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Sibilant palatalization in southern Modern Greek: evidence from the dialectal microvariety of Karyes (Arachova)
Theodoros Lyriotakis

Sibilant palatalization in southern Modern Greek:
evidence from the dialectal microvariety of Karyes (Arachova)
Theodoros Lyriotakis
University of Crete

theolyri@gmail.com

Palatalization is a sound-change process which, in southern Modern Greek dialects, affects
velar stops /k, g/, velar fricatives /x, y/, and, in certain cases, /Il and /n/. Sibilant (/s, z/)
palatalization is widely attested in northern dialects (see Baltazani et al. 2016; Kappa &
Sipitanos 2016, i.a.), but it is extremely rare in dialectal varieties of southern Greece (see Liosis
2007, for Tsakonian; Pantelidis to appear, for Peloponnesian Greek).

This study investigates instances of sibilant palatalization in the Arachovitan dialectal
microvariety (henceforth ArachGr), a southern microvariety spoken in Karyes (Arachova),
Laconia. The analysis of speech data, elicited through ethnographic fieldwork (5 males & 5
females, aged 80-85, and 5 males & 5 females, aged 40-45) reveals two patterns of sibilant
palatalization, which have not been attested or examined so far in the Peloponnese, displaying
significant differences concerning the phonological environment and the social factor of age.

PATTERN |: ArachGr speakers aged 80-85 realize alveolo-palatals [e, z] regardless of the
phonological environment. Specifically, alveolo-palatal realizations occur with any vowel and in
any position within the word, e.g., word-final coda (stressed/unstressed) (e.g., [a.ya. pas],
['to.pos]), word-initial onset (stressed/unstressed) (e.g., [ &i.Aa], [8a. ci]), word-medial onset
(stressed/unstressed) (e.g., [ri.'z0.ya.lo], ['mpa.zu.ne]), cluster (stressed/unstressed)
([ 'kee.ni], [psi. Ji.0]), /s+STOP..iceq/ SEQUENCES (Stressed/unstressed) (e.g., ['epi.ti], [eka. fi.bi]).
Alveolar sibilants [s, z] are extremely peripheral, while alveolo-palatals could be considered
unconditioned allophonic realizations and they are almost categorical in this age bracket.
However, in this context, it remains uncertain whether alveolo-palatals in ArachGr are
allophones of alveolar sibilants and not independent phonemes (cf., Pantelidis to appear).

PATTERN Il: ArachGr speakers aged 40-45 realize alveolo-palatals [e, z] only before /i/ (e.g.,
['mpa.zi]) and /j/ (e.g., /ke.'ra.sja/ > [ce.'ra.ea]). Thus, palatalization is conditioned, i.e.,
triggered by /i/ and /j/. We assume that these speakers grew up bi-dialectal, receiving input
from both ArachGr and Standard Modern Greek (SMG). Thus, speakers in this age bracket
seem to have acquired the alveolar sibilants, nearly absent in older ArachGr, from SMG, while
still maintaining the local alveolo-palatals in phonological environments which license their
presence, i.e., before /i/ and /j/. In terms of Feature Geometry (Clemens 1991), ArachGr
alveolo-palatals seem to result from the spreading of V-Place [CORONALpanterion] and
[DORSALRong] from the aforementioned triggers to the preceding consonants /s/ and /z/, which

are assumed to be underspecified for anteriority (see Avery & Rice 1989, i.a.).
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Authenticating foreign taste: The semiotic landscape of Greek restaurants in
Hamburg
Jannis Androutsopoulos & Zacharoula Kampouri

Authenticating foreign taste: The semiotic landscape of Greek restaurants in Hamburg

Recent scholarship in Linguistic Landscape studies (LL) turns its attention to indoor public
spaces such as museums, hospitals, schools or restaurants, investigating how signage
contributes to the construction of semiotic landscapes against the backdrop of the interests,
ideologies and policies that shape communication in these different kinds of organizational
spaces. Restaurants, more specifically, have long been in the focus of more traditional LL
research due to the ways their outdoor signage mobilizes linguistic and semiotic creativity
within commercial discourse (Scollon/Scollon 2003, Abas 2019, Leeman/Modan 2009).
Preliminary insights into the indoor space of restaurants focuses on how establishments that
offer a particular ethnic or regional cuisine stage themselves as ‘ethnic spaces’ (Lou 2024) and
draw on signage, language, and imagery as requisites of authentication. Recent research on
Thai restaurants in Hamburg (Androutsopoulos/ Chowchong 2021) suggests that their indoor
signage affords the Thai language, and in particular Thai script, more opportunities for display
than outdoor signage, where Thainess is indexed mainly by (Latinized) Thai lexis alongside
multimodal resources such as images and color. In addition, primary and secondary signs
outside and inside the establishments use the locally available linguistic resources (German,
English, Thai) in different ways, depending on sign-genre. Taking its cues from these
findings, the present paper examines the role of Greek language, Greek script, and other
insignia of Greekness across a range of modalities (including imagery and sound) in the
semiotic landscape of Greek restaurants in Hamburg. The starting point is the working
hypothesis that these restaurants stage themselves — perhaps in different degrees — as ‘Greek
spaces’ in their endeavor to stage an ‘authentic’ gastronomic experience, and that the
commodification of language (Heller 2010) is a key part in this process. This hypothesis is
examined based on multimodal data collected in a wide selection of Hamburg’s Greek
restaurants across various districts and price ranges.
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Language battles in the LL of a divided capital: The case of Greek-Cypriot and
Turkish-Cypriot shopfront signs
Christiana Themistocleous & Cise Gavusoglu

Language battles in the Linguistic Landscape of a divided capital: The case of Greek-

Cypriot and Turkish-Cypriot shopfront signs

In this study we explore multilingual practices in the linguistic landscape which are geared
towards commercial goals. We study simultaneously the commercial areas of two conflict-
affected communities in Nicosia (Cyprus) which are divided by a UN-controlled buffer zone.
Ledras street (Greek-Cypriot) is in the south and Arasta street (Turkish-Cypriot) in the north
of the divide. We investigate how these communities’ political economies and ideologies
shape language choice in public space and how the language of the other community, namely
Greek or Turkish, are discursively framed as economically valuable or worthless.
Photographs of shopfront signs and a thematic analysis of interviews with 20 shopkeepers (10
from each community) revealed that language choice in Nicosia’s commercial area is highly
strategic. We demonstrate that this area is a politically and economically charged space where
language battles, triggered by power relations, differing language hierarchies, ideologies and

political economies, become visible in the linguistic landscape.



Studying linguistic and translation landscapes in Greece and potential
implications for language teaching
Christopher Lees & Anastasia Gkaintartzi

Studying linguistic and translation landscapes in Greece and potential

implications for language teaching

In this paper, we present data from a variety of linguistic and translation landscapes in
Greece, deriving from different public, and semi-public/private places. Drawing from
different urban linguistic landscapes and multilingual homescapes, including
Thessaloniki’'s central urban area and Agios Nikolaos in Athens with its established
migrant communities, we examine issues of language policy and choices, (in)visibility
of languages and identity formation (Gorter & Cenoz, 2024). Our talk also aims to shed
light on the merits of combining sociolinguistics and translation studies (Federici 2017,
Lees 2021), in order to better understand the sociolinguistic aspects of translated texts
visible in public spaces which are often carried out by non-professional translators who
rely on their knowledge of source and target language to achieve their communicative
goals. The data presented is derived from a total number of 353 photographs taken in
Thessaloniki and Athens and analysed using a combination of methods from
sociolinguistic ethnography, including interviews with the creators of the texts, and
Bourdieu’s habitus approach used in the sociology of translation for translated texts.
This mixed approach allows the researcher to gain insight both into the translator’s
background and rationale behind the way the text has been translated. It also provided
valuable information on the social values of translated texts in various contexts, such
as linguistic prestige and social inequalities.

Finally, by drawing on relevant pedagogical studies in linguistic landscapes
and translation studies (Laviosa 2014, Malinowski 2019, among others), we put
forward ideas for how our data can be incorporated into language classes in Greek
schools, so as to enhance pupils’ intercultural and socio-pragmatic awareness and
competences, including, but not limited to, an appreciation for the social functions of
language and translation for minority and majority groups and how this is intertwined

with language prestige and (socio)linguistic (in)equalities.
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On the pedagogical value of linguistic landscapes: Case studies from Cyprus
Stavroula Tsiplakou

Linguistic landscapes and critical literacy: notes from Cyprus

This paper addresses the question whether linguistic landscapes can be capitalized on for
pedagogical purposes (see, e.g., Shohamy, 2015), and specifically, for the purpose of honing
critical literacy skills. We report on action research carried out with elementary and high school
students in the public education system of Cyprus. The walls of the inner city of the divided
capital, Nicosia are inscribed with an abundance of texts including political slogans, graffiti,
stenciled images etc. Previous work (Tsiplakou, 2023; Themistocleous, 2019; 2020) on texts that
are generated ‘top-down’ and texts generated ‘bottom-up’ (Ben Rafael, 2009) has shown that
the former are written in Standard Greek, the ‘H variety in the diglossic Greek Cypriot
community (Hadjioannou et al., 2011), while in the latter the preferred choice is translanguaging
(Garcia & Wei, 2014; Gorter & Cenoz, 2015) between Standard and Cypriot Greek, the ‘L’
variety, as well as other languages, while ungrammatical structures and subversion of
orthographic conventions are frequent; such linguistic practices go hand-in-hand with subversive
political content (antifascist, anti-nationalist, feminist, queer, immigrant-friendly, etc.; cf. Canakis
& Kersten-Pejani¢, 2018). In the action research presented in this paper, the aim was first to
gauge whether students were able to read critically such ‘bottom up’ texts and to understand
their function in the context of the inner city of Nicosia, itself a liminal space lending itself to
counter-canonical linguistic practices. In terms of methodology, children were presented with
photographs and asked to do partly guided think-aloud sessions in focus groups. Subsequently,
group work focused on more nuanced understandings of the possible indexicalities of
translanguaging as well as of multimodality. On the whole, children showed increased
awareness of the functions of the linguistic, textual and semiotic practices explored. Crucially,
they deciphered the texts as embedded in spatial, social, and historical context; for example,
they related the content and form of the texts to the fact that they appear in inner city areas that
are populated by immigrants and are close to the checkpoints; in other words, they spotted links
between the texts and the liminality of the space within which they were produced. Moreover,
they attempted to interpret texts in relation to one another, and to ‘top-down’ production,
showing that they understood instances of intertextuality and interdiscursivity (Bloomaert & Maly,
2014). In other words, they were able to relate textual forms and practices to contexts,
communities and ideologies. The findings show that critical literacy can be honed through the
examination of linguistic practices outside of the school curriculum, and that these may reveal a

latent linguistic and literacy capital which traditional school literacy typically ignores.
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Urban schoolscapes in Greece: Palpating in/ex-clusive linguistic landscapes
through the teachers' gaze
Roula Kitsiou & Stella Bratimou

Urban schoolscapes in Greece: Palpating in/ex-clusive linguistic landscapes through the

teachers’ gaze

The educational turn in linguistic landscape studies has shed light on the pedagogical value of LL
resources to be used in various educational contexts, inside or outside the informal/non-/formal
classroom (cf. Malinowski, Maxim, Dubreil, 2020; Niedt & Seals, 2021). For the needs of our
study, we follow the concept of the schoolscape that has been defined as the school-based
context, where the spatial and textual dimensions of multimodal signs intersect with language
ideologies (Brown, 2005, 2012), but also refers to their temporality including schoolscapes’
changing scope and tempo (Brown, 2018). In the Greek context, there is currently a growing
research interest in schoolscapes from the perspective of using LL resources for language
learning or as indexes of inclusive/exclusive schooling environments (see for example Karafylli &
Maligkoudi, 2023; Kitalou & MtrpdTipou, 2023). However, the role of the LL in teacher training has
not yet been extensively addressed, since it is a new strand of research focusing on the domain of
teacher education with the incorporation of LL-based activities in teacher training (see for example
Camilleri Grima, forthcoming; Shang & Xie, 2020; Melo-Pfeifer, 2023; Solmaz, 2023, 2024;
Sterzuk, 2020).

