multimodal
Tools, and Social-Emotional Learning in Refugee Education
Panagiota Gatsi and Georgios Simopoulos

Plurilingualism and Teaching Greek as a Second Language to children with refugee /
migrant backgrounds: Challenges, Multimodal Tools, and Social-Emotional
Learning

Panagiota Gatsi' and Georgios Simopoulos?
Aristotle University of Thessaloniki’ & Hellenic Open University?

In this presentation, we focus on the Greek context, particularly regarding the
superdiversity of the contemporary linguistic landscape and the presence of refugee
students in Greek schools. This dynamic environment presents unique challenges and
opportunities in language education. We explore the concept of plurilingualism within the
context of teaching Greek as a second language along with the integration of multimodal
tools, including digital resources, to support both language development and social-
emotional learning. Special emphasis is placed on translanguaging, a concept that
embraces and utilizes the entirety of students' linguistic and cultural repertoires in the
learning process (Garcia & Wei, 2014).

Additionally, we will discuss specific teaching methods, such as the plurilingual
approaches advocated by Candelier (2008), alongside experiential activities that are
essential for students' well-being. These methods not only validate but also integrate the
diverse linguistic and cultural identities of refugee students, promoting a strong sense of
belonging and self-worth. As Candelier highlights, plurilingual approaches foster the
recognition and utilization of students' multiple identities, thereby enriching their
educational experience.

Furthermore, these methodologies are related with the enhancement of communication
skills, as well as transferable skills and competencies necessary for a democratic
culture. This includes social-emotional life skills such as critical thinking, emotional
recognition and management, collaboration, empathy, decision-making, conflict
resolution, flexibility, and resilience— all integrated within a unified learning ecosystem
(Simopoulos & Gatsi, 2022).

The materials presented, developed by practitioners in the field and during teacher
training programs, aim to support the development of inclusive and effective learning
environments that address the linguistic challenges faced by refugee students while
fostering intercultural sensitivity. By acknowledging the multiple identities of these
students and incorporating multimodal and experiential learning strategies, we seek to
promote both academic success and emotional well-being. Research indicates that
positive learning environments enhance motivation and effort, ultimately leading to more
effective learning outcomes (Frack & Papadopoulou, 2024) and supporting individual and
collective well-being.
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A language autobiography is a first-person narrative that includes personal reflections on one’s
language journey. It allows individuals to explore how various languages and dialects have shaped
their identity and communication skills, encouraging self-reflection on their personal history and
their linguistic, cultural, and other forms of capital (Perregaux, 2002: 83; Cuq, 2003: 36-37; Molinié,
2006: 9, among others). The European Language Portfolio (2000-2014), conceived and developed by
the Council of Europe alongside the Common European Framework of Reference for Languages,
serves as a valuable tool in promoting this idea. Language autobiographies typically take the form of
oral or written narratives, sometimes accompanied by reflective drawings (e.g., Kalamakidou, 2020;
Kimiskidou, 2020; Moussouri et al., 2019; Tzatzou, 2020, among others) or digital form (e.g. Vabiola
project: https://vabiola.org/en/our-project/).

Teachers’ perceptions of languages and cultures have been shown to influence the implementation
of appropriate didactic approaches, while reflective writing, in the form of a language autobiography,
can encourage teachers to rethink their practices and enhance their professional skills in the frame
of heterogeneous student communities (Vacher, 2010; Cross, 2006; see also the IRIS Erasmus
project: https://irisplurilingua.unimi.it/).

In this talk, we present three case studies from different educational settings in Greece, examining
how language autobiographies can effectively promote plurilingualism and pluriculturalism in
education. We describe the process of creating language autobiographies with (a) pre-service
language teachers (university students), (b) in-service language teachers (trainees), and (c)
secondary school students. We then discuss the key themes that emerged in their autobiographies
(such as language environments and attitudes toward their linguistic capital) across the different
groups. Finally, we highlight participants' evaluations of their experience during the creation of their
language autobiographies.