In this paper, we explore how 12 teachers who work in various Greek urban educational
contexts made sense of their schoolscapes as a task for the Module "Linguistic Landscape,
Translanguaging, Critical Literacy" (2022-2023) included in the teacher training program "Teach
for Integration" (funded by UNICEF, realised in cooperation with the Institute of Educational
Policy). The teachers-participants created schoolscape maps following the process “observation-
reflection-intervention” (cf. Lourenco & Melo-Pfeifer, 2022, 227). They recorded sign ensembles
(Androutsopoulos & Kuhlee, forthcoming) in different sites of their schoolscapes and reflected on
the presence or absence of various languages, language varieties and/or translanguaging
instances. Through mapping their schools in a LL-sensitive manner, the teacher’s gaze became
educated to recognize presences, absences, dis/mis/locations and identity negotiations through a
growing awareness of the complex schoolscape stratification. Teachers as critical cartographers
identified tensions that emerge among standard, seasonal/occasional, and classroom community
specific schoolscapes, or when top-down meet bottom-up constructions of the school-based LL.
Through LL-based training they finally got empowered to re-imagine and transform their
classrooms and schools into more inclusive and sociolinguistically safe spaces. Schoolscaping

thus is construed as a reflective practice that encourages teachers’ ‘spatial agency’ (Krompak &



Gorter, forthcoming, 39) and language activism engagement inspired by a linguistic justice
perspective (Piller, 2016).
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This research focuses on the linguistic landscape (LL) of the region of Thrace, Greece, a
linguistically and culturally diverse area and home to a range of linguistic communities, and
explores the presence of languages other than Greek in the public spaces of its three major
towns: Komotini, Xanthi, and Alexandroupolis. By analyzing the distribution of languages in
these towns, the study offers insights into the region's multilingual nature, revealing how
languages are represented in public spaces and how these representations reflect broader
social and cultural dynamics as well as the linguistic hierarchies.

The data were collected through photographic documentation of signs, such as street and
shop signs, billboards, advertisements, restaurant menus, and public notices in commercial
districts, principal public institutions, and local neighborhoods. Only signs containing
languages other than Greek or multilingual signs were included, following a unit of analysis
approach as described by Backhaus (2006) and the criteria defining it as forced by the
Principle of Accountability (Amos & Soukup, 2020). The present research methodology
aligns with current trends in LL studies, which advocate for a balance between quantitative
and qualitative approaches. The photographs were categorized according to the Variationist
Linguistic Landscape Study (VaLLS) model (Amos & Soukup, 2020), which employs a
symbiotic approach, allowing for a more comprehensive understanding of LLs by revealing
general distribution patterns alongside nuanced social meanings.

The mixed methods analysis of the data highlights the complex linguistic landscape of
Thrace, where languages such as English, Turkish, and Bulgarian, alongside Greek,
interact in various ways. The distribution of these languages across different types of signs
and in different areas of the towns offers insights into the visibility and status of minority and
foreign languages in the region. This study also underscores the importance of LL research
in understanding language hierarchies, particularly the covert aspects of multilingual signs,
which operate simultaneously and within the structures of an overt or perceived linguistic
hierarchy (Amos, 2017), and it serves as an initial exploration of the LL of Thrace, offering a
snapshot of the region's linguistic diversity. While the data are not exhaustive, they provide a
foundation for future research that could incorporate more rigorous quantitative analysis and

expand the scope to include additional areas and sign types.
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Adopting an ethnographically informed approach on linguistic landscape (Blommaert & Maly,
2014), the current paper explores the linguistic landscape of protests regarding the future(s) of
Exarchia square. The square is located in Athens city centre and is contested by activist and
residents’ groups as a public space for leisure and political activities against the planned
construction of a metro station on the Square within a context of gentrification and
touristification. In order to explore how protest discourses are embedded in space, this study
addresses the linguistic landscape (LL) as an assemblage of emplaced, multimodal and
multisensory resources (Gorter & Cenoz, 2023) that signify public spaces and regulate social
actions within these spaces (Pennycook, 2017). Some of these resources are more stable and
durable than others, while fluid and transient LLs emerge from embodied performances such as
protests, celebrations, commemorative events etc. (Martin Rojo, 2014; Rubdy, 2015). Protest
signs, despite their emplacement in specific spaces, have complex trajectories due to
resemiotization practices implicated in their production and circulation (Chun 2014; Kitsiou &
Bratimou, 2024). This way, they weave in the cityscape counter-voices and alternative narratives
about urban public space (Lou and Jaworski, 2016).

The aim of the current paper is to identify the discourses enacted by the protest LL (Seargeant &
Giaxoglou, 2020) and to explore their complex trajectories. To this end, a data set of banners,
posters, graffiti, stickers, material objects, and embodied performances is analysed. Fieldwork
was realized during 2021-2023, including non/participant observation and informal discussions
with protestors. Drawing on “nexus analysis” (Scollon & Scollon, 2007), data is analyzed to
reveal the protest “discourse itineraries” (Scollon, 2008, p. 243) through processes of
resemiotization (ledema, 2003) in the LL of Exarchia Square. The latter has emerged as a
constellation of meanings that were transferred from various spacetimes (e.g. May 1968 France,
1973 Polytechnic Uprising Greece) and were transformed semiotically to be emplaced anew
through their recontexualization in the Exarchia protest LL. This way, the Square was redefined
through a wide variety of linguistic and semiotic resources employed by the protestors in order to
assert their right to imagine and accordingly co-construct urban public space. The LL can thus
be construed both as constitutive of space and as a mediational means of alternative narratives
and counter discourses about the past, the present and the future of the city. Therefore, the
discourse itineraries of protest LLs reveal the history condensed in LL signs as well as the future
they prefigure, allowing, thus, to further address the complex intertwining of time-space as a

sociolinguistic phenomenon (Lazar, 2022) that constructs the places we inhabit.
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This presentation discusses the diachronic shift from Object-Verb (OV) to Verb-Object (VO), that has
been proposed in earlier research (Lehmann 1974, Taylor 1993). On the basis of syntactically annotated
corpora (GLAUx; Keersmaekers 2021), we propose the following diachronic scenario: Ancient Greek
was a language with basic OV order and an optional operation of V-fronting, which is a semantically
vacuous operation creating alternative word orders and applying with finite/non-finite verbs
implemented as head-adjunction in (1) (see Neeleman & Weerman 1999).
(1) OV with V-fronting (‘third kind’ in terms of Haider 2013)

[vV [y O<V>]]
Two processes apply in the Ancient time: (a) in stylistically elaborated texts such as epic poetry and
elevated prose (oratory), V-final order applies as aesthetic value, which accounts for the high percentage
of OV in Homer and Lysias in contrast to less elevated prose in the Classical time (e.g., Herodotus), see
(2a); (b) in Post-Classical time, optional V-fronting is reanalyzed as basic, as in (2b).
(2) a. Stylistic value of V-final

[vV[yO<V>]] — OV
b. Reanalysis of OV to VO
[vV[yO<V>]] — VO

RELEVANT FACTS. Word order frequencies in texts spanning from the 8th century BC to the 4th century
AD reveal that texts committed to the content (e.g., non-literary texts) than the emotional impact on the
hearer reflect the natural variability in the word order of the colloquial language, while the increase of
OV in poetry and elevated prose is the result of stylization; cf. (2a). While OV order decreases over
Time, the effect of Time vanishes once Genre is taken into account (see Figure 1). This pattern is
reminiscent of Latin and modern languages such as Persian and Turkish, in which verb-final structures
are associated with elevated registers, while more flexible word order is used in colloquial speech.

The head-final properties of these languages show up in various constructions such as stronger OV
bias with non-finite verbs, secondary predicates preceding the verb, floating quantifiers preceding the
verb. These expectations are confirmed in Ancient Greek, see OV/VO orders with infinitive verbs. In
Pre-Classical/Classical Greek, he OV bias increases with infinitives (compare Figure 2 with Figure 1),
while in the Postclassical time, infinitive verbs show a stronger VO bias than finite verbs, in line with the
hypothesis in (2b). Furthermore, this view on Greek word order is corroborated by further diagnostics:
secondary predicates appear before or after the V in the Pre-Classical/Classical era, while they

predominantly follow the V in Postclassical Greek.
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Figures

Fig. 1 OV/VO with lexical direct objects of finite verbs (indicative)
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Fig. 1 OV/VO with lexical direct objects of infinitives
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Adults second language (L2) learners often experience difficulties perceiving and producing
the sounds of an L2 (e.g., Polka, 1995; Flege & MacKay 2004; lverson & Evans 2007; Lengeris,
2009; for vowels and Flege et al., 1995; Best et al., 2001; Hattori & Iverson 2009; Mackay et al.,
2001 for consonants). These difficulties are more challenging to overcome in formal language
settings as classroom instruction is normally limited to a few hours per week, focuses on L2
form and the teacher who acts as a model delivers, in most cases, native language (L1)-
accented input (e.g., Singleton & Ryan 2004; Gallardo del Puerto et al., 2005; Fullana &
MacKay 2010). Despite the difficulties, L2 sound perception can improve via computer-based
instruction. The most successful training paradigm emphasizes the use of highly variable,
naturally produced materials that contrast the target sounds in multiple phonetic environments
(High-Variability Phonetic Training - HVPT, see Logan et al., 1991). HVPT studies report
significant improvement in L2 vowel and consonant perception (e.g. Hazan et al. 2005; Iverson
& Evans 2009; Nishi & Kewley-Port 2007, 2008). Importantly, gains in perception transfer to
production without the trainees receiving any explicit training in production (Bradlow et al.,
1997; Hazan et al., 2005; Lengeris & Hazan 2010).

The current study examined the effects of two training methods on Egyptian Arabic
speakers' perception and production of Greek vowels and consonants. Both methods
comprised a pre-training, training, and post-training phase that took around three weeks to
complete. There were two experimental groups: the first group (15 university students)
received classroom instruction (based on the five steps for communicative pronunciation
teaching proposed by Celce-Murcia et al., 1996) and the second group (15 university students)
received HVPT. The target consonants were Greek /0/, /8/, Is/, Iz/, Ip/, /b/ and the target vowels
were Greek /i/, /e, /al, lo/, /ul (target sounds selected based on our previous work examining
Egyptian Arabic speakers' perception and production of Greek, see xxx). Participants were
evaluated on (a) Greek sound identification (b) identification and accentedness of their Greek
production as assessed by native Greek listeners.