The data are analyzed with a focus on cultivating language awareness, which, in turn, helps teachers
and students foster plurilingualism and pluriculturalism in the classroom. Thus, language
autobiography is proved a transformative tool for promoting inclusivity both when integrated in pre-
and in-service teachers’ training and migrant education in the Greek context.

Keywords: Language Autobiography (LA), plurilingual education, pluricultural education, pre-
service language teachers, in-service teachers’ training, secondary education, migrant education.
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This paper outlines a European survey conducted as part of the Erasmus+ KA220 project
PEP “Promoting Plurilingual Education” (2023-2026), and it will focus on the data from the
Greek context. The importance of promoting plurilingualism is strongly supported by
European educational policies such as through the Common European Framework of
Reference for Languages and its Companion Volume (Council of Europe, 2001; 2020), as
well as through various guides for plurilingual and intercultural education (Beacco et al,
2016; Beacco & Byram, 2007). The Project PEP, with a consortium of seven European
Universities, aims at the promotion of plurilingualism in education by researching and
analysing teachers’ perspectives and declared plurilingual practices, in secondary schools
and universities, as well as at disseminating good practices and further developing the
professional skills of language teachers regarding plurilingual education. To this end, a
large-scale European survey was conducted aiming at researching and analysing language
(in- and pre-service) teachers’ and teacher trainers’ beliefs and practices regarding
plurilingualism in education. The survey was developed based on the theoretical framework
of plurilingualism as articulated by scholars and reflected in policy documents. Following a
process of internal and external pre-testing, the survey was disseminated in Europe through
the project partnership and a range of mailing lists and professional social media platforms.

A total of 800 responses were collected and subjected to statistical analysis using SPSS.

In this paper, we present the research findings from the Greek context, drawing from 63
completed questionnaires from language teachers in secondary and higher education. We
focus on their understandings of plurilingualism in education, and on how they are translated
into their own language/plurilingual teaching practices. The findings are discussed in relation
to language teaching among migrant background learners, looking into the data in order to
shed insights on the ways plurilingualism is understood and dealt with in the education of
migrant/refugee students. Implications are discussed related to teachers’ further professional
development and training regarding plurilingual approaches in language teaching in
linguistically/culturally diverse classrooms aiming at addressing students’ language and

socio-emotional needs, and promoting linguistic equality, justice and inclusion in education.
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When ‘to have’ goes beyond possession.

Metaphorical multi-word expressions with £€xeiv in Homer and Classical Drama

The paper focuses on multi-word expressions containing the verb &xeiv ‘to have’ in the Homeric
poems and Classical Drama, including the Tragedies of Aeschylus, Sophocles, and Euripides,
as well as the Comedies of Aristophanes. As is well known, the verb £xelv occurs in various
types of multi-word expressions in Ancient Greek, among which the most studied are light verb
constructions such as moonyv £xeiv (= ToB¢eiv) and xoAov £xelv (= xohoTaOai), where the verb ‘to
have’ combines with a predicative noun in the accusative (cf. Tronci 2009; Benedetti and Bruno
2012 for further details). This paper explores another type of construction, in which the verb ‘to
have’ co-occurs with nouns denoting body parts. From a constructional perspective, the verb
combines with a human subject and a direct object denoting concrete or abstract entities, with
the noun denoting the body part functioning as a locative complement. The noun denoting the
body part is governed by various prepositions, e.g. £xeiv év oTBeoiv ‘to have in their breasts’,
Exelv ueTa xepaiv ‘to have in his/her/their hands’, but it can also occur in the dative (locative)
case, e.g., Exelv @peai ‘to have at heart’. In addition to these constructions, the types &xeiv €’
apioTepd and £xelv €v 0eId ‘to have on his/her/their left/right’ will also be examined.

The goals of this study are, first, to provide a corpus-based collection of the
constructions under investigation and, second, to analyse the possible metaphorical meanings
emerging from these combinations. Data will be collected using the electronic resources of the
Thesaurus Linguae Graecae, focusing on the Homeric poems and hymns, as well as the
Tragedies of Aeschylus, Sophocles, Euripides, and the Comedies of Aristophanes. The
corpus-based analysis will also allow for diachronic and stylistic considerations: which types
occur in epic and dramatic texts, which types appear in Homeric texts but disappear later, and
which types are typical of dramatic texts.

As a general framework, Lexicon-Grammar studies (e.g., Gross 1975, 1981, 1995) will
be useful for the distributional analysis, particularly for investigating how nouns denoting body
parts and nouns functioning as direct objects are distributed, which combinations are the most
frequent, which are less common, and which metaphorical meanings emerge from the various
combinations. The potential metaphorical meanings arising from the locative use of body-part
nouns have not yet been analysed in detail (for a cognitivist approach, cf. Cairns 2016). This

analysis will also provide new insights into the topics of diachronic change, register, and genre.
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The Verbal Idiom (VID) frame 8i& X[GEN] eiui in the tragedians and beyond
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The Verbal Idiom (VID) frame 816 dia X[GEN] €ip1 eimi in the tragedians and beyond

Phrases such as pay attention are verbal multi-word expressions, there are multiple signifiers
but only one signified (Mel'’Cuk 2023). Verbal multi-word expressions can be compositional,
transparent, and analysable (Sheinfux et al. 2019) or they can be the opposite. Verbal Idioms
(VIDs) as defined by the PARSEME 1.3 universal guidelines are lexically, morphologically,
morphosyntactically, and syntactically inflexible and contain at least two lexicalised (i.e. fixed)
elements. This makes semi-compositional, transparent, and analysable frames such as the
d14 dia X[GEN] iyl eimi frame a VID. &i& dia in combination + noun in the genitive means
‘through’ in classical times, but the frame does not mean ‘to go through X', i.e. ‘to have / be
in X, but ‘to become / start doing X'.

The contribution addresses three research questions: (1) What comparable frames
(consisting of a fixed preposition-verb combination) exist in classical literary Greek? (2) How
are these frames distributed diatopically, diastratically, and diachronically? (3) Why is a VID in
one corpus a Light-Verb Construction (LVC) in another corpus? For instance, €ig Toco0To /
10070 & TOOOUTOG EPpYOopal / agikvéoual / kaBioTnui / Trpoadyw / Ayéouai ‘to arrive at (such) X’
appears commonly in literary classical Attic historiography, oratory, and philosophical prose
and while two components are lexically fixed, there is significant morphological,
morphosyntactic, and syntactic variability (cf. Fleischhauer & Hartmann 2021). €iu1 in the di&
dia X[GEN] €ipi eimi frame can be replaced by €pyopai in epic (Homeric Hymn on Mercury, |.
421, pre-5" c. BC), Attic tragedy (Aeschylus, Prometheus, |. 121, 6"/5" ¢. BC), and lonic
historiography (Herodotus, Histories, 6.9.19, 5" c. BC). The variants with athematic &ipi and
thematic épyxoual seem to fall out of use over time although Diodorus Siculus (1% c. BC) still
shows instances of both. Conversely, €ic TocolTo / TooolT0G £pXOMal appears from Aesop’s
fables (6™ c. BC) to Procopius’ historiographical works (6™ c. AD) and beyond.

Data is drawn by means of the lemma-based proximity-search tool from the Thesaurus

Linguae Graecae for literary texts from archaic (ca. 8" c. BC) to early Byzantine times (7" c.

AD). Structures are assessed using the PARSEME 1.3 universal guidelines for verbal multi-
word expressions with the addition that VID structures are rated transparent or not. The
distribution across genre, register, and (personal) style over time is tested for statistical
significance by means of chi-squared tests in order to discover indexical values of the
constructions in question (cf. Bentein 2019; Fendel 2025). The contribution highlights the
internal diversity of the group of structures labelled VID in the PARSEME 1.3 guidelines and
suggest avenues to modify and update these as well as the implementation of VID structures

in authoritative dictionaries and grammar books.
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