Results demonstrated a strong influence of L1 on Egyptian Arabic speakers’
perception and production of Greek vowels and consonants. Overall, both training methods
showed some positive effects for some but not all target sounds, especially with regards to the
trainees' production of Greek vowels and consonants. The results for each Greek sound will be
discussed in detail as well as possible reasons of why improvement was not particularly large

across training methods.
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Word order, in particular object position, in Pontic Greek is a subject of considerable
theoretical interest, as this form of Greek show an increased percentage of OV orders
compared to Standard Modern Greek, which is uncontroversially classed as a VO language,
and whose clause structure has been studied in detail. Although earlier studies assumed
that the OV orders in Pontic and other forms of Asia Minor Greek were due to Turkish
influence, it has been shown that, at most, this influence served to widen the distribution of a
word order option that already existed in earlier forms of Greek. In particular, Neocleous
(2017, 2022), in his study of the form of Romeyka (a form of Pontic Greek) still spoken today
by Muslims in the Black Sea area of what is now Turkey, shows that OV orders are
associated with focus on the object, but that this dialect has generalised OV order as the
unmarked order in subordinate clauses, with the role of contact being to favour and
generalise an option that was already available in a particular context and make it the
unmarked option as it is in the contact language. However, in matrix clauses, the unmarked
order is still VO, which is considered to reflect an earlier stage of the language, being the
unmarked order in Hellenistic and medieval Greek. Neocleous proposes that Romeyka has
V to T movement, with the verb moving above the unmarked position of the object, as in
SMG, but unlike SMG, it has a preverbal focus position that can host both contrastive focus
and information focus, which was also the case in Hellenistic Greek. However, there are
some examples in Neocleous (2017) which appear to show preverbal objects in VP focus
constructions, which suggest that some speakers may have generalised OV as an unmarked
word order in matrix clauses as well as in subordinate clauses.

This paper examines data from a different form of Pontic Greek spoken in Armenia, from a
corpus of 12 hours of transcribed sound recordings made in Thessaloniki in 2007. The
speech of older speakers shows a much higher percentage of OV order than Romeyka
spoken in Turkey (74.1% OV in Pontic Greek of Armenia vs. 41% OV in Romeyka, based on
data from Haig et al. 2022). It also shows evidence that VP adverbs such as kaAd kala ‘well’,
moAAG poléa ‘a lot’ may appear in preverbal position without a focus accent, implying that V to
T movement may not take place, at least not obligatorily, in this dialect, as has also been
proposed for Persian (Karimi 2005) and Standard Eastern Armenian (Hodgson 2019), as
well as for Turkish. In these languages, postverbal objects are mainly definite or given
(Frommer 1981 for Persian, Samvelian et al. 2023 for Eastern Armenian), and their position
is likely to be due to a backgrounding operation (Kiligaslan 2004, Hodgson 2019). However,
in Pontic Greek of Armenia, definiteness does not seem to have an effect on object position,
something which has also been reported for the Armenian dialect of Lori spoken in the same
area, close to the border with Georgia (Stilo 2018). This implies that a different mechanism
may be at work. Georgian is a language with both OV and VO possible as unmarked orders,
with underlying OV and optional verb fronting giving VO (Skopeteas et al. 2009). It seems
that in Pontic Greek spoken in Armenia, verb raising (V to T) may be similarly optional, as
indicated also by the position of VP adverbs, with a Turkish- or Armenian-like grammar with
no V to T coexisting with the original Greek structure with VV to T. It is likely that preverbal
focus structures of the type described by Neocleous, together with exposure to Turkish
and/or Armenian grammars, gave rise to a reanalysis whereby V remains in situ below the
position of the object. It is also possible that such a reanalysis may have been made by
those Romeyka speakers who produce OV orders in broad-focus contexts.
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Writing is a highly complex process that presents a certain cognitive load and engages the writer’s
working memory, often making it impossible for the writer to engage in the three main
subprocesses simultaneously: planning, translating, and revising, and produce a high-quality text
at that (Hayes & Flower, 1980). Additionally, writing in a foreign language adds that much more
complexity to the process, as the lack of L2 knowledge becomes an additional burden for the
working memory (Leijten, Van Horenbeeck, & van Waes, 2013; Schoonen et al., 2003; Schoonen,
Snellings, Stevenson, & Van Gelderen, 2009; Tiryakioglu, Peters, & Verschaffel, 2019). However,
many studies have showed that planning before writing can help offload the working memory
during the writing process and thus allow the writer to write a higher quality text (Beauvis, Olive, &
Passerault, 2011; Breetvelt, Van den Bergh, & Rijlaarsdam, 1994; Galbraith, 1999; Piolat &
Roussey, 1996).

To this date, the studies researching planning in the writing process were limited to writing without
the use of Al. However, with the rapid development of generative Al, tools specialized in
generating textual content are changing the writing process as we know it. Therefore, the aim of
this study is to explore the impact of Al on the planning process and investigate if and how Al can
foster the planning process, as well as whether Al-aided planning can lead to a higher quality of

the final text than planning without Al.

To answer these questions, an experiment with three groups of fourth year undergraduate
students of Modern Greek was conducted. The first group was the control group and received no
instruction on the writing process. The second group received instruction on how to plan the
content without the use of Al, and the third group was instructed to plan the content with Al. The
groups were then given the same writing assignment. The assignments were graded by three
independent raters (Modern Greek language instructors), who marked the text quality based on a

set of criteria provided by the researchers. The average results for each group were compared.

The main hypotheses are that 1) the students who received no instruction will produce the lowest
quality texts, and 2) the use of Al in the planning process can be beneficial for the quality of the

final text. Based on the results, implications for teaching writing will be developed.
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Language games that involve inversion have long received the attention of linguistic theory,
(Bagemihl 1988; Vaux 2011). Recently, studies on the urban variety Satrovaéki of the Bosnian-
Croatian-Montenegrian-Serbian (Rizzolo 2006, 2007; Stojkovi¢ 2016; Milenkovi¢ & Nevins
2024) and the TTK of Brazilian Portuguese (Vital & Nevins 2023) have offered significant
insights for phonology and morphology. In these varieties a word-initial CoV sequence is shifted
to the end of the word, creating a reshaped word element (1). Focusing on morphology, a
central issue that has been addressed concerns the timing of inversion in relation to the
position of the inflection in the resulting form. Two options have been identified: (a) late
inversion, according to which the inflection of the original word is trapped inside the resulting
form (2a), and (b) early inversion, in which the inflection appears attached at the relevant edge
of the resulting form (2b). Remorphologization is also attested, according to which the
morphological structure of the resulting form is reinterpreted so as to be able to host the
relevant inflection. Milenkovi¢ & Nevins (2024 ) discuss the conditions that determine the choice
between early and late inversion in Satrovacki and conclude that there is a correlation between
the timing of inversion and remorphologization: If remorphologization is possible, early
inversion is preferred; if remorphologization is impossible, late inversion is the only option.

In this paper, we take up the discussion of the inversion ludling and its relevance to the
morphological structure and we examine an inversion ludling variety of Greek, namely podana.
Podana (< anapoda, ‘in reverse’) follows the same pattern of inversion, i.e., a word-initial C,V
sequence is shifted to the end of the word (3) (the name of the variety is an exception to this
“rule” since it is the disyllabic sequence ana that shifts to the end: ana-poda > poda-ana >
podana). We will attempt a morphological analysis of the podana outputs, based on the
following observations (4): (a) both early and late inversion strategies are attested, although
late inversion seems to be sometimes preferred; (b) early inversion goes hand-in-hand with
remorphologization, in that it depends on whether the last segment(s) of the output form may
be reinterpreted as a potential host, (i.e., a theme element) of inflectional exponents. We will
claim that such facts support the proposal by Milenkovié & Nevins (2024) that the
morphological component and the ludling component interact serially, feeding and blocking
operations in the other component. More specifically, the ludling component applies inversion
to the stem of a word and the output is fed to the morphological component for well-formedness
assessment: if remorphologization is possible the morphological component applies
inflectional morphology (early inversion); if remorphologization is not possible, inversion is
blocked and inflectional morphology attaches to the original unaltered stem, which is then fed

back to the ludling component, where it undergoes late inversion.
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Examples
(1) a. fumar ‘smoke.INF’ > marfu  TTK
b. vampir ‘vampire.SG.NOM’ > mpirva  Satrovacki

(2)  Satrovacki

a. 3€Nn-om ‘woman.SG.INS’ > n-om-3¢  (late inversion)
b. krade-m ‘steal.PRS.1SG’ > dekra-m  (early inversion)
(3) a. funta ‘joint’ > ntafu

petralona ‘Petralona” > tralonape

(4) a. malak-a-s ‘asshole.SG.NOM’ > lakama-s
malak-es ‘asshole.PL.NOM’ > lakam-ad-es
b. mpatso-s ‘cop.SG.NOM’ > tso-s-mpa ~ tsompa-s
C. muni ‘cunt.SG.NOM’ > nimu

muni-a ‘cunt.PL.NOM’ > niamu
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Within the framework of Canonical Morphology (cf. Corbett 2007), the concept of orthogonality
refers to the greatest possible independence between grammatical categories (i.e., gender,
case, number), which in turn leads to the greatest possible predictability within the system. In
this context, the morphological convergence of different paradigmatic cells (e.g., xora ‘country-
NOM.SG’ = ‘country-ACC.SG’ = ‘country-vOC.SG’), known as syncretism (see Marinis 2024),
could be viewed as a deviation from orthogonality, thereby increasing the system’s entropy.
Furthermore, according to Joseph (1983), Sims (2006), and Marinis (2024; forthcoming), this
phenomenon in Modern Greek is driven by an ongoing reduction in nominal inflectional
morphology. This research is based on data | personally collected during fieldwork in Southern
Italy |1 conducted in 2016 and 2018, as well as data from Modern Greek dialects accessible
through The OSU Laboratory for the Study of Greek Language.

Comparing Table 1 and Table 2, we observe that in Table 1, the extensive syncretism
of the nominative-accusative in the plural affects all feminine nouns and most masculine
nouns. This pattern is confirmed in Standard Modern Greek (SMG) and in most Modern Greek
Dialects (MGDs). In contrast, in Table 2, the syncretism between nominative and accusative in
the plural applies only to feminine nouns, as the masculine nouns ending in -as and -is have
undergone paradigmatic leveling in line with masculine nouns ending in -0s. This phenomenon
encompasses all masculine nouns in Italiot (1i), but only some in other dialects, such as
Lesbian (1ii) and Tsakonian (1iii). Additionally, diachronic data indicate that nouns which now
follow the pattern in Table 2 were either previously inflected according to Table 1 in Medieval
Greek or had already shifted to the inflectional paradigm of Table 2 (1iv).

The research highlights that the key factor driving the ongoing linguistic change is the
system's need to specialize the set of inflectional suffixes in -es for the feminine and the set of
inflectional suffixes in -i for the plural. This supports Marinis's (2024) broader claim that gender
plays a crucial role in the distribution of syncretic cells in Greek. In other words, this is an
instance of inter-paradigmatic leveling, driven by the system's tendency toward a 1-to-1
correspondence between form and meaning. Finally, | argue that the intense linguistic contact
of Italiot with Romance systems (where the plural of masculine nouns is -i and that of feminine
nouns is -e) contributed to the generalization of this phenomenon across all nouns in ltaliot,

while in the rest of the MGDs, the phenomenon applies only partially (cf. Marinis 2020).

Masculine Feminine Masculine Feminine
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NOM.SG | -0 | -as | -is | -a -i NOM.SG | -o(s | -a(s) | -i(s) | -a -i
s )
NOM.PL | -i NOM.PL i
ACCPL | -u es ACC.PL -u(s) -8
S GEN.PL -o(n)
GEN.PL -on
Table 1: The distribution of inflectional Table 2: The distribution of inflectional affixes
affixes in SMG and the most of the in ltaliot and partially in some of the MGDs.
MGDs.

(1) Nom.sG Meaning  NOM.PL, according to Table 1 NOM.PL, according to Table 2

type exemplar dialect type exemplar dialect
i. patéra ‘father patéres SMG patéri Italiot
ii. tzuban ‘shepherd’ tsopanide SMG tzubani  Lesbian
s s
ii. jitona ‘neighbor’  jitones SMG jJitoni Tsakonian
iv. koéraka ‘crow’ kéraces SMG koréaci Medieval Greek'
S
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Research studies emphasise the crucial role of vocabulary development in effective early
language learning (e.g. Alexiou, Roghani, & Milton, 2019; Milton & Hopwood, 2022; Nation,
1990). A learner's word knowledge is thought to be a key component in determining how well
they succeed in all aspects of language (Cheng & Matthews, 2018; Webb & Nation, 2017).
Furthermore, it is suggested that an individual’s L1 vocabulary influences L2 acquisition
(Udaya, 2019). This two-year study investigates L1 and L2 vocabulary knowledge among 921
Greek primary school students from Grades 1 to 6. Of these, 350 students were consistent
participants across both years. Three vocabulary assessment tools were used: Meara &
Milton’s X-Lex (2003) and Alexiou’s Pic-lex (2020) for receptive vocabulary, and an adapted
version of Nation’s PVLT (2001) and Roghani’'s Category Generation Task (2017) for
productive vocabulary. By the end of primary school, Greek young learners display significant
receptive and productive vocabulary growth in both L1 and L2, challenging the word gap
hypothesis (Hart & Risley, 1995). According to the findings, there is a high correlation between
L1 and L2 vocabulary, particularly in Grades 1, 4, 5, and 6. These results highlight the strong
correlation between the two languages, particularly in the upper grades. They challenge the
word gap hypothesis and underscore the importance of vocabulary development in early

language learning.

Key terms: vocabulary, development, young learners, assessment, word gap hypothesis,

primary school.
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It is argued that in Classical Greek deverbal VO-compounds, the verbal constituent is marked
with perfective aspect (Michelioudakis & Angelopoulos, 2013; see also the discussion in
Tribulato, 2015) (1), unlike deverbal OV-compounds. The same has also been supported for
Modern Greek VO-compounds (Michos, 2024) (2).

However, reexamining the Classical Greek data, a different and more complex situation is
revealed. First, there are numerous cases in Classical Greek where the verbal element is not
marked with perfective aspect, as shown by the examples in (3), unlike Modern Greek deverbal
VO-compounds. Second, in some OV-compounds the verbal element also appears to be
marked with perfective aspect (4). Third, in the level of interpretation of VO-compounds
perfective semantics is absent. Thus, the generalization according to which the verbal element
in VO-compounds is obligatorily marked with perfective aspect is seriously degraded.

Recent morphosyntactic approaches to the issue (Michos, 2024; see also Michelioudakis &
Angelopoulos, 2013) argue that an Aspect Phrase (AspP) is projected in the structure of VO-
compounds. This AspP may satisfy various constraints, such as the Final-Over-Final
Constraint (FOFC, Biberauer, Holmberg & Roberts (2014)), according to which “a head-final
phrase P cannot dominate a head-initial phrase aP, where 8 and a are heads in the same
extended projection”. Thus, in this type of analyses, the AspP is projected to prevent a possible
violation of the FOFC constraint (Michos, 2024; see also Michelioudakis & Angelopoulos,
2013).

Based on the above empirical observations, in this paper, | argue that an AspP does not exist
in the structure of deverbal VO-compounds. Examining the distribution of the relevant
elements, | propose that the verbal element in the first position is the default exponent and is
not marked with perfective aspect. In other words, from the perspective of Distributed
Morphology (DM, Halle & Marantz, 1993; Embick & Noyer, 2007), the verbal element is realized
by an underspecified Vocabulary Item (see also Spyropoulos, Revithiadou & Markopoulos,
2017; Revithiadou, Markopoulos & Spyropoulos, 2019; Spyropoulos, Markopoulos &
Revithiadou, 2023) (5).

Finally, regarding compound forms such as terpsimbrotos ‘delighting mortals’ and lysimele.s
‘relaxing limb’, in my analysis /-si-/ is just a derivational suffix or in DM terms, it is the exponent
of a nominalizing n-head (e.g., terp-si-s, ly-si-s, etc.); an idea that is not new, but has also been

supported by several scholars in the long past (Debrunner, 1917; Knecht, 1946).
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Examples:
(1) a. lat"i-ke:d-€:s b. ly-s-i-mel-g:s
forget.PERF-LV-care-SG.NOM relax-PERF-LV-limb-SG.NOM
‘banishing care’ ‘relaxing limb’
(2) a. kop-s-o-ger-is b. fa-ta-ul-as
Cut-PERF-LV-hand-SG.NOM eat.PERF-the-all-SG.NOM
‘hand-cutter’ ‘eat-them-all person’
(3) a. ark"-e-k"or-os b. mis-ant"rop-os
begin-Lv-chorus-sG.NOM hate-man-sSG.NOM
‘someone who leads the chorus’ ‘someone who hates men’
(4) a. t"ym-o-dak-¢:s b. andr-o-p"ag-os
heart-Lv-bite-SG.NOM man-LV-eat-SG.NOM
‘biting the heart’ ‘eating men’
(5) a. da:k-n-o: ‘bite’ b. da:k-os ‘animal whose bite is dangerous’
c. dak-te:r-ios ‘biting’ d. da:k-et-on ‘animal whose bite is dangerous’

VBITE < da:kn-/ [-perfective]

< dak-/ [elsewhere]
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Developmental psycholinguistic databases are often drawn from children’s textbooks, which
provide large-scale and contextually appropriate data that enable precise measurement of
children’s lexical processing, complementing similar studies on adults (Korochkina et al.,
2023). The growing use of online experimental methods (e.g., Conant et al., 2014; Jasinska &
Petitto, 2014) underscores the need for reliable data in studying developing readers.
Addressing this need, Terzopoulos et al. (2017) created HelexKids as a word frequency
database for Greek and Greek-Cypriot primary school students (Grades 1-6).

HelexKids contains 68,692 nonlemmatized word types, taken from a total of
1,355,265 tokens from 116 textbooks covering a variety of topics and provides essential
linguistic metrics, including the Zipf standardized frequency value, dispersion, estimated
frequency per million, the standard frequency index, contextual diversity and orthographic
Levenshtein distance. However, the original database lacked part-of-speech (PoS) annotation
and details about word length and stress patterns —key elements for more extensive linguistic
analysis. This goal is undertaken in the current study, conducted within the GRADIENCE
project. Specifically, we used annotated databases such as GreekLex2 (Kyparissiadis et al.,
2017), A-Clean (Apostolouda, 2018, based on Protopapas et al., 2012) and Frantzi’s (2024)
PoS-tagged wordlists for pattern matching. For around 45,000 unmatched words, we
employed machine learning for tagging, which produced accurate results but also required
manual correction for notable errors (e.g., Spuwv [dri'on] ‘oak tree-PL.GEN’: Adjective). Due to
the ambiguity of many Greek words, which shift grammatical categories based on context
(e.g., mpowbroeig [proo'Bisis] can be a noun ‘promotions’ or a verb ‘promote’) we faced
challenges in the manual tagging of the remaining words. To resolve this, we defined
grammatical categories and resolved ambiguities by consulting established grammar
references (Triantafyllidis, 2018 [1941]; Holton et al., 2012) and dictionaries (DSMG, 1998;
Charalambakis, 2023).

To enhance the usability of HelexKids, we also developed the Wordlist Tool using PHP
and MySQL for backend data management, and HTML, CSS, and JavaScript for a responsive
interface. Users can generate customized word lists, such as high-frequency words, by
selecting grade levels (e.g., 1st, 2nd) or combined grades (e.g., 1st-3rd, 4th-5th, and

choosing PoS). Results are presented on-screen or as downloadable CSV files.
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These additions make HelexKids a richer linguistic resource with PoS-tagged data,

meeting the growing demand for high-quality psycholinguistic and educational tools.
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In linguistic theory and more specifically in contact studies, the different morphological domains are not considered to
be equally susceptible to contact-induced change. One of the widely accepted assumptions is that derivation is subject
to transfer more frequently than inflection (see Thomason and Kaufman 1988; Weinreich 1953 among others),
drawing a distinction between these two components. Nevertheless, even though research has worked intensively on
inflection, no comparable amount of work exists on derivation (see, however, Seifart 2013, 2015; Matras and Sakel
2007; Melissaropoulou 2016, 2019; Gardani 2020 on a state-of-the-art). Seifart (2013, 2015), based on data collected
so far, concludes that among derivational categories, adjectivizers, diminutives and nominalizers (forming agent
nouns) are more prone to borrowing, perhaps due to constituting more concrete categories (Sapir, 1921: 204) thesis,
on the diffusion of derivationally concrete categories). On the other hand, Gardani (2020: 116) based on the distinction
between prototypical and non-prototypical derivation proposed by Dressler (1989, 1997) within the frame of Natural
Morphology and expanding its argumentation, formulates the following working hypothesis to be tested empirically:
prototypical affixes and/ or categories (such as deverbal result nouns, denominal adjectives, and de-adjectival nouns)
are predicted to be more susceptible to borrowing than non-prototypical ones (such as agent noun formation, action
noun formation, and diminutives). Based on the above, this paper addresses evaluative derivational borrowability
drawing data from Modern Greek dialects that have evolved under different contact settings to examine whether and if
so to what extent contact is a favorable parameter for the transfer of evaluative markers and/or categories. To this end,
Modern Greek varieties evolving under different contact settings, e.g., Asia Minor Greek, Italiot and Heptanesian
varieties are put under scrutiny. Interestingly, what our dialectal data set shows is that borrowability of evaluatives
varies inter-dialectally and cannot be directly linked to or be accounted for in terms of intense long-lasting contact. For
example, neither Pontic nor Cappadocian display a borrowed evaluative suffix from Turkish, while, on the other hand,
both Italiot varieties (Grico and Bovese) have replicated the marker - 'uts/fi (< It. -uccio), e.g. 'aloyo ‘horse’ > alo 'yuts/[i
‘small/cute horse’). In order to account for the occurring divergence, we appeal to both intra-linguistic mechanisms and
extra-linguistic parameters. Namely, we propose that the range of qualitative readings of the evaluative markers and
their overall productivity in the model language in combination with the fact that diminutive markers in non-standard

replica language forms, may function as a flag of local identity (or in other words social salience or indexicality, see
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Mansfield et al. 2022; Levon and Buchstaller 2015; Racz 2013), play an important role in the (non-) transfer of

evaluative markers outranking concreteness, the notion of non-prototypicality.
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It is known that age-related motor control maturation results in the reduction of variability in
articulatory movements over time (Green & Nip, 2010; Zharkova, 2017). While vowel spectral
variability shows a similar trend, its developmental path remains underexplored: Previous
research on the developmental course of vowel production is based on different methodologies
and statistical analyses and has employed raw or normalized data resulting in variability in
research findings (Hillenbrand et al., 1995; Lee et al., 1999; Chung et al., 2012; Yang & Fox,
2013). Thus, this study aims to 1. introduce a method for statistically analyzing vowel spectral
variability, simultaneously examining various factors (e.g., age, gender, stress, foot, and vowel),
and 2. assess the effectiveness of raw vs. normalized data in studying motor control maturation.

To achieve these aims, we studied 72 participants with typical development, distributed
across 9 age groups: 3-, 5-, 7-, 9-, 11-, 13-, 15-, 17-year-olds, and adults (4 males and 4 females
per group). Participants engaged in a delayed repetition task and produced symmetrical /pVpV/
pseudowords (V = [i, €, e, o, u]) with stress on the first or second syllable, e.g., ['pipi], [pi'pi]
within a carrier phrase. They repeated all the material five times. Vowels in both syllables were
analyzed, totaling 7,200 vowel instances. F1 and F2 were extracted from the vowel midpoint,
normalized using the Lobanov method, and converted to Hertz-like values. Euclidean distances
of vowel tokens from the mean of their corresponding vowel quality were calculated (see Fig. 1)
for both normalized and non-normalized data. These distances were analyzed using linear
mixed-effects models, with age, gender, stress, and vowel as fixed-effects factors, and speaker
as a random-effects factor. Foot type was excluded due to non-significant differences.

Raw data indicated that children up to age 11 had larger Euclidean distances, suggesting
higher variability than adults, often interpreted as stemming from immaturity in speech motor
control at younger ages (Lee et al., 1999). However, since larger distances were also found in
females compared to males, these differences in raw data are likely influenced by physiological
factors related to vocal tract size. Normalized data, which control for anatomical differences,
show adult-like variability by age 7 and no gender-related differences, providing new insights into
the developmental window for speech motor control and the role of gender in variability. Finally,
both raw and normalized data underscored the role of stress in vowel variability, as the stressed

condition had smaller distances—indicating greater stability—compared to the unstressed one.
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Figure 1: lllustration of the Euclidean distance from a vowel token to the mean of the
corresponding vowel quality.
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This talk introduces SuperOYXOY, an extension of the OYXOY dataset (Kogkalidis et al.,
2023), designed to benchmark the Natural Language Understanding (NLU) capabilities of
modern NLP systems for Greek. Building on the original OYXQY dataset, as well as the GLUE
(Wang, 2018) and SuperGLUE (Wang et al., 2019) platforms for English NLU, SuperOYXOY
introduces tasks that address linguistic challenges specific to Greek. SuperOYXOY
encompasses four high-level tasks: Natural Language Inference (NLI), Polysemy Detection,

Paraphrase Detection, and Gender Bias Detection.

A key contribution of this project is the creation of a paraphrase detection dataset, derived by
flipping the premise and hypothesis pairs from the original OYXQOY NLI dataset. The flipped
pairs are reassessed, and in cases where bidirectional entailment does not hold, linguistic

strategies are employed to create valid paraphrases, resulting in a supplementary NLI dataset.

Furthermore, the project introduces a gender bias detection dataset tailored to Greek, in the
spirit of the Winogender schema dataset (Rudinger et al., 2018), where the pro-drop nature of
the language, combined with its gender-marked definite determiners, adds layers of
complexity. This structure makes detecting and evaluating gender bias more intricate than in

similar datasets for English.

The SuperOYXOQY suite serves as a benchmark for the performance of state-of-the-art NLP
models such as Llama-3 (trained mainly in English and in other languages as well, Dubey et
al., 2024), and Meltemi-v1 (a fine-tuned LLM in Greek datasets, Voukoutis et al.,2024). The

evaluation results establish baselines for future research on Greek NLP.
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The phenomenon of conditionals is integral to everyday life in various contexts, whether in
written or spoken language (Aarts, 1988). Different typologies of conditionals have been
proposed to describe the nuances of form and meaning attested in various languages. When it
comes to language pedagogy, it is shown that a standard typology that is often found in
textbooks and test specifications can be compared with the notion of prototypical conditional
types (as in many theoretical approaches, such as Dancygier & Sweetser, 2005). However, the
details of categorizing and aligning conditional types and levels of language attainment are far
from clear. On the one hand, CEFR (Common European Framework of References for
languages, available at https://rm.coe.int/1680459f97) describes language proficiency within
six levels in a language neutral manner, in order to facilitate language learning, teaching and
assessment. On the other hand, in FL practice, language testing specifications and textbooks
are expected to arrange grammatical phenomena in the target language at each of the
intended levels. The present paper presents a cross-linguistic comparison of conditionals
focusing on English and Greek in the context of second/foreign language teaching and testing.
The main question to be explored is whether the same types of conditionals are taught at the
equivalent CEFR levels. Some pertinent information can be found in the English Grammar
Profile (https://www.englishprofile.org/) — a useful tool to search any grammatical phenomenon
within the corresponding CEFR levels (O’Keeffe & Mark, 2017). A number of ELT textbooks
have also been reviewed, along with previous exam papers from KPG exams (the National
Foreign Language Exam System in Greece). Accordingly, data from the Centre for the Greek
Language with past papers and specifications from the Certification of Attainment in Greek
(https://www.greek-language.gr/certification/node/cert_en.html) have been examined to place
Greek conditionals within CEFR. Unsurprisingly, the phenomenon becomes more complex as
we move to higher levels of proficiency in both languages (Harrison & Barker, 2015). For
instance, ‘epistemic conditionals’ (in the sense of Sweetser, 1990) are expected at levels of
proficiency higher than B2, whereas more ‘prototypical’ cases appear as early as A2. However,
the details of the alignment with different levels involve various morphosyntactic features, their
combinations and the resulting interpretations and communicative functions; these can inform
not only the theory and practice of arranging grammar at distinct CEFR levels but also provide

feedback as to the content of each level and the validity of conditional typologies.
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It is well-known that segmental duration decreases with age due to the ongoing development of
the speech motor control system (Smith et al., 1996; Gerosa et al., 2006), with adult-like vowel
duration typically emerging at age 12 in controlled speech (Lee et al., 1999). However, this
development may be influenced by different conditions, such as various speaking styles, which
imposevarying demands on articulatory control and speech planning. Thus, this study aims to
examine age-related differences in vowel production between twelve-year-olds and adults in two
distinct contexts (extended text reading and spontaneous speech), both requiring sophisticated
speech motor skills. It will also explore how a reduction in vowel duration from reading to
spontaneous speechaffects theacoustic vowel space in both groups, as shorter duration can
impact articulatory precisionand thus acoustic targets(Lindblom, 1963; Moon & Lindblom, 1994).

In this study, we examined 3 twelve-year-olds and 3 adults, all native speakers of Greek
with typical development. To ensure comparabilitywith prior studies on Greek (Nicolaidis, 2003;
Lengeris, 2012), all participants were male. Each participant took part in two sessions: 1. a ten-
minute informal discussion with the first researcher and2. a reading of their recorded
conversation.For each participant, we selected 10 stressed vowels for each Greek vowel quality
[i, €, e, 0, U], ensuring that the phonetic environments were identical across both speaking styles
(6 participants x 2 speaking styles x 5 vowel qualities x 10 instances = 600 vowel samples). We
measured vowel duration and theareas of the F1xF2 vowel space (6 participants x 2 speaking
styles x 10 instances = 120 areas), whichwere analyzed using linear mixed-effects models with
age, speaking style, and (for duration only) vowel as fixed effects, and speaker as a random
effect.

The findings revealed no significantage differences in vowel duration and areas across
the two speaking styles.Both twelve-year-olds and adults exhibited reduced vowel duration and
vowel space areas in spontaneous speech compared to reading (see Figure 1), with a similar
degree of reduction from reading to spontaneous speech—both in terms of duration and vowel
space area—in both groups.Thus, by showing no notable age-related differences in vowel

duration, vowel space areas, and the degree of their reduction in contexts that require more
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advancedspeech motor skills compared to controlled speech,the study suggests that at age 12,
the speech motor control system is indeedwell-developed.
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Figure 1: Comparison ofmean vowel duration (left) and F1xF2 acoustic vowel space

(right) across different age groups and speaking styles.
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This paper addresses the question of the functions and distribution of the aorist in -(8)n- in the
Septuagint’s Pentateuch, by conducting a contrastive analysis with Hebrew niphal. The ancient
form of aorist in -n- constitutes a strategy to encode anticausative values (Romagno 2014);
moreover, the -(B)n- forms show a progressive merger between passive and middle voice
(Prévot 1935, Horrocks 2010). Hebrew niphal is traditionally associated with passive and
reflexive meanings (Jolon & Muraoka 1996), although it displays other functions (van Wolde
2019). Our study investigates the distribution the aorist in -(6)n- and the niphal in the
Pentateuch and clarifies the principles underlying their functional organisation.

The contrastive analysis was conducted through the creation of a complete corpus of the
niphal's occurrences in the Pentateuch and their Greek counterpart. The correspondences
between categories such as unaccusativity (Levin & Rappaport 1995), passive (Haspelmath
1990), tense, and voice were considered, as these are crucial to the understanding of the
functions and distribution of both the aorist in -(0)n- and the niphal (Magni 2008, Garcia Ramén
2014, Romagno 2014, Dahl & Tronci 2023, Jouon & Muraoka 1996).

Our results show that in 30.76% of cases the prototypical function of the ancient form of aorist
in -n-, that is the expression of anticausative values (Romagno 2014), is matched by the niphal:
e.g., Gen.3:7, “opened (intr.)” — nminzon “idem”. The aorist in -(0)n- also has passive (25.82%)
and reflexive (8.79%) meanings: in 50% of these cases, verb semantics includes agent-
oriented components, matching the results from crosslinguistic investigations (Haspelmath
1993, Kulikov 1998). Moreover, the niphal is used with translational motion verbs (which
represent one of the prototypes of unaccusativity: 10.43%, e.g., Ex.40:36), reciprocals (2.74%:
e.g., Gen.32:25), and emotion and cognition verbs (11.5%: e.g., Gen.24:67). In these cases,
the aorist in -(8)n- is scarcely used: most of the corresponding Greek forms of the niphal are
active aorists (22%), futures (42%), and perfects (11%).

The results of this study show that: 1) the various functions displayed by the aorist in -(0)n-
and the corresponding niphal in the Pentateuch can be accounted for in a coherent model; 2)
both categories frequently encode unaccusativity and, specifically, anticausative values, thus
providing new evidence on their functional domain; 3) a common principle underlies their
anticausative, passive, and reflexive values; this principle is related to specific semantic
properties of the verb lexeme; 4) the niphal is used as a middle voice marker, covering a range
of functions centred around the expression of unaccusativity. In conclusion, this study
significantly contributes to the understanding of both the relationship between anticausative,
passive, and reflexive aorists in the Hellenistic Greek and the complex architecture of functions

of Hebrew niphal.
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Phonetic vowel reduction is a phenomenon in which a decrease in vowel duration prevents the
articulators from reaching the ideal target (Lindblom, 1963; Moon & Lindblom, 1994), with research
on Greek-speaking adults showing that this leads to a compression of the acoustic vowel space
(Fourakis et al., 1999; Nicolaidis, 2003; Baltazani, 2007; Lengeris, 2012). Christodoulidou et al.
(2023) found that the adult-like degree of reduction in both vowel duration and acoustic vowel
space area due to stress and word length emerged in middle childhood, raising questions about
whether adult-like patterns of temporal and spatial vowel reduction are already present in middle
childhood for other linguistic factors, such as speech rate. To gain a deeper understanding of vowel
production and speech development in children, this study aims to explore potential age-related
differences in vowel production and reduction between eight-year-olds and adults across different
speech rate conditions, specifically normal and fast speech.

To achieve this, we examined 3 eight-year-olds and 3 adults, all male, to ensure
comparability with previous literature on tempo-induced Greek vowel reduction (Fourakis et al.,
1999). All participants were native speakers of Standard Modern Greek with typical development
and took part in a reading task. They read words of the form ['sVIa] (V =i, €, e, 0, u]) embedded in
the carrier phrase ['leoto ___ pe’'du] ‘l say the (word) ____ everywhere’ ten times at two speech
rates, normal and fast. We analyzed the first vowel of these words (6 participants x 2 speech rates
x 5 vowel qualities x 10 repetitions = 600 vowels) and measured vowel duration as well as F1xF2
acoustic vowel space areas (6 participants x 2 speech rates x 10 repetitions = 120 areas). For
statistical analysis, we employed linear mixed-effects models, where age, speech rate, and (for
duration only) vowel quality were fixed-effects factors, while speaker was a random-effects factor.

The results showed that children had significantly longer vowel durations and larger vowel
space areas than adults at both speech rates (see Figure 1), indicating substantial differences in
speech motor control and anatomy between eight-year-olds and adults. The reduction in vowel
duration from normal to fast speech led to a reduction in vowel space areas, with the degree of
reduction being similar across both age groups for both vowel duration and vowel space areas.
This similarity in the degree of tempo-induced temporal and spatial vowel reduction between the
two age groups suggests that, despite age-related differences in speech motor control and

anatomy, children in middle childhood use similar speech regulation strategies as adults.
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Figure 1: Average vowel duration (left) and F1xF2 vowel space (right) for different age

groups and speech rates.
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This study investigates stress assignment in young Greek speakers’ grammars, with a
particular focus on the influence of non-phonological factors such as word size and noun class.
It also models variation in the distribution of stress patterns using Gradient Harmonic
Grammars (GHG, Smolensky & Goldrick 2016).

Experimental research on pseudo-nouns shows that word size and type of inflection/
noun class affect stress placement in adult Greek speakers (e.g., Apostolouda 2018;
Revithiadou & Lengeris 2016). For example, in trisyllabic nouns ending in -os and -o,
antepenultimate/APU stress is distinctly preferred compared to other stress patterns and noun
classes. This finding is in alignment with the distribution of stress patterns identified in lexical
resources, namely Reverse Dictionary (Anastassiadis-Symeonidis 2002) and Clean Corpus
(Apostolouda 2018 based on Protopapas et al. 2012). However, research on the development
of stress patterns over the lifespan in languages with unpredictable stress, and the factors
determining stress placement in unknown or less familiar words, remains limited (see, e.g.,
Redford & Oh 2016). For this purpose, we administered a stress elicitation reading task to 104
monolingual Greek-speaking typically developing children aged between 84 and 144 months.
The experimental material consisted of 126 di- and trisyllabic pseudo-nouns with real noun
inflections, created to fit into existing noun classes, and controlled for lexicostatistical
frequency (Coleman & Pierrehumbert 1997) and lexical analogy (Protopapas et al. 2006).

Preliminary results, based on a statistical analysis conducted in R (R Development
Core Team 2017), showed that children strongly prefer PU stress across noun classes in both
di- and trisyllabic nouns, except for the suffix -ma in trisyllabic nouns, where they favor APU
over PU stress compared to other suffixes (p<.05, Fig. 1). Also, PU stress outweighs other
stress patterns in the o- and os-classes, contrary to findings from lexical resources and adults’
grammars reported in previous studies (Revithiadou & Lengeris 2016; Apostolouda 2018).

To explain variation in stress patterns, we model the results using a constraint-based
approach within the GHG framework. We propose that nominal inflections in Greek possess
an underlying pre-pre-stressing accent (<<*) with varying strength, expressed as activity (a),
ranging from 0 to 1. In trisyllabic nouns ending in -ma, a strong accent (a = 0.7) favors APU
stress, while weaker accents (a < 0.5) in other noun classes lead to PU stress being more
likely. Final stress is a second option only with a very weak accent. The model accurately
predicts stress patterns using calculations informed by children’s production data, showing

how different noun classes are associated with varying probabilities of stress placement.
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O pOAoG TNG PETOYADOCOG 0TN YAWOGTIKN JIdXOKOAIX: 01 ETTIAOYES OTa vEX MZ ko T
OXONKX eyXelpidix
Euyevia MoyouAd, ©@oavaong Mixahng

O p6Aog TnGg peTayAwooag otn YAwooikr didaokalia: ol emIAoyég oTa véa MNMZ kal oTa
OXOAIKA gyXeIpidia
Euyevia MayouAd (EKIA) & ABavdaoiog MixaAng (EKIA)

H &idaokaAia o1ToI0UdATIOTE MABAPOTOC CUVIOTA CUCTNUATIKA aTroTTeEIpa 0IKOdOUNoNG
YyVWOonG, atrd Toug PaBNTEG, OXETIKAG ME TO YVWOTIKO aAvTiKEiuevo. H yvwon, wg yAwoaoikd
OlapyecoAafnuévn diavonTiKh  avaTtapdoTacn Tng TTPAYMATIKOTNTAG (UTTOKEIMEVIKAG N
QVTIKEIMEVIKAG), KOTAoKeUAleTal Kal Onuioupyeital péow Kal Tng €€eIdIKeupévng yia KAOe
EMOTAMN 1} OXOAIKO yVWOTIKO avTikeiuevo YAwooikAg emmiAoyrg (Cope, Kalantzis, ApBavitn &
21eAAAKNG, 2019).

270 péObnua TNG TPEWTNG/TTPOTUTING (€TTIONKNG) YAWOOoAG, PAoel DIGOKTIKWY TTPOTUTTWY
OTTwg eival o1 TToAuypauuaTtiopoi (multiliteracies), Ta S10aKTIK& HOVTEAQ TNG ZXOAAG TOU ZidVEl
K.G., Ol padnTég dev eUTTAEKOVTAI HOVO OE auBevTIkKEG SPAOCEIC TTAPAYWYNS Kal TTPOCANWNG
AGyoU OTO TTAQIOIO ATUTTWVY POPPWV PHABNONG Kal HOP@PWV TOTTOBETNHEVNG TTPAKTIKAG (Situated
practice), aAAG CUPUETEXOUV Kal o€ OpaoTnpIOTNTEG avoixTAG diIdaokaAiag (overt instruction)
OTO TTAQICI0 TTPAKTIKWY 0paTAG TTaudaywyikng (visible pedagogy). E@déoov, Aoittdv, n yhAwooa
aglotroleital Kal w¢ OI0aKTIKG WYECO TTEPIYPAPAG Kal avdAuong Tng TTPOTUTTNG/ETTIONUNG
TTOIKINIAG wg BIBAKTIKOU avTIKEINEVOU, dpa w¢ YeTayAwooa (metalanguage), n TeAeuTaia €xel
ouciwdn péio (McCabe, 2019). H petayAwooa, oto TTAQiIOI0 TNG YAWOOIKNG dISACKAAIQG,
VOEITAI WG: a) HETAYAWOOIKI opoAoyia (metalinguistic terminology) Treplypa®rg Twv dopwy Kal
TWV CUCTNPATWY Kal TWV AEITOUPYIWY TOUG, Kal B) wg MeTayAwooikd oxoAio/eTe¢iynon oTo
TTAQioI0 TNG dIBACKOANIOG TWV YAWOOIKWY QAIVOUEVWY KAl TNG TTAPOXNG avaTpopodoTnong
oToug padntég (Lightbown & Spada, 2007).

210 TAQioIo TNG TTapoucag eioynong, Baoel 6owv TTpoava@épbnkav, TMOIWKETAL: a) N
aglohdéynon TnG opoAoyiag Twv UQPIOTAPEVWY OXOAIKWY eyxeipIdiwv (BIBAiwV pabntr Kkai
EYXEIPIBiWV avapopdg) Kal B) n TTapousiacn Kal N avaGAucon CUYKEKPIMEVWY TTPOTACEWY YIa
avavéwaon TnG METAyYAWOOOG: OPICPEVEG ATTO AUTEG OTTOTEAOUV VEEC TTPOTACEIC KAl
evowpatTwonkav, BAcel CUYKEKPINEVWVY KPITNPiwy, oTa véa MZ, evw KATToIEG AAAEG, Ol OTTOIEG
eubuypaupifovral PE QvTIOTOIXEG aTTOWEIG, ONMOCIEUPEVEG OTNV  EAANVIKN Kal  81eBvn
BiBAIoypagia, akoAouBrBnkav Kal SOKIJACTNKAY KATA TNV TTIAOTIKI) EQAPUOYH, TTPOCPEPOVTAG
pMag evdeitelc yia TNV AeiroupyikdTnTd Toug. H avavewpévn opoloyia, Pdoel Twv
TTpoavaPepBeIcWV  TTPOTACEWY, UIOBETABNKE Kal oTa  véa OIDAKTIKA eyxXelpidla  Tng
TpwToRABUIag Kal TNG OeuTepOoPAbuIag ekTaideuong Ao TIG OUYYPAPIKEG OMAdES TwvV
ETOTITWV TwV VEwV lNZ: N opoAoyia autn gival eviaia HeTAEU TwV SIAPOPETIKWY EKTTAIOEUTIKWV
BaBpidwv, oto Babud tTmou autd KaTEoTn duvaTtd, AOYW Twv SIAPOPETIKWYV XAPAKTNPIOTIKWY

TWV PadnTwv KA Babpidag.



Qg kpiTpia aloAdynong TNG uPIoTaPEVNG OpOoAoYiag Kal TNG TTPOTACNG vEAG OpOoAoyiag yia
TTAIdAYWYIKEG YPOAUMATIKEG XPNOIYOTTOIoUVTal Ta aKOAouBa: a) cuyxpova ETTIOTNHOVIKA
oedopéva kal TTpoTdoeig yia 1o Bépa autd (Leech, Hoogenraad & Deuchar, 2006° ToayyaAidng,
2013, 2015, 2017) ka1 B) kaBiepwpéva KPITAPIO KPITIKAG ETTICKOTTNONG TNG METAYAWOTOG
(Thornbury, 1999), éttwg eival n atrAGTNTA (simplicity) kal n cagrvelia (clarity) Tng Teplypa®nig,
n mePIyPaQIkn eykupdtnTa (truthfulness), n yvwoTIKA OIKEIGTNTA PaBNTWVY Kal EKTTAIOEUTIKWV
(familiarity) ka1 n cuvdgeia TnNG opoAoyiag yia OXeTIKEG Evvoleg (relevance), n oTroia cuvioTa

TTPoUTTO0e0N TNG TTPOPRAEWIUOTNTAS TOuG (predictability).
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H Kpimikry Avahuon AOyou G epyaAeio yIx ToV/TNV eKTTHIBEUTIKO
Baoiax Toopn, KupiokouAa TCwpTtldmou, NiKoAETTa Mavoydkn

H KpiTikj AvdAuon Adyou wg epyaA&io yia TOV/TNV EKTTAISEUTIKO:
KaAAIEPYWVTAG TOV KPITIKO YPOUMOTIONO PHECW TWV TTOAUYPAMHATIONWY

Baoia Todun (Mavemiothpio KpAtng), KuplakoUAa Téwpt{dTtou (MavemoTiyuio
Matpwv), NikoAétTa Mavaydkn (MavemoTipio Matpwyv)

2mnv avakoivwon auth B8a avadeifoupe 61 n Kpimikn AvdAuon Noyou (Critical Discourse
Analysis, o010 €€f1¢ KAA) ptropei va atmoteAéoel éva Xprioiho epyaAcio yia Tov/tn ouyxpovo/n
ekTTaIdEUTIKO. H KAA atToTeAei pia yYAwoooAoyIKR TTpOCEyyIon, N OTToia hE TIG BewpnTIKES TNG
apx£G Kal T HEBOBOAOYIKA TNG EPYAAEia, aTTOOKOTTEI OTNV KOIVWVIKA Kal KPITIKA MEAETN TwvV
Kelnévwy. Baoikn Tng apxn €ival n olUvOeon TOU MPIKPO-ETTITTEOOU WE TO PAKPO-ETTITTEDO. 2TO
MIKPO-ETTITTEO0 PEAETWVTAI OI ETTIKOIVWVIAKEG KAl YAWOOIKES ETTIAOYEG TWV OMIANTWV/TPIWY, EVW)
OTO JOKPO-ETTITTEDO avaAUovTal o1 KUpiapxeg agieg kal Ta diadedopéva, OTEPEOTUTTIKA TTPOTUTTO
(BA. evd. Jargensen & Phillips 2002: 66, van Dijk 2008: 87-88). Méoa atrd T CUVOUOOTIKN)
MEAETN TOU WIKPO- KAl TOU JaKPO-€TTITTEOOU, N KAA oToxeUEl va avadeifel Tov TPOTTO [E TOV OTT0I0
TA KEPMEVA aAvOTTAPAYOUV KAl QUOIKOTTOIOUV -OUVNOWG KOAUUUEVEG- Ox€oelg eEouaiag,
dlaiwvidovtag aviodTnTes (BA. Fairclough 1989: 90-97).

Ta eupnuara g KAA ptmopouv va aélotroinBouv oTo TTAQICIO TNG TTaIdAYWYIKAG
TTPOCEYYIONG TOU KPITIKOU ypauuarioyou (critical literacy, Vasquez 2017). O KpITIKOG
YPOUUATIOUOG, OVTaG N eKTTAIBEUTIKY papuoyr] TNG KA/A, atTooKoTTEl OTOV TTPOCavATOAIoUS
TWV EKTTAIOEUTIKWY TTPOYPANPATWY O avaAUCEIG TTOU ATTOKAAUTITOUV TOV TPAOTTIO UE TOV OTTOIO
TA KEIPEVA EVIOXUOUV -OUXVA UTTOPPNTA- KOIVWVIOYAWOOIKEG AVIOOTNTEG, DIAKPIOEIG, PpaIvOuEVa
PATOICUOU, oeglopoU K.ATT. (BA. evd. Beck 2005: 393). 216x0¢G TOU KPITIKOU YPOUUATIOUOU gival
N avdmTuén TNG KPITIKNS yAwaooikng emmiyvwaong (critical language awareness, Fairclough 2013),
OnAadr}, TNG IKAVOTNTAG TWV OPIANTWV/TPIWV VA AVIXVEUOUV KOl VO QVTIOTEKOVTAI O KUPIOPXES
agieg ka1 oxéoeig e€ouaiag TTou (ava)mapdyovTal HEow TNG YAwooag. ATrd Tnv attown auth, n
KAA atroTeAei éva xpriaigo BewpnTiko Kal JeBodoA0OYIKO epyaAEio yia Tov/TNV EKTTAIOEUTIKO TOOO
yla va gvioxuoel Ta dIk& Tou/Tng KPITIKA avTavakAaoTIKG 600 Kal va KAAAEPYNGEl TNV KPITIKN
YAWOGOIKA €TTiyVWON Twv JabnTwv/Tpiwyv Tou/Tng.

MNa va dgioupe pe atrtd TPOTTO TTWG 0/n EKTTAIOEUTIKOG UTToPEi va agloTroifoel Tnv KAA
yla TNV avamtuén TnG KPITIKAG YAWOOIKAG eTTiyvwong 6owv €UTTAEKOVTAl OTn BIOAKTIKN
OladIKaoia, avaTTTUOOOUPE  pia  evOEeIKTIKA  OIOOKTIKI)  TTPpdTACN OTO  TTAQICIO  TWV
lMoAvypauuariouwy (Multiliteracies, Kalantzis k.d. 2019). MNMpdkerar yia éva TTaidaywyikod
MovTéAO TO OTTOIO TTapoUCIAdel Guean BewpnTikh Kal JEBOBOAOYIKA CUVOEON WE TIG KPITIKEG
mpooeyyioelig Twv Kelpévwy (Rogers & Trigos-Carrillo 2017: 98). O1 lNoAuypauuatiopoi
TepIAapBavouv Téooepa oTddia: To Biwvovrag, 10 EvvoioAoywvrag, 1o AvaAvovrag kal TO
Epapudlovrag (Kalantzis & Cope 2012: 356-358, 2013: 327-338, Kalantzis k.4. 2019: 99-100).

21N SIBAKTIKA TTPATACN TTOU TTAPOUCIAZoUE agIoTToIoUUE KEieva TNG dnudaiag c@aipag Kai



OUYKEKPIPEVA, €OTIACOUPE TNV TIPOCOXN MOG O€ KEPEVA aTTO OMIANIEG TOU €AANVIKOU
KolvoouAiou (Biwvovrag). Z1n ouvéxeia, oToXog gival o pabnTéG/TPIEG VO KATAVOROOUV TOUG
6poug kal Ta @aivoueva Tou Ba aflotroinBouv OTnv KPITIKN €TTEEEpyaaia TwV KEIPEVWV
(EvvoioAoywvrag). H kpITIKA avaAucon TTou TTPOTEIVOUHE ATTOBAETTEI OI HABNTEC/TPIEG, PE TN
BorBeia Tou/TNG EKTTAIBEUTIKOU, VA GUVEIONTOTTOINOOUV OTI 0 KOIVOBOUAEUTIKOG AdYOg, TTapd Tnv
eupUTEPN QVTIPATOIOTIKA TOU OTOXEUan, €€akoAouBei utrdppnTa va evioxUel TOV PATOIoHO
(AvaAvovrag). O1 cupueTEXOVTEG/OUOEG OTNV EKTTAIOEUTIKA OIadIKACIa, £XOVTAG OTTOKTAOEI
ETTiyvwon TNG TIPOOXNUATIKAG AVTIPATOIOTIKOTNTAG OPIOHEVWY  KEINEVWY TNG ONpooIag
oQaipag, MPITOPOUV VA CUMMETEXOUV evePYd OTOV  UETAOXNMOTIONO TNG  KOIVWVIKKG

TTPAYMATIKOTNTAG KAl VA TTPOWBO0oUV aTTOWEIG AVTAYWVICTIKEG TTPOG TOV (KOAUMMEVO) PATOIoNO

(Epapudlovrac).
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O KpITIkog Mpappomopog oo vea Mpoypdupora Zmoudwv MpooxoAIkig Kol MpnToRaOuIng
Exkmaideuong
KupiokoUAa TCwpTlamou, Pavia Kapoyahiou

O KpiTik6g Mpappariopég ota véa Mpoypdupara Zroudwyv MpooxoAIKhg Kal
MpwtoBdaduiag Exkmraideuong

KuplakoUAa T{wptddrou (MavemioThpio Narpwyv) & Pavia KapayxdAiou (MavemoTiyio

lwavvivwv)

21NV epyacia auth, oTdxog Hag eival va digpeuviiooupe KaTd moco T1a véa lMNpoypduuara
21moudwv yia Tnv MpooxoAikr) kal MpwTtofdbuia Exktaideuon euBuypaupifovTal YE TIG ApXES
Tou KpitikouU Ipauuariopod (Critical Literacy, o1o €€ KIM) wg TTpog 10 Edi0 TNG (VEOEAANVIKNG)
vyAwooag. O KI, aviAwvtag atd v KpiTikr) Ocwpia kal T ZXoAR TG PpavkpoupTng, TIG
TTadaywyIkEG avTINAWEIG Tou Freire, TIG KPITIKEG YAWOOOAOYIKEG Bewpicg Kal TOV HETABOPIOUO
(BA. Vasquez 2017, Koutooyiavvng 2017), epIAaufBavel eKTTAIBEUTIKA TTPOYPAPUATA TTOU
TTPOTPETTOUV TOUG/TIG HOBNTEG/TPIEG VO TTPOCEYYICOUV KPITIKA TA KEIUEVA, CUVEIBNTOTTOIWVTAG TIG
I00AOYIKEG BEOEIC KAl TIG OXEOEIG £€ouaiag TTou (ava)TTapdyovTal pntd i uTTéppnTa O€ AUTA
(ZTapou k.a. 2016: 31). Mépa amd TNV KPITIKA Bewpnon Twv Kelpévwy, o KI emdIwKEl va
KATAOTAOEI TOUG/TIG HaBNTEG/TPIEG IKAVOUG/EG va TTApAyouUV KEipEva Ta oTToia 8a augiofnTouv
KOIVWVIKEG Blokpioelg Kal acuppeTpieg (Pandya et al. 2022: 3), kaBwg Kal va dIAUOPPWOEI
evepyoug TTOAITEG TTou Ba cupBaAAouv aTnv TTpoaywyr TNG I06TNTag (NTivag & MNwtn 2016: 44).

MeBodoAoyikd, n épeuvd pag evidooetalr oto medio NG AvdAuong [lepiexopévou
(TowwAng 2018, BA. emiong Kuckartz & Radiker 2023). EidikOTepa, yia TNV KwdIKOTIOINON
aglotrolouue £€1 xapakTtnpioTikd Tou KI, 6mTTwg diatummwvovtal amd tnv Paul (2018): a) mn
ouvageia Pe TIC TAUTOTNTEG TwV YadnTwv/Tpiwy, B) TNV (auro)avacToxaoTikoTnra, dnAadn Tnv
ETTIYVWON TWV TTPOKATGAAWEWY TTOU PEPOUYV Ta idIa Ta ATOUA, Y) TNV ATTOOOUNGCN KEIUEVWYV, TTOU
a@opd TN ouvOeon YAWOOIKWY PHECWY KE TRV TTAPAYWYH VOANATOG KAl TNV ATTOQUCIKOTTOINOT
TWV Kupiapxwv agnynocwv/Adywv, 8) tn diaAoyikdtnta, dnAadn TIC TTOANATTAEG ywvieg
TTAPOYWYAS VONMPATOG, €) TNV &vouvdauwon evavTiIa O HOPPEC KATATTIEONG KAl OT) TOV
HETAOXNUATIONG TWV KEIPEVWY PE GEova TNV KOIVWVIKE SIKaloouvn.

Q¢ TTPOG TIG OMOIOTNTEG, OITTIOTWVOUNE OTI Kal oTa dUo [Mpoypduuata ZTToudwv
OiveTal €u@acn OTIG TITUXEG TNG OCUVAQEIAG Kal TNG atmodounong KeEIPNEVWY, &V N
(auTO)avOOTOXOOTIKOTNTA KAl O PETAOXNMUATIOHNOG TWV KEIMEVWY WE OTOXO TNV €EAAEIYN TWV
dlakpicewyv @aivetal va atroucidfouv. Q¢ Tpog T dlagopég, oTo Mpdypappa ZToudwy yia Thv
MpooxoAikn Extraideuon evioTifoupe eMITTAEOV TRV TITUXT TNG EVOUVAUWONG, EVW € auTé yia

TNV MpwToBd&BuIa ExkTraideuon tnv TITuXA TNG SIAAOYIKOTNTAG.
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AvVaTTapOOTXOEIG EKTTAIOEUTIKMOV YIX TX KEIJEVX KOl T DIOXOKOAIX TOUG
MapiavBn Oikovopdkou, Euyevia BaoiA&kn

AvatrapaoTdoelg TWV MEAAOVTIKWYV EKTTAISEUTIKWY YIO T KEIMEVA Kal TN diIdaokaAia

TOUG OTO SNMOTIKO OXOAtio

Mapidven Oikovopdkou (MavemioThpio Alyaiou) & Euyevia BaoiAdkn (MavemoTiuio

Oeocoaliag)

H oTtpoor Tmpog TN PeAETN Kal T O1IdaoKaAia Twv KEINEVWY £XEl CUPBAAEI OTNV ATTOPAKPUVAN
NG YAwOOIKAG O1daockaAiag, oe €TTiTTedO apxwv TOUAdyIoTOv, ammd TTapadoCIaKES
YPOUMATIKOKEVTPIKES TTpooeyYioelg (Apxakng, 2010). KaBwg Ta Keipeva dev voouvTal TTAEOV WG
dbpoicpa TTpoTdoewy | WG UAN aAAd wg Kovwvikég kaTaokeuég (Fairclough, 1992, 1995-
Koutooyidvvng, 2017- KwoTtouAn, 2021), Ta yAwooiké Mpoypdupata Zmoudwv (MayouAd,
MrATong & Oikovoudkou, 2022) eTTIKeVTpWVOVTal OAO Kal TTEPICOOTEPO TN BIBATKAAIA TTOIKIAWYV
KEIMEVIKWV €10WV TToU PpiokovTal O apuovia e Ta evOIAQEPOVTA KOl TIG EMTTEIPIEG
YPOUMATIOWOU TwV JaBnTwv/padntpiwv. QoTtéoo, {NToUUEVO TTOTEAET KATA TTOGO Ol CUYXPOVEG
YAWOOOBIBOKTIKEG TTPOCEYYIOEIC KAl TA TTOPIOPATA TNG KOIVWVIOYAWOGOAOYIKAG £PEUVOG
OUVOMIAOUV OUCIACTIKA ME TO EAANVIKO EKTTAIOEUTIKO CUYKEIMEVO Kal yivovTal katavonTtd
atrodeKTA aTTd T PEAN TNG EKTTAISEUTIKAG KOIVOTNTAG. 2TOX0G TNG TTApoUodag HEAETNG, OUVETTWG,
gival n digpelivnon TNG €vvoloAdynong atmo ToUg/TIG JEANOVTIKOUG/HEANOVTIKEG EKTTAISEUTIKOUG
TWV KEIPEVWV Kal TNG dIdaoKaAiag Toug, aAAd Kal TNG eTTidpAong TTOU AOKOUV KUPIaPXES N
OTEPEOTUTTIKEG AVTIAAYEIG YIA TO TTEPIEXOUEVO TNG YAWOTIKAG didackaAiag otn dlapdpewon Twv
EQPAPUOCOUEVWV DIBAKTIKWY TTPAKTIKWY OTO dnuoTikd oXoAtgio (Baoihdkn, Mkavd & ZeAiung,
2021). Ta dedopéva TG avaAuons avtAoUvTal ATTo YPATITEG AVAPOPES POITNTPIWY KAl YOITNTWV
amoé duo Maidaywyikd Tuuata AnuoTtiking Extraidsuong tng EANGSAG TIPIV TIG TTPAKTIKEG
QOKACEIG TOUG KAl a@opouv oXedIaoud dIDAOKANIAG CUYKEKPIUEVWY KEIPEVWY. H avdAuon
avTAei atmo TG apxég TNG Kpimikrg AvaAuong Adyou (Halliday, 1978- Fairclough, 1992, 1995),
MEOW TNG MEAETNG TWV YAWOOIKWY ETTIAOYWYV EKEIVWV TTOU AEITOUPYOUV WG NETA KATAOKEUNG TNG
EKTTAIOEUTIKNG TTPAYMATIKOTNTAG. ATTO TNV avdAuon TTPOKUTITOUV OUOKOAIEG OTn Bewpnan Twv
KEIMEVWY WG AEITOUPYIKWY KAl KOIVWVIKWVY TTPOIOVTWY KaBWG n £ugacn atrodideTal Kupiwg oTa
VOINUATA TOU KEIPEVIKOU TTEPIEXOPEVOU. H TTapouoa PHeAETN avadelkvuEl £TO1 TTOPAVONCTEIG AANG
Kal TTPORANUATIONOUG yia TNV TTaIdAYwWYIKA Kal YAWOOO0AOYIKA Bewpnon Twy KEIPNEVWY Kal
Kpiolpa epwTrpaTa yia Tn B€on TNG YAwoooAoyiag oTnv apxIKh eKTTaideuan Kal KatapTion Twv

OQOKAAWV.
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AvVOTTapOOTROEIG TWV EKTTXIDEUTIKWV YIa TO AEINGYIO Kol TN DIOXOKOAIX ToU
Ayyehikr) EuBupiou, Bifry ©wpou

AvatrapaoTdosig Twv EKTTAIOEUTIKWY Yia TO Ae§IAdyio kai Tn SiIdaoKaAia Tou

AyyeAikij EuBupiou (AMNOG) & BifR Owpou (Mavemiothpio KpAtng)

To Ae€INGyI0 avapiBoAa atroteAei Evav atrd Toug oNUAVTIKATEPOUG TOUEIG TNG YAWOOAG KAl TNG
YAWOOIKAG d1daoKaAiag, KaBwg n ouveiocQopd Tou OTNV KaTavonon Twv KEIPEVWY Eival
kaBopioTikh (Stahl & Nagy 2006, Owpuou 2023). MNapoAa autd, yia SeKaeTieg TO AeCIANOYIO
QVTIMETWTTIZOTAV WG OEUTEPEUOV OTOIXEIO TOU YAWOOIKOU HOBAUATOG, KUupiwg Adyw Twv
TTapadOCIAKWY AVTIAAYEWV TToU £DIvav £U@acn OTn YPAPUATIKA Kal TTepIopifav Tn didaoKaAia
TWV Aégewv oe peBGOoUg atmouvnuoveuong opiouwy (Moutoog 2006, EuBupiou 2013). Ta
TEAEUTAIO XPOvIO TTaparnEeital augnuévo evola@épov yia TNV €peuva Kal OIdaoKaAia Tou
AeCldoyiou, pe oTOdIOKA ATTOUAKPUVON TNG YAWOOIKNG O1daokaAiag atmmd  TTapadooioKES
pEBOOoUg (MATong 2012). O1 ouyxpoveg TIPOOEYYIOEIG OTn  YAWOOIKN €KTTAidEUON
QVTIMETWTTICOUV TN dIdACKAAIa Tou AegIAoyiou wg ouvdUaoud EUUECWY KAl AUECWY PNEBOBWV,
TEPINOPPBAVOVTAG OTPATNYIKEG EKPABNONG, TNV KoAAIEpyeEIa TNG AECIKNAG €TTiyvwOoNG Kal TN
OouOTNUOTIKN €kBean o€ TTAOUCIO TTPOPOPIKO Kai ypatrtéd Adyo (Nation 2001, Graves 2006,
AvaoTaoiadn-Zupewvidn, k.G, 2014, EuBupiou 2013, Owpou 2023). Mapd T1ig BewpnTiKEG
aAAayEC OTIC avTINAWEIG OXETIKA PE TN onuacia Tou Ae€IAoyiou 0To YAWOGIKO Pdabnua, péver va
e€eTaoTel KATA TTOCO Ol TTPAKTIKEG TWV EKTTAIOLUTIKWY euBuypaupidovTal Pe TIG oUYXPOVES
Bewpiec kar oe ToI0 BaBPd T TOpiouaTta TG yAwoooAloyiag peTacynuatifovral o€
TTadaywyikh TPAEN. H peAéTn e€eTdlel TIC avTIAAWEIG TWV JEAAOVTIKWV EKTTAIOEUTIKWY VIO TO
Ae€INOYI0 Kail TN diIdaokaAia Tou, E0TIGOVTAG 0T axéon Tou PE AAAOUG YAWOOIKOUG TOMEIG, TOUG
OI0aKTIKOUG OTOXOUG Kal TNV avAaTITUEN OTPATNYIKWY. ZUYKEKPIUEVA DIEPEUVA TNV ETTIPPON)
TTapadoCIaKWY aTTOYewWY O0Tn dIaudépPwaon autwyv Twv avTIAfpewyv. Ta dedopéva NG
avaAuong avtAouvTal aTrd epwTNUATOAOYIA UE EPWTHOEIG AVOIKTOU Kal KAEIOTOU TUTTOU TTOU
OUPTTANpwOoaV  @oITNTéEG KAl @oItATpIeg atmd duo [Maidaywyikd TuAuaTta AnUOTIKAG
Extraideuong tng EANGSag. ATTO Ta atmoTeAéopaTa TNG £pEUvag TTPOKUTITEI OTI TO Ae€IAGYIO
QVTIMETWTTICETAI ETTIQAVEIAKA ME €0TIOON OTR HOPQN Twv Afgewv WPe KAeloTOU TUTTOU
OpaCTNPIOTNTEG EKTOG CUYKEIPEVOU KAl TTEPIKEIMEVOU, EVW) UTTOTIMWVTAI N onuUacia Kai n xpRon
WG oUoTaTIKA TNG Ae€IkAG yvwong. H emidoyn Ae€ihoyiou Tpog didaokaAia TreplopileTal o€
AOYIEG KOl QPXOIOTTPETTEIG AEEEIG, EVWD UTTOTOVEI N KAANIEPYEIQ OTPATNYIKWY JABNong As€iAoyiou.
MapdAAnAa pe Ta TTapatrdvw, N TTAEIOVOTNTA TWV EKTTAIOEUTIKWYV TTAPOUCIACEl TTAPADOCIOKES
AVOTTAPACTACEIG VIO CUYKEKPIPEVA AECINOYIKA ¢NTHMOTA OTTWG €ival N cuvwvulia, n TToAucnuia
Kar n mopaywyh Aégewv. H TTapolca PeAETN eyeipel TTPORANPATIONG yia TNV AvdAykn
aAvadIaNOPPWONG KaBIEPWHEVWY AVTIAAWEWY, TNV avTiOTOON O TTAPAdOCIOKEG DIOAKTIKES

TIPOKTIKEG, KOBWG Kal TOV pOAO TNG YAWOTOoAOYIag oTnVv eKTTaidEUon Twv SACKAAWV.
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ATTOYEIG KOIl TIPOKTIKEG EKTTAXIDEUTIKWYV YIX TNV VETTITUEN TNG AeEINOYIKNG IKOVOTNTOG
poONTWV/PaOnTpIwV TNG EAANVIKAG wg M2
Biku KavTlou, Mapia lokwBou

"It's a thorn in my side too, this vocabulary": Teachers' Views and Practices for
Developing the Lexical Competence of Modern Greek as a Second Language Learners

in Greek Schools
Vicky Kantzou (ANO) & Maria lakovou (EKMA)

Vocabulary is a crucial element of second language teaching. To communicate effectively,
learners must master various aspects of each word, including its spoken and written forms,
associations, and collocations (Nation, 2013). Vocabulary learning can be approached either
intentionally, where it is the main focus, or incidentally, as a by-product of meaning-focused
activities (Laufer & Hulstijn, 2001; Schmitt & Schmitt, 2020). Both approaches are essential for
balanced vocabulary development. Curriculum developers and teachers must make informed
decisions about the selection of vocabulary items, the aspects of vocabulary knowledge to
teach (e.g., phonological, morphosyntactic, and semantic knowledge), and the teaching
techniques to use (Schmitt, 2000; Nation, 2013).

As Borg (2009) points out, understanding teachers' thoughts and beliefs is key to
understanding their practices. Studies with EFL/ESL teachers in Sweden (Bergstrom, Norberg
& Nordlund, 2021) and Malaysia (Macalister, 2012) show that teachers often view vocabulary
learning as incidental. Similarly, research in Hong Kong and mainland China (Gao & Ma, 2011)
found that Hong Kong teachers preferred memorization, while their mainland Chinese
counterparts emphasized learning through usage. However, these studies focus on settings

where language development is the primary goal.

Less is known about the knowledge, views, and practices of educators in mainstream,
linguistically diverse classrooms, where students must develop both language and content
knowledge. In these contexts, supporting the development of academic vocabulary related to
educational subjects is crucial (Cummins, 2000; Snow, 2010). For Modern Greek as a second
language, teaching traditionally focuses on grammar, particularly morphosyntax, while little is
known about educators' views in linguistically diverse classrooms, where vocabulary support is

essential.

This study explores teachers' beliefs about vocabulary teaching in Modern Greek as a second
language. Through semi-structured interviews with 60 primary and secondary school teachers,
we found that teachers' knowledge of vocabulary instruction is fragmented. They emphasize
incidental vocabulary learning and have limited awareness of explicit vocabulary teaching
strategies (Ellis, 1994; Zimmerman, 1997). Understanding these beliefs can inform the design

of teacher training programs and curriculum materials.
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